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EXECUTIVE SUMMARY

This study, initiated by the Planning Department in collaboration with the Directorate of
Education, Government of NCT of Delhi (GNCTD) aimed to assess the impact of school
closure and shift to online classes on the mental and emotional well-being of students across
schools in Delhi.

A total of 9087 Students, 1753 parents and 1772 teachers were surveyed from Schools across
28 zones in Delhi. Further, school(s) were identified from the areas like JJ clusters/resettlement
colonies/unauthorized colonies/Government colonies/rural-urban etc. from both shifts i.e.,
Girls and Boys schools, so that selected students for the survey were representative of different
social & economical background. 73.5 percent of the respondents came from government
schools while the remaining 26.5 percent were associated with government aided schools, and
unaided private schools. The sample of students was subdivided into three class groups —
classes I-V, classes VI — VIII and classes IX-XII. The data was collected digitally using a
professional software. The data for students and teachers were collected within school
premises. Parent’s data were collected from their homes. The data collection was done during
the month of April 2022.

The findings of this study clearly indicate that

e Majority of student and parent respondents of the study came from low-income
households which suffered from major job loss and crunch in terms of space and
resources. While the impact of the Covid-19 pandemic in terms of health and illness
was limited, the socio-economic crisis caused by it impacted these families severely.

e School closure and shift to online classes was found to be challenging for all, students,
parents as well as teachers. While significant proportion of respondents from each
group adapted to it and was able to support the continuity of learning and education,
they all preferred physical schooling over online classes.

e Main concerns in terms of online classes included, lack of full access to device, poor or
limited internet connectivity, difficulty in understanding concepts, clarify doubts, and
inability to attend and be regular with classes at all times.

e Teachers specifically indicated sense of burn out, increased screen time, grave impact
on academic performance of students as negative fallouts of online teaching. However,
increase in parental involvement during this period has been highlighted as a positive
outcome of this shift to online classes.

¢ Significant proportion of students across class groups could not attend online classes
during this period. There is a fear that due to the loss in learning that they have suffered,
they may permanently fall out of the education system. To prevent this steps need to be
taken urgently and proactively/

e Significant behavioural changes were also observed in students in terms of routine and
attitude. Students across class groups but specifically from class of 1X-XI1 also reported
increased in stress due to studies and exams. However, majority students reported
getting a lot of support from teachers, parents and siblings during this period. High
proportion of parents also reported helping their wards in class I-V with their studies.



Hence, while students reported being cheerful and motivated at most times, sense of
frustration, anxiety and anger was also found to be high across all class groups.

This study has brought out various facets of the emotional well being and mental health of
students, parents and teachers. Some factors like the socioeconomic conditions cannot be
addressed directly by the education system, but these realities can be taken into account through
activities designed under the Happiness Curriculum. Some specific recommendations of this
study are:

Students can be encouraged to speak about their lives and become more open and
accepting of their emotions and the experiences they have gone through during this
difficult period. This can be done by creation of safe spaces within class rooms through
circle time, story sharing and role plays. This would help them to become more
reflective and empathetic about themselves and their peers.

The most important theme emerging is managing the learning loss and bringing back
routine to the learning process. Students who may have fallen out of the education
system need to be identified and brought back through appropriate bridging classes and
support groups.

While access to smart phone and internet became compulsory for education, it would
be critical to create more awareness amongst students to understand the negative
repercussions of being online. Specific session needs to be conducted with them and
their parents to create awareness around usage of social media and the internet in
informed ways.

Teachers have played an essential role in providing support and ensuring continuation
of education for all students. There efforts must be appreciated and rewarded in order
to keep them motivated for future crisis situations. They also must be provided with
appropriate trainings to enhance technological capabilities so that more innovative
ways can be thought of in advance for any future pandemic like situation.
Bereavement due to Covid is reported by few students, parents or teachers. Dealing
with grief, stress and anxiety of uncertainties should be introduced as part of the
Happiness Curriculum,

Even though majority parents and students stated that there was no increase in conflict
and tension within their households, one needs to acknowledge that surveys are not the
best methods to probe and discuss issues linked to family dynamics. More research
which adopts methods of qualitative and participatory research should be conducted to
understand what kind of changes took place within families and how it impacted young
children in terms of their emotional well-being.

In order to shift gender roles to bring about greater equality between boys and girls and
men and women, the socialization and messages that get passed through schools and
media play a very important role. Hence, teachers should be provided with appropriate
training to enable them to take on issues of gender differences with students and
encourage them to challenge gender stereotypes.

Teachers should be supported to address their emotional well being and mental health,
through workshops and by streamlining their work hours



CHAPTER 1- INTRODUCTION

1.1 BACKGROUND

Across the globe, no one was prepared for what was to come in the wake of the COVID 19
pandemic. It required everyone to adapt to a very different way of living. While adaptability
is seen as a positive trait, dealing with difficult situations whether as a consequence of tough
living conditions such as chronic poverty or due to sudden changes and trauma such as the one
brought on due to the pandemic, causes mental stress. In recent times there is greater
recognition to identify and address issues of mental health in order to achieve outcomes of
health and well-being.

Similarly, there is increasing recognition of mental and emotional factors on educational
outcomes for children. There is a movement that seeks to move beyond defining cognitive
outcomes and include the socio-emotional learning outcomes for holistic education. There is
increased understanding that emotional wellbeing among children is critical for achieving full
potential through the schooling years.

The declaration of a pandemic implied that the human society is faced with a disease that does
not have a proven cure and hence the spread of the disease has to be arrested by reducing
human-to-human contact. Mobility has to be restricted by calling for complete lockdowns. All
establishments, including schools, had to be shut down. UNICEF reports? that 188 countries
imposed countrywide school closures during the pandemic, affecting more than 1.6 billion
children and youth. Furthermore, around 214 million children globally —or 1 in 7 — have missed
more than three-quarters of their in-person learning (UNICEF, 2022). At the end of over two
years of living through the pandemic, it is important to study the impact of COVID -19 on the
learning outcomes of school-going children.

Studies across the world have clearly indicated that school closures have a significant negative
impact on the learning levels of children, with children from disadvantaged backgrounds being
affected more severely. (Kuhfeld, M., , Soland, J., Tarasawa, B., & Jhonson, A., 2020) Even
prior to the pandemic, however, children’s learning was in crisis in several countries and the
pandemic has only sharpened these inequities, hitting schoolchildren in poorer countries
particularly hard.? Globally, many schools lack the resources to invest in digital learning, and
many children from poorer households do not have internet access. Even short disruptions in
children’s schooling can have long-lasting negative impacts due to above-mentioned factors
and the lack of structured programmes for catching up.

! Retrieved from https://data.unicef.org/covid-19-and-children/

2 Kuhfeld, M., , Soland, J., Tarasawa, B., & Jhonson, A. (2020, May). Estimates of Learning Loss in the 2019-2020
School Year. . Retrieved from Retrieved from Stanford University, Retrieved from Annenberg Institute
at Brown University: https://credo.stanford.edu/si


https://data.unicef.org/resources/eduview-education-dashboard/
https://data.unicef.org/resources/eduview-education-dashboard/

By late 2020, school children in the poorest countries had already lost nearly four months of
schooling since the start of the pandemic, compared to six weeks in high-income countries.
UNICEF Director of Education, Robert Jenkins said in 2021, “The COVID-19 pandemic shut
down schools across the world, disrupting education for 1.6 billion students at its peak, and
exacerbated the gender divide. In some countries, we re seeing greater learning losses among
girls and an increase in their risk of facing child labor, gender-based violence, early marriage,
and pregnancy" (World Bank, 2021).

It is a grim situation and efforts to address the challenges of children’s education would
therefore have to take into account not just cognitive and emotional aspects, but also the
normative gender and social discriminations that persist in the society.

1.2 COVID AND STUDENT LEARNING:

India has come a long way in terms of its educational achievements in the past decades.
However, the drop in the SDG index of quality education by one point from 58 in 2019 to 57
in 2020 could be attributed in large part to the impact of the COVID pandemic. In India, school
closures have affected 320 million students* (UNESCO, 2020a). Even as a variety of mediums
were used to offer remote learning through Radio, Television, SMS/IVRS (Interactive Voice
Response System), Mobile Apps, web-based portals and printed books, only 37.6 million
children across 16 states were continuing education in 2020.° (CBGA & CRY, 2020). As
schools reopen it would remain to be seen how many children re-join the schools. A survey by
Save the Children during the pandemic reports the discontinuation of children's education in
62 percent of the surveyed households with 67 percent in rural and 55 percent in urban areas,
respectively® (Save the Children, 2022)

Of those children who were able to join online classes, only a few studies are available on the
impact of specific learning losses. One such study conducted in January 2021 by Azim Premji
University, covered 16067 children in 1137 public schools in 44 districts across 5 states in
India. It focused on the assessment of four specific abilities each in language and mathematics,
across classes 2-6. In terms of the impact on the language it was found that 92percent of
children on an average have lost at least one specific language ability (out of abilities such as
describing a picture or their experiences orally; reading familiar words; reading with
comprehension; writing simple sentences based on a picture) from the previous year across all
classes. In terms of impact on maths ability, 82 percent of children on an average had lost at
least one specific mathematical ability (out of abilities such as identifying single- and two-digit

3 World Bank. (2021, December). https://www.worldbank.org/en/news/press-release/2021/12/06/learning-
losses-from-covid-19-could-cost-this-generation-of-students-close-to-17-trillion-in-lifetime-earnings.

4 UNESCO. (2020a). COVID-19 Educational Disruption. Retrieved from https://en.unesco.org/

5 CBGA & CRY. (2020). Impact of COVID-19 on School Education in India: What are the Budgetary Implications?

6 Save the Children. (2022, May 28). https://support.savethechildren.in/QuarterlyBulletinlssue-5/. Retrieved

from Save the Children: https://support.savethechildren.in/QuarterlyBulletinlssue-5/
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https://data.unicef.org/resources/national-education-responses-to-covid19/

numbers; performing arithmetic operations; using basic arithmetic operations for solving
problems; describing 2D/3D shapes; reading and drawing inferences from data) from the
previous year across all classes.” (Research Group, & Azim Premji Foundation, 2021)

Unless drastic remedial action is taken as schools have reopened, such effects will likely create
a substantial setback to the goal of halving the percentage of learning poor by 2030.2 (World
Bank, 2021)

1.3 IMPACT OF COVID -19 ON MENTAL HEALTH OF STUDENTS:

With increased awareness of the emotional and mental well-being of students, there have been
a few studies conducted in different countries. These studies indicate that young children and
adolescents experienced a greater impact on emotional and social development due to the
lockdown and various measures implemented by governments, compared to that of the grown-
ups. These studies also show that children experienced disturbed sleep, nightmares, poor
appetite, agitation, inattention and separation-related anxiety?®. (Jiao W.Y, et al., 2020)

A review of 112 peer-reviewed articles appearing between Jan to June 2020 on mental health
and children and adolescents, undertaken by 5 independent researchers concluded that home
confinement of children and adolescents is associated with uncertainty and anxiety which is
attributable to disruption in their education, physical activities and opportunities for
socialization and that absence of structured setting of the school for a long duration result in
disruption in routine, boredom and lack of innovative ideas for engaging in various academic
and extracurricular activities.'® (Singh, S., Roy, D., Sinha, K., Parveen, S., & Sharma, 2020)

Findings of a rapid survey undertaken in six states of India covering over 6000 respondents
(adolescents, parents and teachers) by UNICEF indicates that 33percent of 5-13 year-olds and
50 percent of 14-18 year-olds reported poor or very poor mental health!'. (UNICEF, 2021)

Understanding the impact of COVID-19 on children’s education and well-being is critical to
developing strategies to address the challenges at multiple levels. Like everywhere, the schools
of Delhi had to be shut for over a year due to the coronavirus pandemic. The Government of

7 Research Group, , & Azim Premji Foundation. (2021). Loss of Learning during the Pandemic; Field Studies.
Bangalore: Azim Premji Foundation.

8 World Bank. (2021, December). https://www.worldbank.org/en/news/press-release/2021/12/06/learning-
losses-from-covid-19-could-cost-this-generation-of-students-close-to-17-trillion-in-lifetime-earnings.

9Jiao W.Y, Wang L.N,, Fang S.F., Jiao F.Y., Pettoello - Mantovani M., & Somekh R. (2020). Behavioural and
Emotional Disorders in Children during the COIVD epidemic. j. Pediatr, 50022-347 (20) 30336-
X/j.peds.2020.03.013. Pubmed.

10 singh, S., Roy, D., Sinha, K., Parveen, S., & Sharma. (2020). Impact of COVID-19 and lockdown on mental health
of children and adolescents: A narrative review with recommendations. Psychiatry Res. 2020 Nov; 293:
113429.

11 UNICEF. (2021). Rapid Assessment of Learning During School Closures in the Context of COVID-19. Delhi:
UNICEF



Delhi introduced the Happiness Curriculum to respond to the socio-emotional learning needs
in all its schools prior to the Pandemic. Soon after the schools reopened, the government took
a proactive step to understand the impact of COVID-19 on the emotional and mental wellbeing
of children by initiating a study in March 2022 that covered students from class 1 to 12, parents
and teachers and the report aims to analyse the same.

1.4 HAPPINESS CURRICULUM:

The Delhi Government launched the Happiness Curriculum in all Government schools of NCT
of Delhi for classes Nursery to VIII on July 2, 2018 and was inaugurated by His Holiness the
14th Dalai Lama.

The first period everyday of all the classes mentioned above, is the “Happiness period” that
begins with a few minutes of mindfulness practice, followed by a mindfulness activity, story
activity, expression activity and reflective discussions as per schedule for each day. Each child
is given a chance to reflect and express their thoughts about the story or activity. The Happiness
Curriculum was designed over a period of six months, by a team of education consultants,
Teachers, Teacher Educators, Mentor Teachers from the Delhi Government, NGOs and
individuals. The Happiness Curriculum has been in practice for about 18 months prior to the
onset of the COVID -19 pandemic.

The objectives of the happiness curriculum are as follows:

e To develop self-awareness and mindfulness amongst learners

e To inculcate skills of critical thinking and inquiry in the learners

e To enable learners to communicate effectively and express themselves freely and
creatively

e To enable learners to understand their expectations in relationships, develop empathy,
and ensure healthy relationships with family, peers and teachers

e To enable learners to apply life skills to deal with stressful and conflicting situations
around them

e To develop social awareness and human values in learners to engage in meaningful
contributions in society

e To develop a holistic approach to education in a universal context

The new curriculum is based on human-centric education which includes meditation, value
education and mental exercises. The entire curriculum is purely activity-based.

During the period of school closure and shift to online classes, under the happiness curriculum,
the following initiatives were undertaken:

e IVR (Interactive Voice Response) messages were sent in three cohorts (Nursery-2nd;
3rd-5th; 6th-8th) for mindfulness, stories and activities.



« Integrated Happiness worksheet with other subjects questions were sent to the
students in similar cohorts.

e Youtube live mindfulness and stories sessions were done during lockdown for the
students and parents to participate in the Happiness classes.

o Teachers had taken voluntary online Happiness classes for their respective grades.
However, it was not mandated for every teacher to take Happiness classes.

1.5 RATIONALE OF THE STUDY:

Online classes or remote learning through notes and worksheets started between April to June
2021 and the schools were reopened for physical classes in February 2022. The Govt of Delhi,
the Education Department and the Planning Department were acutely aware that stay-at-home
measures and prolonged lockdowns have brought about major changes in the lives of parents,
teachers, and students. The pandemic had exacerbated learning loss and adversely impacted
the health and well-being of students. Teachers were compelled to adapt to the digital mode of
teaching and devise new methods of assessments. The Delhi government provided training to
teachers to conduct online classes and used social media platforms to conduct happiness
classes. Parents and students were also sent daily happiness activities through text messages
and voice response (IVR) calls.

The Government of Delhi set out to generate evidence through this study on the impact of the
pandemic on students and teachers to recognize their needs and meet their expectations as
schools reopen in an endeavor to assess the extent to which the programmes put in place were
effective and to prepare to meet the challenges that still remain.

1.6 OBJECTIVE OF STUDY:

The broad objective of this study is to assess the impact of school closure due to COVID-19
pandemic and the shift to the online education system on mental health and emotional
well-being of students across schools in Delhi. This is assessed through surveys conducted
with students of three class groups of classes | — V, classes VI to VII and classes of IX — XII
along with teachers as well as parents.

1.7 ORGANISATION OF THE REPORT

The report is organised to offer insights into the key objectives. Chapter 2 gives the
methodology adopted for the study. The study design was set jointly by the Planning
Department and the Directorate of Education, GNCTD. This chapter gives an overview of the
sampling design, schedules, inputs received from the ethics committee and the limitations of
the study.

10



Chapter 3 offers the findings of the study which follows the sections as per the objectives.
The first section presents the data on each of the class groupings. Each of the class wise section
discusses the overall profile of the sample actually covered, followed by a section that offers
an understanding of the socio -economic background which is derived from the kinds of work
their parents do and through recording the kind of residence they live in. The type of residence
records the number of rooms they have in their homes. This is understood as a proxy of the
socio-economic status when it is combined with the number of family members living in the
house. The findings are then presented on the students experience of various aspects of mental
and emotional well-being of students. As the study sample covered schools under different
kinds of management — government, aided and private, the findings wherever possible have
differentiated this data.

The next subsection covers parents’ experiences of their children’s mental and emotional
wellbeing. The study sought to look at the socio-economic status of the parents by recording
their occupations. Both mothers and fathers have been covered in the sample. The profile on
work indicates who in the family does the unpaid care work. Finally the parents have been
asked to look at behaviour changes they saw in the specific child that the study had pre
identified.

The final subsection of chapter 3 covers school teachers’ experience of shifting to the online
mode of teaching and their perception of the impact of the school closure and online classes on
the students they taught. It also offers insights into their living conditions and experiences as
they were working from home to manage the online classes.

Chapter 4 presents a combined analysis of the findings along the significant themes of the
study, the socio economic background of the respondents, the impact on schooling, impact on
emotional well being and mental health and the impact on teachers. This section seeks to
provide a holistic view of the impact of school closure and online classes from the perspectives
of students and parents.

Chapter 5 presents the recommendations for further action.

11



CHAPTER 2- METHODOLOGY

2.1 SAMPLING FRAMEWORK:

The study was designed to assess the emotional well-being and mental health on the diverse
set of students across gender, age group, different classes and social and economic
backgrounds. This would provide an insight into how students from different backgrounds
responded, adapted and handled the COVID-19 pandemic. Therefore, the study was designed
to cover students of Class I to XII as well as parents and teachers through quantitative surveys
from 28 education zones of Delhi'?. Majority of the sample was drawn from government-run
schools, and some of the samples were also drawn from government-aided and private schools.
The students, parents and teachers were surveyed under the following categories as decided by
the Planning Department and Directorate of Education, GNCTD:

i. Group | - Class I to V

ii. Group Il - Class V1 to VIII

iii. Group 11 - Class IX to XII

It maybe noted that teachers and parents need not be related to the students selected for the
survey.

The sample data of students, teachers and parents were provided by Government which was
drawn in consultation with Administrative Department. As stated in the request for proposal
for this study, there were 44.80 lakh Students enrolled in Delhi during 2020-21. A total of 8400
Students, 1680 parents and 1680 teachers were to be surveyed for Schools across 28 zones in
Delhi. Further, school(s) were identified from the areas like JJ Clusters/resettlement
colonies/unauthorized colonies/Government colonies/rural-urban etc. from both shifts i.e.,
Girls and Boys schools, so that selected students for the survey were representative of different
social & economical background with a special emphasis on children coming for low incoe
and marginalized sections. The 28 education zones are spread across all geographical
boundaries of Delhi. The distribution of the sample was based on the class-wise group are
mentioned in Table 1.

TABLE 1: SAMPLE DISTRIBUTION — PLANNED AND ACTUAL

Groups/Category Students | Teachers | Parents | Total
|- Class I to V 100 20 20 140
Il - Class VI to VIII 100 20 20 140
I11- Class IX to XII 100 20 20 140
Total from each zone 300 60 60 420
Total Planned sample from 28 zones 8400 1680 1680 11760
Total Sample Actually covered 9087 1770% 1753 12612

121 zone (Zone 26) out of total 29 zones was excluded from the study due to inadequate sample availability.

13 2 teachers refused to state the classes they taught and that’s why total number of teachers across classes is 1770
while the total teachers surveyed during the study is 1772.

12



The actual sample covered is higher in all categories to account for possible removal during
the data cleaning process. The Government provided zone-wise list of schools having unique
IDs and also specifically marked the student group to be covered in each of the schools. For
example, even if a school listed in the sample had classes from 1 to 8, the department had
indicated that only students from class 1 to 5 are to be covered. The schools listed in the sample
were randomly selected. The students and teachers were to be randomly selected based on those
who were present at the time of the survey. The Education Department had issued circulars to
the schools informing them about the survey and introducing ISST to elicit their cooperation.
Meetings were held with the Deputy Directors Education (DDE) posted in the district covering
all the selected zones, to orient them about the survey and to ensure that the respective heads
of the schools would cooperate and facilitate the survey process.

The spirit of taking consent was followed using multiple means, forms sent to parents, from
teachers and from the students themselves as recorded before the survey.

The data was collected digitally using Survey CTO - the data collection app. The data for
students and teachers were collected within school premises. Parent’s data were collected from
their homes.

2.2 SCHEDULES:

Separate questionnaires were designed for each of the above-mentioned group for students
(Class I to V; VI to VIII and 1X to XII) by the Directorate of Education in consultation with
the Planning Department. However, the questionnaires for teachers and parents did not vary
across groups. There were a few modifications done by ISST to incorporate the socio-economic
profiling of the sample, to record if any bereavement had occurred due to COVID and the work
profile of the adults. Another set of changes was incorporated following the insights and
feedback received after the Pilot phase. The final schedules were translated into Hindi, which
were canvassed to the randomly selected Students, parents and teachers. Please refer to the
Annexure 1, 2 for the tools used for student Class I to V and VI to XII and Annexure 3 and 4
for parents and teachers respectively. The Corresponding Hindi tools are presented in Annexure
5 to Annexure 8.

2.3 ETHICS COMMITTEE:

ISST’s Ethics Committee for the study, which includes experts with extensive experience in
promoting child rights, conducting research studies related to education and working with the
government. reviewed the schedules and the proposed method of data collection. Their
suggestions were taken on board at the time of finalising the schedules for the study.

13



2.4 TRAINING AND DATA COLLECTION

Training for both supervisors and surveyors was conducted over two sessions;

< 28" March 2022 — Objective of the Survey, Explanation of the tools of the survey,
Choosing the sample, and introduction to the professional software for conducting the
survey.

< 1% April 2022 -Training on soft skills, communication skills, dealing with field-level
challenges

The Pilot survey was conducted on 29" March 2022, where 10 teams comprising of 3 surveyors
and one supervisor/manager went to 10 schools and two teams covered parents.
Representatives from the government and ISST also joined the teams at the field level.

Data collection started on 8™ April 2022 and ended on 27" April 2022.

2.5 LIMITATIONS OF THE STUDY

The survey for the study was to be conducted under a very tight timeline of 30 days. The plan
was that each surveyor would conduct about 15 surveys per day. Sometimes however, access
to schools was delayed to administrative reasons.

The actual number of days of data collection thus, came down to 20 days. Many schools had
stopped classes for X and XII standard students as they were on preparation leave for their
board exams and some schools were on a break. Further, the time during which the schools
were in operation was greatly reduced as the schools were scheduled to run Mission Buniyaad
classes which started from 7.00 a.m. to 9.00 a.m. Thus, instead of the assumed 5 hours when
students were to be available at school in a given shift, they were available only for 2 hours.
This meant that by the time the surveyor finished with interviews in one school, they would
not be able to reach the next school to be covered in the same shift.

In order to overcome these challenges and yet cover the required sample, the study team asked
the surveyors to cover additional groups of students wherever they got access to the schools.

The other limitation of the study was of recall period. The schools remained physically closed
through 2020 and a significant part of 2021. While the study was conducted in April 2022, it
sought to cover the impact of closure through March 2020 and the online classes that were
conducted through 2021. One can expect that there could be some recall issues while
responding to the questions. For instance there are questions that seek to identify the social
economic impact of the the pandemic on the families and one of the questions is regarding job
loss or income loss. The job loss or income loss may have been more pronounced during 2020
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and there could have been full or partial recovery of jobs and incomes. However, the tools do
not distinguish the period and is likely to reflect the situation that is currently prevalent.
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CHAPTER 3- SURVEY FINDINGS

The onset of the pandemic and the subsequent lockdown led to closure of all educational
institutions across the country. Schools, teachers and students, all were expected to shift almost
overnight to online class mode, which has been unheard of specifically in the arena of school
education. Schools provide a space for not only learning but also of building life skills, forging
relationships and enhancing personalities. However, the stringent requirement for controlling
the pandemic meant that children were shut inside their houses and schools and teachers were
expected to shift to the alternative mechanism of online classes to ensure that some form of
teaching and learning continues. The Delhi government schools also shifted to online mode of
teaching through zoom classes and provided material to students over Whatsapp and email.
However, the challenges were many. To understand this more, the survey incorporated
questions for student, teacher and parent respondents of the study around schooling during the
pandemic and the impact that the school closure and shift to online classes had on the mental
well-being of the students.

This section attempts to detail out the findings separately from surveys conducted with
students, parents and teachers.

3.1 FINDINGS FROM THE SURVEY CONDUCTED WITH STUDENTS

The survey was conducted separately for all class groups of class I-V, VI-VIII and IX-XII. The
actual number of students surveyed from each class group is presented below

Actual No. Of Percentage of Student
Class Group Student Respondents | Respondents
Class I-V 2956 33%
Class VI-VIII 2961 33%
Class IX-XII 3170 35%
Total 9087 100%

This section presents data collected from each class group in separate subsections outlining the
e Profile of the students who participated in the survey
e The challenges they suffered due to school closure and shift to online classes and,
e The impact that this had on their mental and emotional well-being.

3.1.1 FINDINGS FROM THE SURVEY CONDUCTED WITH STUDENTS OF CLASS I-V
PROFILE OF STUDENTS OF CLASS |-V
Out of the total students (2956) of class I-V surveyed for the study, 73 percent (2165) were

from the government schools, 15 percent (450) from private schools and 12 percent (341) from
government aided schools (Figure 1). This was as per the sampling structure provided by the
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Planning Department for the schools that they had already sampled and given to the survey
team.

Figure 1: Percentage of Students of Class I-V by School Management
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Across schools and classes, parity between boys and girls was also maintained. Figure 2 shows
that class | to class V, percentage of boys and girls was almost at par with percentage of girls
covered standing at 48percent and boys covered at 52percent. This was again as per the
instructions provided by the department which had carefully charted a sampling design for each
school to ensure that both boys and girls are included at par in the survey.

Figure 2: Percentage of Students of Class I-V by Gender
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In order to get an understanding on the social and economic profile of the households of the
students respondents, the survey also incorporated questions on type of residence, number of
family members and number of siblings. This was done keeping in mind the covid pandemic
norms which required children and family members to stay inside homes at all times to prevent
the spread of the disease. The survey thus wanted to ascertain the space that the families had
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inside their houses and the challenge that this may have portrayed for the students in terms of
learning and attending online classes.

The survey revealed that in terms of type of residence, majority of students of class I-V stayed
in either one room houses (38percent) or two room houses (32percent). Only 13percent of the
respondents in this group stated that they their residence had more than three rooms (Figure 3).

Figure 3: Percentage of Students of Class I1-V by Type of Residence
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When this data on type of residence is juxtaposed with data on number of family members in
each of their households, it provides a grim picture in terms of quality of space that families
had as it was seen that 31percent students had 5 members in their household, 14percent had 6
members 6percent had 7 members and about 8percent stated that they had more than 7 members
in their household (Figure 4)

Figure 4: Percentage of Students of Class I-V by Number of Family
Members
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In terms of number of siblings, it was seen that 8percent students were the only child in the
family, 43percent of the respondents had one sibling and 33percent had two siblings. Around
17percent of them had more than two siblings, of which 4percent had four siblings and 2percent
had more than four siblings (Figure 5). Thus, clearly majority of the students in this group and
their families suffered from space crunch, which became more challenging as the covid norms
prevented them from moving out of their home spaces.

Figure 5: Percentage of Students of Class I-V by Number of
2 Siblings
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Student respondents were asked question regarding their parent’s occupation to ascertain the
economic profile of the families. As stated earlier the impact of covid has been harder on
families living in the lower bands of economic strata. This data has been bifurcated as per the
type of school the student respondent attended and is given below in Table 2.
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Table 2: Occupation of father and Mother of Students of class I-V by School Management

Father's Occupation | Mother's Occupation

Occupation Occupation Category Govt | Aided | Pvt. | Govt | Aided | Pvt.
Daily Wage Labourers 7 8 4 2 1 1
Driver 13 12 2 0 0 0
Security Worker 5 5 2 0 0 0
Casual Work Domestic Worker 8 3 4 7 6 2

Support Staff (Peon/Cleaner etc.) 14 13 8 2 4 2
Delivery, Packaging 4 2 0 0 0
Gardener 1 1 0 0 0 0

Petty Business Thela/Road Side Stall 22 19| 16 3 1 1

Big Business/ Self-

Employed Shop/Factory Owner 5 6 15 1 0 0

Basic Associates/data entry

Professionals operators/teachers 7 12 21 1 5 9

High profile | Doctors, Lawyers, Engineers,

Professionals Bankers 2 5 14 1 1 4

Homemaker Engaged in unpaid
domestic/household chores 0

Not Working Not engaged in any paid work 1 1 81 81| 80

Don’t Know/Can’t Say 9 10 10

Not Applicable 1 1 2 0 0 0

Refused to Answer 1 1 1 0 0 0

Total 100 100 | 100 100 100 | 100

It shows that father’s of 52 percent of students who attended government schools worked as
casual workers, within which the main categories being as driver (13percent) and as support
staff (14percent). 8 percent were also found to be working as domestic workers and 7 percent
as daily wage labourers. 22 percent of father’s of government school students were found to be
engaged in petty business as hawkers or roadside stall owners. 9 percent in this category were
working as professionals and 5 percent owned a large business. It may be noted that this
response is given by students belonging to very young age and must be interpreted as their
understanding of their parent’s work.

In the category of students from aided school too, it was found that 45 percent fathers were
engaged in casual work and 19 percent owned petty business. Amongst casual workers, the
percentage of drivers, support staff and daily wage labourers was higher than other forms of
casual work. The percentage basic professionals which includes teachers, data entry operators,
associates was higher than that amongst government school respondents.

Amongst students of private schools, the father’s occupation differed as in this category it was
found that 50 percent of children reported their fathers either owned big businesses -15 percent,
or worked as basic professionals -21percent or were engaged in high profile professional work
such as engineering, law, banking or medicine -14 percent. However, the percentage of casual
workers and petty business owners in this category, though lower than government school
students, was quite significant at 22 percent and 16 percent respectively (Table 2).
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In terms of mother’s occupation it was found that across all three school management types,
majority of mother’s were homemakers, engaged in unpaid domestic chores. However, 7
percent of mothers of government school students 6 percent of aided school students worked
as domestic workers; while 9 percent mothers of private school students were employed as
basic professionals.

MENTAL AND EMOTIONAL WELL-BEING OF STUDENTS OF CLASS |-V

To build an understanding around the mental and emotional well-being of students of class | to
V, students were asked questions regarding how they felt during the period of school closure
and what was their general routine. 94 percent students of class | to V stated that they missed
going to school and preferred being in school more than attending online classes (Figure 6).
This was similar for both boys as well as for the girls.

Figure 6: Percentage of students of class -V missing school during
period of school closure
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In terms of social activities, it was seen that amongst both boys and girls, majority spent more
time with their siblings and families rather than their friends (Figure 7). Only 24 percent stated
that they could meet their friends on a daily basis.
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Figure 7: Routine of Children of Class | to V during School Closure
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Due to the Covid19 norms and the fear associated to it, it is likely that most parents may not
have liked their wards going out of the house to play with friends. This may have isolated the
students to certain extent and could be one of the reasons why in terms of emotional well-being
and mental make up is concerned, about 30percent students stated that they always either felt
sad and angry or felt scared being at home. This percentage was slightly more for girls than for
boys, who usually enjoy less mobility than their counterparts. However, about 70 percent
claimed that they almost always felt happy and cheerful during this period of school closure
and online classes. (Figure 8)

Students were also asked what they did when they felt scared and 86 percent said that they
spoke to their parents while 11percent said that they shared their fears with their siblings.

Figure 8: Emotional well-being of children of class | to V
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Human emotions are complex and this can be seen in the way the students have responded to
how they felt. It is a mixed bag of for the young children. While as stated in Fig 6, they missed

22



coming school, but being at home also provided a sense of happiness. At the same time the
uncertainty around the disease and restrictions of normal routines also made them sad, angry
or scared.

When students were asked whether they were able to practice mindfulness on regular basis, 72
percent stated that they were able to do so while 27 percent said that they did not practice.
Amongst boys and girls, percentage of girls able to practice mindfulness on regular basis was
almost 5 percent higher than that of boys (Figure 9).

Figure 9: Percentage of students of class |-V practicing mindfulness
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3.1.2 FINDINGS FROM THE SURVEY CONDUCTED WITH STUDENTS OF CLASS VI-VIII

PROFILE OF THE STUDENTS RESPONDENTS OF CLASS VI-VIII

Out of the total students (2961) of class VI-VIII surveyed for the study, 73percent were from
the government schools, 15percent from private schools and 12percent from government aided
schools. In terms of ratio of girls and boys in this class group, it was seen that percentage of

Figure 10: Percentage of Students of Figure 11: Distribution of Students of
Class VI-VIII by School Class VI-VIII by Gender
Management
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boys and girls was almost at par through all class of VI, VII and VIII (Figure 10 and Figure
11). To understand the economic and social profile of the households of the student
respondents, information was collected from the students on the occupation of their parents,
type of residence and family size. It was found that similar to the case of students of class I-V,
father’s of S1percent students of government schools worked as casual workers, 22 percent
owned petty business and only 16 percent were engaged as professionals or owned big
business.

For students of aided schools too, the percentage of fathers engaged in casual work was high
at 43 percent but in regard to private school students 17 percent were engaged in casual work,
while 62 percent were engaged as professionals or owned big businesses. Driving, working as
support staff and engaging in petty business appeared to be the most common employment of
father’s of government and aided school students while working as professionals and running
big business appeared more common amongst fathers of private school students. (Table 3)

Table 3: Occupation of Father and Mother of Students of class VI-VIII by School
Management

Occupation Occupation Category Father's Occupation | Mother's Occupation
Govt | Aided | Pvt | Govt | Aided | Pvt
Daily Wage Labourers 4 3 1 0 1 0
Driver 14 12 4 0 0 0
Security Worker 1 0 0 0
Casual Work | Pomestic Worker 7 4 7 5 1
Support Staff
(Peon/Cleaner etc.) 15 13 5 4 2 2
Delivery, Packaging 3 3 2 1
Gardener 1 0 0 0 0 0
Petty Business | Thela/Road Side Stall
22 17| 16 2 2 1
Big Business Shop/Factory Owner
7 10| 21 1 2 2
Basic Associates/data entry
Professionals | operators/teachers 7 14| 22 2 5| 12
High profile | Doctors, Lawyers,
Professionals | Engineers, Bankers 5 4 19 0 1 4
Engaged in unpaid
Homemaker domestic/household chores 1 1 1
Not Working Not engaged in any paid

work 1 0 1 80 78| 76
Don’t Know/Can’t Say

2 2 1 1 1 0
Not Applicable 2 4 2 1 1 0
Others 3 3 2 1 0
Refused to Answer 1 2 0 1 1
Total 100 100 | 100 100 100 | 100
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In terms of mother’s occupation, students across government, aided and private schools had
mothers who were homemakers, engaged mainly in unpaid domestic and household chores.
However, 7percent students of government schools and 5percent students of aided school stated
that their mothers worked as domestic worker while 4percent of students of government school
stated that their mothers worked as support staff.

With regard to type of residence of students of class VI-VIII, it was found that 43percent of

students lived in one room house while 30percent lived in a two room house (Figure 12).

When this data is juxtaposed with data on number of family members, it was found that almost

Figure 12: Percentage of Students of Class VI-VII1I by Type of

Residence
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48percent students who had a family size of 4 lived in a one room house, while 28percent with
same family size lived in two room house. Even when family size was 6 or more than 6, the
percentage of students residing in one room house (39 percent and 24 percent respectively) and
in two room house (33percent and 30percent respectively) was significantly high (Figure 13).
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Type of residence was also assessed in terms of number of siblings a student had. It was found
that majority of students who had one or more siblings lived in one room house. Even where
the number of siblings was four or more than four, the type of residence for majority of students
was either one room (37 percent and 31 percent respectively) or two room (35 percent and 36
percent respectively. Only 24 percent students stated that they had no siblings and stayed in a
house which had more than three rooms (Figure 14).

Figure 14: Household Profile by Number of Siblings and Type of
Residence of Students of Class VI-VI1I

24 13 13 14 12 14
14 12 15 15 19
16

10

o

8

o

6

o

4
2

o O

None 1 Siblings 2 Siblings 3 Siblings 4 Siblings  More than 4
Siblings
B Types of Residence One Room H Types of Residence Two Room
Types of Residence Three Room Types of Residence More than 3 Rooms

Considering that majority of students came from lower middle-income families, it seemed vital
to assess the economic and social impact that covid might have had on them during the period
of school closure. This was considered as household situation has tremendous impact on the
mental and emotional well-being of children. Thus, the older students were asked questions on
job/income loss that they may have witnessed in their families as well as the direct impact of
covid in terms of illness and bereavement that their families may have suffered from.

Though majority boys and girls of class VI-VIII negated that their families suffered from any

kind of job or income loss, about 32percent girls and 35percent boys stated that father’s
suffered from job loss due to the Covid pandemic (Figure 15).
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Figure 15: Percentage of Students of class VI-VI11 whose Families
suffered Job Loss
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Students were also asked whether they were getting sufficient meals to eat. While amongst
both boys and girls 85 percent agreed that they were getting sufficient meals, 12percent boys
and 10 percent girls stated that they were not getting enough to eat and about 2 percent boys
and 4 percent girls were unsure of the answer (Figure 16).

Figure 16: Are Students of Class VI-VIII getting sufficient meals at home?
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It must be taken note as stated in the limitation of the study, that these responses are affected
by the recall period. While the most severe effects of the lockdown imposed in 2020, in terms
of job loss and income loss were felt in the initial months, this survey took place nearly two
years later, by which time there have signs of recovery. The fact that some students have
reported income and job loss indicates the long term effects of covid as well as of the chronic
poverty in some families.

In terms of assessing the health-related impact of the pandemic, the survey asked the
respondents if anyone in their family had been severely infected with the Covid-19 virus. About
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91percent students stated that no one in their families had been severely infected. 9 percent
students who had informed that family members had got infected with the virus, were further
asked if everyone in their family had recovered now (Figure 17)

Figure 17: Whether Family Member of Class VI-VII1 students
infected with Covid-19 Recovered now?
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About 93 percent of these students stated that everyone in their family had recovered. However,
6percent boys and 7percent girls in this group informed that they had suffered from
bereavement in their families (Figure 17).

Being able to deal with bereavement related grief is an important aspect of the emotional well-
being. Even though this is a small percentage of students, it should not be neglected as these
can have long term impact on mental health.

CHALLENGES FACED BY STUDENTS OF CLASS VI-VIII IN ATTENDING ONLINE CLASSES
DURING THE PERIOD OF SCHOOL CLOSURE

In order to assess the challenges that students faced during the period of school closure and
shift to online classes in terms of continuing their education, students of class VI-VIII were
asked about the support they received from school, the mode that was used for online classes,
the problems they faced in attending classes and in understanding concepts and the reasons for
it and also tried to map the different activities that they did during this period of no physical
school.
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The survey revealed that majority students were found to be satisfied and happy with the
support they received from their school and teachers. Figure 19 shows that 86percent girls and
81percent boys stated that their teachers kept in touch with them during the period of school
closure and 93percent boys and 95percent girls said that their teachers conducted online classes
and shared learning material on regular basis (Figure 18).

Mostly materials were shared through social media applications and classes were conducted
using online platforms. 83percent boys and 86 percent girls said that they received books,
assignments, worksheets and learning material from their teachers on regular basis.

To assess whether students were able to access online classes and learning material during the
period of school closure, they were asked to recall whether they were able to manage in the last
week of school closure (Figure 20). This is because it was felt that it would be difficult for
students to recall their actions of past two years. About 63 percent boys and 68 percent girls
stated that they were able to access online classes and learning material on regular basis. It
appears that for this group of students 5 percent more girls have indicated that that had access
compared to boys. However, almost 29 percent boys and 27 percent girls said that they could
only do so on some days and 7 percent boys and 5 percent girls were also there who stated that
they did not access the resource material or attended any online classes.
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Figure 20: Were Students of Class VI-VIII able to attend Online classes and
access learning material in the last week of school closure?
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It is known that there is “learning poverty” among students of low-income families even in
normal times. Thus when 27-29percent students themselves are saying that they have accessed
the resource material only on some days, it can be assumed that this would impact their ability
to achieve age appropriate learning.

From those students who were not able to attend and access at all or had done so in an
inconsistent manner, question was asked around reasons for non access or inconsistent access.
Majority of these students sighted poor or limited internet connectivity and limited or no access
to device as the main reason for their inability to access online classes and learning material.
While 33 percent girls said that they had poor internet connectivity, 20 percent of them said
that they had no device at home for usage. Amongst boys too, 24 percent said that internet
connectivity was poor and 27 percent said that they had no device at home (Figure 21)

Figure 21: Reasons of Students of class VI-VI11, for not being able to
access Online classes and Learning Material
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Students were also asked if they were able to understand concepts taught through online classes
and through the shared learning material. Figure 22 shows that around 65percent boys and
70percent girls were able to understand concepts most of the times while 23percent boys and
22percent girls were able to understand the concepts only some of the times. 9percent boys and
7percent girls were not able to understand concepts at all. It should be noted that this perception
of the students cannot be taken as an actual assessment of their knowledge of the concepts.
That can only be determined through other means of learning assessment. There is also the
possibility of a tacit pressure on students to state that as a student they are following the
concepts as otherwise it would be seen as a shortcoming on their part.

Figure 22: Were Students of Class VI-VII1I able to understand concepts
through online classes or materials shared by the Teacher?
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From those who were not able to understand or understood only some of the times, further
question was asked around reasons. It was found that almost 33percent boys and 30percent
girls stated poor internet connectivity as the main reason for inability to understand the
concepts properly (Table 4). However, it is important to highlight and take note that inability
to understand the teacher (16.3 percent) and speak and discuss doubts during online class (18.5
percent) also came out as reasons for significant proportion of the students. Around 11percent
boys and 14 percent girls also refused to answer this question. Deeper probing through
qualitative methods is required to further understand the challenges that students faced in
understanding concepts through the online classes.
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Table 4: Why do you think you were not able to understand concepts well through online
classes or shared material?

Class VI to VIII
Indicators Boy Girl Total

I was not able to understand the teacher 18.2 14.3 16.3
I was unable to speak and discuss my doubts 16.8 20.2 18.5
| had to help at home and didn't have full focus 6.2 8.1 7.1
| don't enjoy the class 8.5 8.3 8.4
| don't have quiet space/room/separate room to attend online

class 6.2 5.2 5.7
| didn't have good internet connectivity 32.9 29.8 31.4
Refused to answer 11.1 14.0 125
Total 100 100 100

When asked about their routine, most students of VI to VIII (37percent) stated that they spent
most of their time in reading books or comics (Table 5). However, the percentage of girls
spending time on reading books was more (by almost 10percent) than that of boys. The other
most common activity that students spent time on was attending online classes and completing
homework. Around 23percent students of class VI to VIII stated that they spent most of their
time on attending online classes and completing school work.

Table 5: Activities done by Students during the period of school closure and online classes
(in percent)

Activities done during the period of Class VI to VIII
school closure Boy Girl Total

| was not doing anything in particular 10 9 10
| was sleeping 3 2 2
| was playing outside the house 9 5 7
I met with friends 2 2 2
I was using the mobile 6 4 5
| played video games 9 3 6
| read books (school/comic) 33 41 37
| attended online classes or completed

homework 24 22 23
| was helping at home 5 11 8
Total 100 100 100

Other activities that were focused upon were helping in household work, playing outside the
house, meeting friends, using mobile phone and playing video games. Overall, the percentage
of students who stated that they spent most time in housework was 8percent for class VI to
VIIIl. However, the percentage of girls spending time on this activity was almost double the
percentage of boys (11percent for girls against 5percent of boys) (Table 5). In other activities
mentioned above i.e., playing outside the house, checking the mobile phone and playing video
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games, the percentage of boys was much higher than that of girls. The gender gap thus, in terms
of what boys did and what girls did, was quite alarming.

MENTAL AND EMOTIONAL WELL-BEING OF STUDENTS OF CLASS VI-VIII DURING THE
PERIOD OF SCHOOL CLOSURE

To assess the mental and emotional well-being of students of class VI-VIII, they were asked
how they generally felt during the period of school closure. While majority students felt
cheerful and good spirited and motivated and excited (70percent), a significant proportion of
students (47percent) also reported to be irritated and frustrated during this period (Figure 23).

Figure 23 : Emotional and Mental Well-being of Students of Class VI
to VI
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It is also interesting to note that percentage of girls reporting this feeling of frustration and
irritation was almost 5 percent more than the percentage of boys reporting this across the class
group. Considering that more girls than boys spent most of the time inside households and in
activities such as housework and their studies, it must have led to sense of isolation amongst
them which would have made them feel frustrated with their respective situations.

Students were also asked questions to assess any stress or anxiety that they may have
experienced specifically in terms of their studies. About 58percent students in this group agreed
that they felt more stressed about their regular studies and more than 60percent students agreed
that they felt stressed and anxious for their exams. It is interesting to note that the percentage
of girls and boys who confirmed this sense of anxiety and worry regarding studies and exams
was almost at parity (Figure 24).
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Figure 24: Increase in stress amongst class VI to VIII regarding studies
and exams
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Apart from uncertainties surrounding continuation of education, it is also important to
recognise and acknowledge the economic and social instability that the pandemic brought in
into respective households, which may have also led to sense of worry, anxiety and sadness
amongst the students. Students were therefore asked to reflect if stress and tension in their
household had increased during this period. While almost 80percent students negated this,
about 9percent boys and 11percent girls agreed that their household was suffering from more
stress and tension. It is also important to note that while almost 8percent students in this group
remained undecided and could not give a clear answer to the question, around 2.1percent
refused to answer the question. It would be important to unpack and address issues of stress
although a much smaller percentage of students have stated that they experienced increased
stress (Figure 25).

Figure 25: Has Stress and Tension increased in the households of
Students of Class VI-VII1?
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Students were also asked if they feel fearful when there is a conflict at home. Around 60percent
students agreed that conflict at home was very fearful for them while 35percent remained
undecided and 4.3percent did not answer the question (Figure 26). It should be noted that these
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families live in small houses and therefore, any conflicts between family members will be
easily heard and noticed by students who will get affected by them.

Figure 26: When there is conflict at home, do you feel fearful (Class VI-
. VI?
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Students were further probed to find if their relationship with their parents and siblings had
gone through any change. Hence, they were asked to reflect if they felt that their disagreements
with their parents and siblings had increased during this period due to the proximity they had
with each other. Positively it was seen that only 16percent stated that there was an increase in
the rate of disagreements they had with their parents. This percentage was almost at par for
both boys and girls. Overall 80percent students of class VI to VIII stated that there was no
increase in disagreements with their parents (Figure 27).14

Figure 27: Increase in disagreements with parents and siblings of students
of class VI to VIII
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With regard to increase in disagreement with siblings, 27percent students of class VI to VIII
confirmed that it had increased since school closure and shift to online classes. The percentage

14 This question also had the option — “Don’t want to talk about it” and the missing totals reflect those responses.
To economize on the space and keep the significant data visible the responses on “don’t want to Talk about it “
has not been shown in the graph.
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of girl respondents stating so was higher than boys. However, 70percent boys and 65percent
girls said that there was no change in their relationship with their siblings (Figure 27)

In fact, almost 90percent boys and girls agreed that they have received sufficient
encouragement and support from their parents and siblings during this difficult period. (Figure
28)

Figure 28: Are Students of Class VI-VIII getting
Encouragement and Support from Parents and Siblings?
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3.1.3 FINDINGS FROM THE SURVEY CONDUCTED WITH STUDENTS OF CLASS IX-XII1

PROFILE OF THE STUDENT RESPONDENTS OF CLASS I X-XI1

In the class group of IX-XII, 74percent were from the government schools, 14percent from
private schools and 12percent from government aided schools. In terms of ratio of girls and
boys in this class group, it was seen that similar to the class groups of I-V and VI-VIII, the
percentage of boys and girls here too was almost at par through all class of IX, X, XI and XII
(Figure 29 and Figure 30).
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Figure 29: Percentage of Students of Figure 30: Distribution of Students

Class IX-XI1 by School Management of Class IX-XI1 by Gender
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Data on parent’s occupation of students in this group showed similar trends as that for the class
groups of I-V and VI-VIII. It was found that fathers’ of 46 percent students of government
schools worked as casual workers, 22 percent owned petty business, while 10percent were
engaged as basic professionals and 9 percent owned big business. For students of aided schools
too, the percentage of fathers engaged in casual work was high at 43percent but in regard to
private school students 15percent were engaged in casual work, while 30percent owned big
business, 21 percent were engaged as basic professionals and 16 percent worked as high profile
professionals. Driving, working as support staff and engaging in petty business appeared to be
the most common employment of fathers of government and aided school students while
working as professionals and running big business appeared more common amongst father’s
of private school students. (Table 6)
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Table 6: Occupation of Father and Mother of Students of class IX-XII by School
Management

Occupation Occupation Category Father's Qccupatlon Mother s Occupation
Govt | Aided | Pvt Govt | Aided | Pvt
Daily Wage Labourers 5 3 2 1 1 0
Driver 11 10 4 0 0 0
Security Worker 7 9 1 1 0 0
Casual Work | Domestic Worker 2 4 3 0
Support Staff (Peon/Cleaner etc.) 13 13 4 3 2 0
Delivery, Packaging 1 1 0 0
Gardener 1 0 0 0 0
Petty Business | Thela/Road Side Stall 22 20 13 2 2 1
Big Business Shop/Factory Owner 9 9 30 1 2 1
Basic Associates/data entry
Professionals | operators/teachers 10 14 21 3 4 11
E;g?egsrigzllels Doctors, Lawyers, Engineers, Bankers
3 4 16 0 2 4
Engaged in unpaid
Ll domestic/household chores 0 0 0 78 79 78
Not Workin Not engaged in any paid work
. . e 2 1 1 5 4 3
Don’t Know/Can’t Say 2 1 0 0 1 0
Not Applicable 3 5 3 1 2 1
Others 2 2 2 0 0 0
Refused to Answer 0 0 0 0 0 0
Total 100 100 100 | 100 100 100

In terms of mother’s occupation, across government, aided and private schools, majority
students stated that their mothers were homemakers, engaged mainly in unpaid domestic and
household chores. Only, 4percent students of government schools and 3percent students of
aided school stated that their mothers worked as domestic worker and 3percent of students of
government school stated that their mothers worked as support staff. 11percent of students of
private schools reported that their mothers worked at jobs that are categorised as basic
professionals such as Associates, data entry operators or teachers. The gender difference in
father’s and mother’s occupation as reported by students is evident.

With regard to type of residence of students of class IX-XII, it was found that high proportion
of students resided in two or less than two room houses, with 34percent living in one room
house and 35percent living in a two room house (Figure 31). About 31percent students stated
that they lived in three or more than three room residence.
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Figure 31: Percentage of Students of Class IX-XI1 by Type of Residence
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When this data is cross-tabulated with data on number of family members, it was found that
majority of students who had a family size of four members or more than four, lived in one or
two room houses. Even when family size was 6 or more than 6, the percentage of students
residing in one room house (34 percent and 21percent respectively) and in two room house (37
percent and 32 percent respectively) was significantly high (Figure 32).

Figure 32: Household Profile by Family Size and Type of Residence for
Class IX-XI1 Students
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Interestingly, amongst students who had only two family members, the proportion of those
residing in three room house (20 percent) and more than three room house (30 percent) was
significantly high. Thus, clearly, family size appeared to have a direct link with income levels
and standard of living.

Type of residence was also assessed in terms of number of siblings a student had. It was found

that majority of students who had one or more siblings lived in one room house. Even where
the number of siblings was four or more than four, the type of residence for majority of students
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was either one room (33percent and 28percent respectively) or two room (38percent and
36percent respectively). Students who stated that they had no siblings, 15percent stayed in a
three room house and 18percent stayed in a house which had more than three rooms (Figure
33)

Figure 33: Household Profile by Number of Siblings and Type of Residence
of Class IX-XI1 Students
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Students of class IX-XI1 were also asked guestions on job and income loss that they may have
witnessed in their families as well as the direct impact of covid in terms of illness and
bereavement that their families may have suffered from.

Though almost 60 percent boys and girls of class IX-XII negated that their families suffered
from any kind of job or income loss, about 33percent girls and 35percent boys stated that
father’s suffered from job loss due to the Covid-19 pandemic (Figure 34).

Figure 34: Percentage of Students of class IX-X11 whose Families
suffered Job Loss
70
59 60
60
50
40 35
30
20
10 2 2 1 3 2 1
0
Boy Girl
H Yes, my father ®Yes, My mother & Yes, both Parents Yes, my guardian  ® No

40



Students were also asked whether they were getting sufficient meals to eat. While amongst
both boys and girls more than 85percent agreed that they were getting sufficient meals,
13percent boys and 11percent girls stated that they were not getting enough to eat and about
2percent boys and girls were unsure of the answer (Figure 35). Inability to get sufficient meals
is a clear sign of hunger and poverty and these impact the cognitive development of student.

Figure 35: Did Students of class IX-X11 receive sufficient meals at home?
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Similar to class group of VI-VIII, students of class IX-XII were also asked if anyone in their
family had been severely infected with the Covid-19 virus. While 88 percent students stated
that no-one in their families had been severely infected, 12 percent informed that Covid-19
virus had infected their family members. Of these 12 percent who had informed that family
members had got infected with the virus, were further asked if everyone in their family had
recovered now (Figure 36).

Figure 36: Whether infected family members of Students of class IX-XI1
recovered now?
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About 90percent boys and 93.6percent girls stated that everyone in their family had recovered.
However, 9.6percent boys and 6.4percent girls in this group informed that they had suffered
from bereavement in their families (Figure 36).

CHALLENGES FACED BY STUDENTS OF CLASS IX-XII IN ATTENDING ONLINE CLASSES DURING
THE PERIOD OF SCHOOL CLOSURE

In order to assess the challenges that students faced in terms of continuing their education,
students of class IX-XII were also questioned around the support they received from school,

Figure 37: Did your Teacher keep in Figure 38: Did Teachers conduct
touch with you during the period of Online Classes and shared learning
School Closure? (1X-XI1) material? (1X-XI1)
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the mode that was used for online classes, the
problems they faced in attending classes and in

understanding concepts and also tried to map the different activities that they did during this
period of no physical school.

The survey revealed that majority students were found to be satisfied and happy with the
support they received from their school and teachers. Figure 37 shows that 88percent boys and
90percent girls stated that their teachers kept in touch with them during the period of school
closure and 97percent boys and girls said that their teachers conducted online classes and
shared learning material on regular basis (Figure 38).

Mostly materials were shared through Whatsapp and classes were conducted using online
platforms such as Zoom. 90percent boys and girls said that they received books, assignments,
worksheets and learning material from their teachers on regular basis.

To understand the challenges that students of class 1X-XII had to face in accessing online
classes and learning material during the period of school closure, questions were asked on
ability to attend online classes, reasons for not attending, and around difficulties in
understanding concepts through online classes.
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Overall 66percent students in this class group stated that they were able to access online classes
and learning material on regular basis. Of these 63percent were boys and 69percent were girls.
However, almost 34percent boys and 28percent girls said that they could only do so on some
days. About 2.5percent boys and 2.2percent girls were also there who stated that they did not
access the resource material or attended any online classes (Figure 39).%°

Figure 39: Were Students of Class 1X-X11 able to access online classes
and learning material in the last week of school closure?
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From those students who were not able to attend and access at all or had done so in an
inconsistent manner, question was asked around reasons for non access or inconsistent access.
Similar to students of class VI-VIII, majority of students of class IX-XII too stated poor or
limited internet connectivity and limited or no access to device as the main reason for their
inability to access online classes and learning material. While 34percent girls said that they had
poor internet connectivity, 21percent said that they had no device at home for usage. Amongst
boys too, 31percent said that internet connectivity was poor and 18percent said that they had
no device at home (Figure 40)

15 The totals in the graph do not add up to 100% as the remaining 0.5% to 0.4% pertain to the response “do not
remember” which has not be depicted in the graph.
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Figure 40: Reasons of Students of class 1X-XI1, if not able to access Online
classes and Learning Material
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Students were also asked if they were able to understand concepts taught through online classes
and through the shared learning material. Figure 41 shows that around 64percent boys and
70percent girls were able to understand concepts most of the times while 31percent boys and
24 percent girls were able to understand the concepts only some of the times. Around 6percent
boys and girls were not able to understand concepts at all.

Figure 41: Were Students of IX-XI1 able to understand concepts through
online classes or materials shared by your Teacher?
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From those who were not able to understand or understood only some of the times, further
question was asked around reasons. It was found that almost 35percent boys and 37percent
girls stated poor internet connectivity as the main reason for inability to understand the
concepts properly (Table 7). However, it is important to highlight and take note that inability
to understand the teacher (21percent boys and 15percent girls) and speak and discuss doubts
during online class (18.5percent) also came out as reasons for significant proportion of the
students. Around 10percent boys and 12percent girls also refused to answer this question.
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Table 7: Why do you think you are not able to understand concepts well through online

classes or materials

Class IX to XII

Indicators Boy Girl Total

| was not able to understand teacher 21.2 14.7 18.3
I was unable to speak and discuss my doubts 18.1 18.9 18.5
| had to help at home and didn't have full focus 5.1 6.2 5.6
| don't enjoy the class 7.4 6.2 6.8
I don't have quiet space/room/separate room to attend online

class 3.6 5.7 4.6
| didn't have good internet connectivity 34.7 36.7 35.6
Refused to answer 9.9 11.6 10.7
Total 100 100 100

When asked about routine and activities done during the period of school closure, most students
of IX-XII (30 percent) stated that they spent most of their time in reading books or comics
(Table 8). However, the percentage of girls spending time on reading books was more (by
almost 10 percent) than that of boys. The other most common activity that students spent time
on was attending online classes and completing homework. Around 26 percent students of class
IX to XII stated that they spent most of their time on attending online classes and completing
school work.

Table 8: Activities done by Students during the period of school closure and online classes

(in percent)

Activities done during the period of Class IX to Xl
school closure

Boy Girl Total
| was not doing anything in particular 12.6 7.4 10.0
I was sleeping 3.1 3.4 3.2
| was playing outside the house 7.4 3.0 5.2
I met with friends 2.3 0.7 1.5
| was using the mobile 11.3 7.0 9.2
| played video games 7.1 3.2 5.1
| read books (school/comic) 26.4 33.8 30.1
| attended online classes or completed
homework 22.7 28.6 25.6
I was helping at home 7.0 13.0 10.0
Total 100 100 100

Other activities that were focused upon were helping in household work, playing outside the
house, meeting friends, using mobile phone and playing video games. It was found that similar
to class group of VI-VIII, the percentage of girls spending time on domestic chores and helping
around the house was almost double the percentage of boys (13 percent against 7 percent of
boys) (Table 8). In other activities mentioned above i.e., playing outside the house, checking
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the mobile phone and playing video games, the percentage of boys was much higher than that
of girls.

MENTAL AND EMOTIONAL WELL-BEING OF STUDENTS OF CLASS IX-XI1 DURING THE PERIOD
OF SCHOOL CLOSURE

To assess the mental and emotional well-being of students of class IX-XII, they were asked
how they generally felt during the period of school closure. While majority students felt
cheerful and good spirited and motivated and excited (70percent), a significant proportion of
students (52percent) also reported to be irritated and frustrated during this period (Figure 42).

Figure 42 : Emotional and Mental Well-being of Students of Class I1X to
XIl

80

707070 687170
70
60 54

50 °2 45

50 4244
40
30 272627 28,526
20
10 433 555 44 4
0 1 [ mm 1 | 1l 1 [ mmm

Agree Disagree Unsure Agree Disagree Unsure Agree Disagree Unsure

Felt cheerful and in good spirits Felt irritated and frustrated Felt motivated and excited

B Boy mGirl mTotal

Like students of class VI-VIII, the percentage of girls in this group reporting this feeling of
frustration and irritation was also higher by 4percent than the percentage of boys.

Students were also asked if stress or anxiety in relation to their studies and exams had increased
during this period. About 63percent boys and 69percent girls of class IX-XI1 agreed that they
felt more stressed now about their regular studies and about 72percent boys and 76percent girls
stated that stress and anxiety in relation to exams had increased during this period. For both
regular studies and for exams girls appeared to be more worried than boys in this group (Figure
43). When compared to class group of VI-VIII, the stress levels amongst class group of 1X-XI1
is much higher than the former for both, regular studies (65.9percent as opposed to 58percent
amongst VI-VI1II) and exams (74percent as opposed to 65percent amongst VI-VIII).
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Figure 43: Increase in stress amongst class 1X to XI1 regarding studies
and exams
80 — 2 75.9 74
70 | 63.1_ 09
60
50
40 34 308
27.7%
30 25.921'523.7
20
10 233328 142117
0 — o N — S
Agree Disagree Unsure Agree Disagree Unsure
Stress regarding regular studies Stress regarding exams
B Boy mGirl mTotal

Similar to students of class VI-VIII, students of class IX-XI1 were also asked to reflect if stress
and tension in their household had increased during this period. While about 82percent boys
and 83percent girls negated this, almost 10percent both boys and girls agreed that their
household was suffering from more stress and tension. It is also important to note that that
7percent boys and 6percent girls remained undecided and could not give a clear answer to the
question, and around 1percent refused to answer the question (Figure 44).

Figure 44: Has Stress and Tension increased in the households of
Class IX-XII Students?
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Students were also asked if they feel fearful when there is a conflict at home. Around 69percent
students agreed that conflict at home was very fearful for them while 29percent remained
undecided and 2percent did not answer the question (Figure 45). Interestingly, the percentage
of boys feeling fearful in this class group was almost 7 percent higher than the girls.
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Figure 45: When there is conflict at home, do students of class IX-XI1
feel fearful?
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Students were also asked to reflect if their relationship with their parents and siblings had gone
through any change. Hence, they were asked whether their disagreements with their parents
and siblings had increased during this period. About 79percent boys and 78percent girls stated
that there was no increase in disagreements with their parents (Figure 46).

Figure 46: Increase in disagreements with parents and siblings of
students of class IX to XII
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With regard to increase in disagreement with siblings, about 73percent boys and 67percent
girls stated that there was no increase in it. Amongst those who stated that disagreements with
siblings had increased, the proportion of girls was almost 6percent higher than that of boys.
(Figure 46)

When students were asked if they received enough encouragement and support from their

parents and siblings, almost 93percent boys and girls agreed, while 6percent said that they were
not receiving required encouragement support from their families (Figure 47)
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Figure 47: Do Students of Class 1X-XI1 get Encouragement and Support
from their Parents and Siblings?
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3.1.4 DISCUSSION

The survey with students across class groups highlighted that majority students came from low
income households with fathers mostly working as casual workers or self-employed engaging
in petty business and mothers mostly being homemakers. Though only a negligible proportion
of students reported that their mothers worked as domestic workers or support staff, it is
possible that this percentage is higher than what is reported as students may not have liked to
inform about their mother’s work due to lack of dignity associated with working as domestic
worker or support staff. Majority also were found to be residing in one or two room residences
with family members of four or more than four. Thus, space restrictions specifically
considering the stringent covid norms during lockdown must have been extremely challenging
for all class groups in terms of attaining some level of quality learning through online mode of
education.

Other challenges in terms of schooling for most students during the period of school closure
included difficulty in attending classes regularly due to limited or poor internet connectivity
and partial or no access to device and difficulty to understand concepts due to lack of discussion
and inability to ask questions or clear doubts. This appeared to be more of a problem for
students of class IX-XII than other class groups.

In terms of activities done by students during period of school closure, majority students across
class groups stated that they either attended online classes or read books and comics. Students
also reported helping with housework, playing video games and going outside to meet friends
as other activities. However, the gender gap in terms of who does what activities was quite
stark, as more girls reported helping at home while more boys reported spending time on
videogames, telephone and going out to play. The fact that maximum students reported
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spending time on reading books and comics could be because students felt the pressure to give
more acceptable answers rather than what they actually did.

With regard to mental health and well-being of students, majority reported feeling happy and
motivated and stated that they received support and encouragement from their parents and
siblings. However a significant proportion also reported being frustrated and angry. Stress and
anxiety in relation to regular studies and exams was also reported by a significant proportion
of students. This proportion was higher for students of class IX-XII than other two class groups.
Small proportion of students across class groups of VI-VIII and 1X-XI1 also reported increase
in conflict and tension at home and this may have also added to the stress, anxiety and fear
students experienced during this period. However, positively majority of students of across
class groups did not feel that their relationship with their parents or siblings and friends had in
anyway been negatively impacted. Majority stated that their disagreements with parents and
siblings had not seen an increase during this period of school closure and online schooling.
Also a significant proportion of students of class I-V reported practicing mindfulness on regular
basis and students of class VI-VIII and 1X-XII reported that they received lot of support from
school and their teachers.

3.2 FINDINGS FROM THE SURVEY CONDUCTED WITH PARENTS

In order to understand the challenges that students faced in continuing their learning and
education and impact it had had on their mental and emotional well-being, parents of students
were asked several questions around schooling and the challenges around it and about the
behavioural changes they may have perceived in their children. They were also asked questions
on impact that the Covid-19 pandemic, the subsequent lockdown and school closure had on
their households and their own mental and emotional well-being. This section attempts to lay
out the responses of the parents separately for each class group. It first details the
comprehensive profile of the parents and then in separate sections for each class group of I-V,
VI-VIII and IX-XII lays down the responses of the parents in relation to the challenges their
wards faced due to school closure and shift to online classes and the impact that this may had
had on their wards’ mental and emotional well-being.

3.2.1 PROFILE OF PARENTS ACROSS CLASS GROUPS

Table 9 below highlights that the distribution of the parents whose children were studying in
class I-V is slightly more at 35percent compared to the 32percent of parents who had children
studying in either class VI-VIII or in class IX-XII.

Table 9: Actual and Planned Sample Size of Parents

Class Group Total Planned Parents | Actual Sample Parents
Class I to V 560 622 (35percent)

Class VI to VIII 560 566 (32percent)

Class IX to XII 560 565 (32percent)

Total 1680 1753
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The distribution of actual sample of the parents surveyed for this study are also given below in
Figure 48.

Figure 48: Distribution of Parents by Class Groups
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Gender wise distribution of the parents surveyed shows that the sample of fathers covered is
more at 59 percent and that of mothers is at 41 percent (Figure 49). Given the barriers that
women face with regard to interacting with outsiders such as the surveyors, it is a positive sign
that 41percent of women have given their views in this survey about the emotional and mental
well-being of their children in the wake of the COVID -19 pandemic.

Figure 49: Distribution of Parents by Gender
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The survey also collected data in relation to the occupation of the parents. Separate data was
collected for both father and mother. Table 10 given below presents this data on occupation
separately for each class group. It shows that majority of fathers across class groups were
mainly engaged in petty business, followed by employment as support staff, as drivers and as
domestic workers. While engagement of fathers as elite professionals was negligible, basic
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professionals was between 5 to 7 percent and ownership of big shop or factory was less than 5
percent.

Table 10: Occupation of Fathers and Mothers by Class Groups (in percent)

Father's Occupation | Mother's Occupation
Occupation Occupation Class | Class Class | Class
Category Class | VI- IX- | Class | VI- IX-
I-v | VI X1l I-v | VIl | Xl
Daily Wage
Labourers 7.08 |58 598 |258 |233 2.16
Driver 1045 | 1325 |9.38 |129 |1.24 1.24
Security Worker 949 |6.89 761 |048 |1.06 1.42
Casual Work | Domestic Worker 10.13 | 7.24 10.62 | 434 | 4.24 5.66
Support Staff
(Peon/Cleaner etc.) 17.85 | 13.78 | 18.05 | 2.25 | 3.53 1.95
Delivery, Packaging | 4.02 | 3.18 283 |0 0.35 0.53
Gardener 032 | 159 0.18 |[0.32 |0.18 0
Petty Business Hawker/Road Side
Stall 21.86 | 26.15 |20 273 371 5.13
Big
Business/Self | Shop/Factory Owner
Employed 418 | 4.95 3.72 048 |141 0.88
Basic Associates/data entry
Professionals | operators/teachers A5 5 48 743 1193 |o088 93
High profile | Doctors, Lawyers,
Professionals | Engineers, Bankers 064 | 088 071 |0 0.35 0
Engaged in unpaid
Homemaker | domestic/household
chores 7.07 6.89 8.14 75.24 | 75.09 | 75.04
Not Working No_t engaged in any
paid work 048 | 106 |248 |7.07 |406 |3.36
Don’t Know/Can’t Say 0.16 | 0.35 018 |016 |0 0.18
Not Applicable 145 | 1.59 195 |0.64 |1.77 0.35
Refused to Answer 0.16 |0.71 0.18 |0.32 |0.18 0
Total 100 100 100 100 100 100

Similar to the case of students, mothers, across class groups were mainly engaged as
homemakers spending time in domestic duties.

With regard to type of residence and family size, it was seen that majority of parent respondents
across class groups lived in one or two room houses. Even where family size was five or more
than five members, the percentage of families living in one or two room houses remained
significantly high across class groups (See Figures 50, 51 and 52)
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Figure 50: Type of Residence by Family Size of Parent Respondents
of class group I-V
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Figure 51: Type of Residence by Family Size of Parent Respondents
of class group VI-VIII
100
27
80
60
40
20

2 members 3 members 4 members 5 members 6 members 7 members More than
7 members

B OneRoom ®TwoRoom  mThree Room More than 3 Rooms

Figure 52: Type of Residence by Family Size of Parent
Respondents of class group IX-XII
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CoVID-19 AND STRUGGLE WITHIN FAMILIES

In order to assess the impact that Covid-19 pandemic had on families both socially as well as
economically, parents were asked questions around job loss, burden of unpaid work and also
ill-health and bereavement in family. 44 percent parents shared that they lost their source of
income and 39percent respondents faced wage cuts. This is much higher than that reported by
the students as amongst class VI-VIII about 33 percent said that their father suffered job loss
and amongst class IX-XII 34 percent stated the same. Few respondents also mentioned
harassment by the employer, police or public (6percent). Only 11lpercent of the parent
respondents shared that they were not impacted by the pandemic. It is also important to note
that 2 percent parents refused to answer the question as it reflects the discomfort that they may
have experienced in terms of talking about the economic struggle that they had to face in the
wake of the pandemic. (Figure 53)

Figure 53: Parents response on impact on paid work
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With regard to unpaid care work and household domestic chores, it was expected that the
closure of schools as well as work places would exasperate the burden since the onset of the
pandemic.

However, during survey with parents only 26percent accepted that they feel that their unpaid
care work and domestic chores have significantly increased since the onset of the pandemic
and school closure. While 12percent stated that they felt the burden only some of the times,
62percent said that they did not feel any difference in their unpaid care work (Figure 54).
However, considering that 59percent of parent respondents were fathers who are usually not
directly responsible for unpaid care work as it is mainly seen as work of women, it is possible
that the respondents were not able to reflect on the impact that the pandemic, lockdown and
shutting down of schools and workplaces had on the excess of unpaid care activities that most
women had to perform during this period.
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Figure 54: Parent's response to increase in unpaid care work
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This becomes all the more clear when we try to assess the extent of carework distribution that
was prevalent in households. Parent respondents were asked who in the household did most of
domestic chores and care work. Amongst the female respondents (mothers) 66.5percent stated
that they were responsible and 16percent said that their spouses were responsible. However,
amongst male respondents (fathers) 42percent said that they themselves were responsible while
45percent said that their wives were mainly responsible for all household chores (Figure 55).

Figure 55 : Distribution of carework within households
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The redistribution of care work was also primarily taken up by other female family members
rather than male family members. Around 10percent mother respondents and 5Spercent father
respondents stated that other female members of the household were mainly responsible for
carework. On the other hand, only 1.9 percent fathers and 1.2 percent mothers stated that other
male members take on responsibility of carework. Thus, it may be inferred that perception of
care work remains gendered amongst the respondent households.
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Parents were also asked if the school closure had led to increase in their care burden as now
children were home at all times. More than 60percent fathers and mothers refuted this.
However, 25percent fathers and 27percent mothers agreed that it had increased significantly
and 14percent fathers and 10percent mothers said that sometimes they felt that the care burden
had increased (Figure 56)

Figure 56: Increase in Care Burden due to School Closure and
Children Being Home at all times
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To assess the health related impact of Covid-19, parents were asked if anyone in their families
had got severely infected with Covid-19 virus and if so then have they recovered now.

Out of 1753 parents surveyed, only 74 parents (4.2 percent) said that they had family members
who were severely infected. Out of these 74 parents, 63 parents reported that all family
members had fully recovered from Covid-19. However, the remaining 11 parents reported that
they had suffered bereavement in their families.

3.2.2 PARENTS RESPONSE REGARDING STUDENTS OF CLASS |-V

This section details out the responses of parents who were surveyed in regard to their wards in
classes I-V.

PARENT’S RESPONSE REGARDING CHALLENGES IN ATTENDING ONLINE CLASSES FOR
STUDENTS OF CLASSES |-V DURING THE PERIOD OF SCHOOL CLOSURE

About 83percent parents of this class group stated that their wards attended online classes
regularly while 8percent said that they only attended it some of the times and another 8percent
said that their wards had never attended the online classes.
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Parents whose wards were not attending the classes regularly (16percent) were further asked
how their wards managed learning and education if they were not attending online classes.
6percent parents stated that their wards studied on their own, 15percent said that they studied
with help of tutor, 25percent said that material provided from school was used for studying,
23percent said that an older sibling or parent helped the child to study and 29percent said that
their wards did not study at all during this period (Figure 57).

Figure 57: Students managing studies without attending
online classes (1-V)
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Parents were also asked if they were able to provide device to their wards and if so, then what
kind of device was provided. 81percent parents stated that their wards had a device at all times,
while 11percent said that their wards had access to device for online classes only some of the
times. 8percent parents informed that they could not provide a device to their wards for
attending online classes (Figure 58). Amongst those who had access to a device, 99percent
parents informed that their wards used smartphones for accessing online classes and learning
material.

Figure 58: Were Parents able to
provide device to their child (1-V)?
To those parents, who were able to provide

device to their wards on regular basis or
= some of the times (Figure 58), were further
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wards enjoyed full access to a device.
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siblings, while 5 percent said that their wards had no personal access to the device. 3 percent
parents did not answer this question (Figure 59).

Figure 59: Level of accessibility child has to the device (I-V)
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The 11percent parents who could not provide a device to their wards, a probing question was
asked to find out how their wards managed attending online classes without regular access to
a device. To this, 16percent of these parents informed that their wards shared device with
friends, 14percent said that they shared device with relatives or neighbours, and 54percent said
that their wards did not attend online classes during this period. 16percent also expressed their
discomfort and refused to answer this question (Figure 60).

Figure 60: How students managed online classes without access to
device? (1-V)
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Parents were also asked if their wards had spoken to them about the ‘Happiness Audio’ that
was shared with all students by
Figure 61: Has your child spoken to you about the schools. Almost 52percent

the Happiness Audio? (1-V) parents shared that their wards
have spoken to them about the
audio on regular basis but
36percent said that their wards
had never spoken to them about
it (Figure 61). While 6percent
said that their wards mention the
audio occasionally to them,
5.4percent parents stated that
they had rarely heard about the
audio from their children.

asionally Rarely

Given that the happiness
curriculum is being largely implemented in the government schools and is not compulsory for
private and aided schools, it can be assumed that the 52percent of parents who responded that
they had heard of the happiness audio were sending their wards to government schools.

With regard to the quality of online classes, parents were asked to reflect and answer how
satisfied they were with the whole arrangement of the classes through virtual medium.
Responses from parents was mixed to this question. While 31percent parents were satisfied
with the arrangement 33percent stated that they were unsatisfied with the classes and 35percent
said that they were neither satisfied nor unsatisfied with the online classes (Figure 62).

Figure 62: Parent's Level of Satisfaction with Online Classes (I1-V)
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PARENTS RESPONSE REGARDING MENTAL AND EMOTIONAL WELL-BEING OF STUDENTS
OF CLASS |-V DURING THE PERIOD OF SCHOOL CLOSURE

In order to assess the impact of school closure on mental and emotional well-being of children,
parents were asked questions around the changes they perceive in the mood and behaviour of
their child. More than 50percent parents were concerned that their child had no fixed routine
and no physical activity, 47percent stated that their child had disturbed sleeping patterns and
35percent felt that their child was eating less than his/her usual diet. In terms of mood patterns,
43percent stated that their child is more irritable now and 42percent said that s/he loses temper
quite often (Table 11).

Table 11: Parent’s response regarding perceived behavioural changes in their child of
class I-V (in percent)

Not Sure/Don’t

Perceived Behavioural Changes in Children Agree | Disagree | Know
S/he has been eating lots of junk food (Pizza, Burger,

Fried food) 21 74 4

S/he has been eating more than her regular diet 27 68 5

S/he has been eating less than her usual diet 35 60 4

S/he goes to play outside regularly 30 67 3

S/he has been having disturbed sleep pattern (sleeping

more or less) 47 49 3

S/he has no fixed routine 53 41 5

S/he has no physical activity 59 37 3

S/he gets irritated easily 43 56 1

S/he gets angry on small things 42 56 2

S/he meets her friends very often 31 64 4

S/he likes staying alone at home 20 77 2

About 67percent said that their child does not go out to play regularly and 64percent said that
their child was not able to meet his/her friends on regular basis (Table 11).

Routines offer the chance to build self-confidence, curiosity, social skills, self-control,
communication skills. On the other hand no routines add to anxiety and uncertainty especially
among young children?®. (Arlinghaus KR, 2018 Dec 29;13(2) )’

16 hitps://www.zerotothree.org/resources/223-creating-routines-for-love-and-learning
17 Arlinghaus KR, J. C. ( 2018 Dec 29;13(2) ). The Importance of Creating Habits and Routine. Am J Lifestyle Med.,

142-144
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Some parents thus were concerned that their child had become lonely. While 24percent said
that their child felt lonely all the time, 14percent were of the view that the child experienced
loneliness some of the time (Figure 63).

Figure 63: Parent's view on sense of loneliness amongst
children (1-V)

= Yes = No Sometimes

Parents were also asked if they felt that conflict and tension amongst their family members had
increased. This question was asked as it was felt that due to job loss, decrease in income and
inability to go out due to stringent covid related norms along with the understanding of
restricted spaces for all family members could have led to friction between family members.
Though 69percent parents denied any increase in conflict and tension in their households,
almost 10percent parents agreed that there had been an increase in conflicts between family
members and almost 20 percent stated that conflict and tension had increased to some extent
(Figure 64).

Figure 64: Parent’s view on increase in conflict/tension

within families (1-V)
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When response of father’s and mother’s in this regard was looked at separately, it was found
that the proportion of mother’s who denied any such increase in conflict was almost Spercent
higher than the father’s. Also more mothers refused to answer this question than the fathers
(Table 12).

Table 12: Response of Father and Mother regarding Increase in Conflict and Tension

within families (I-V)

Response regarding increase in | Father’s | Mother’s
conflict

Refused to Answer 2.87 3.35

Yes 9.14 9.21

A Little 21.15 16.32

Not at all 66.84 71.13
Total 100 100

With regard to mental and emotional impact on parents is concerned, parents were asked
whether the presence of all family members and especially children at all times, had any impact
on their mental health and well-being and their relationship with their children. While almost
43percent parents stated that they did not feel any difference and 25percent felt that presence
of all family members at home had a positive impact on their mental health; around 30percent
accepted that they felt that their own mental and emotional health had suffered a negative
impact due to the lockdown and all family members being home all the time (Figure 65).

Figure 65: Impact on parents of school closure and family members and
children being home at all times (I-V)
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With regard to impact on relationship with children is concerned, only about 9percent parents
stated that their relationship with their child had suffered negative impact during this period. A
significant proportion of parents negated this, with 45.5percent stating that their relation with
their child had been positively impacted with their child being home all the time, and 44percent
stated that they felt no difference in their relationship with their child (Figure 65).
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3.2.3 PARENTS RESPONSE REGARDING STUDENTS OF CLASS VI-VIII

This section details out the responses of parents who were surveyed in relation to their wards
in classes VI-VIII.

PARENT’S RESPONSE REGARDING CHALLENGES IN ATTENDING ONLINE CLASSES FOR
STUDENTS OF CLASSES VI-VIII DURING THE PERIOD OF SCHOOL CLOSURE

Amongst Parents of class group VI-VIII 80 percent stated that their wards attended online
classes regularly while 11percent said that they only attended it some of the times and another
8percent said that their wards had never attended the online classes.

Parents whose wards were not attending the classes regularly (19 percent) were further asked
how their wards managed learning and education if they were not attending online classes.
33percent parents stated that their wards studied on their own, 15 percent said that they studied
with help of tutor, 15percent said that their wards studied with help of material provided from
school, 11percent said that an older sibling or parent helped the child to study and 22 percent
said that their wards did not study at all during this period (Figure 66). 4percent of parents of
this class group refused to answer this question.

Figure 66: Students managing studies
without attending online classes (VI-VIII)
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Parents of VI-VIII class group were also asked if they were able to provide device to their
wards and if so, then what kind of device was provided. 75 percent parents stated that their
wards had a device at all times, while 16percent said that their wards had access to device for
online classes only some of the times. 9percent parents informed that they could not provide a
device to their wards for attending online classes (Figure 67). Amongst those who had access
to a device, 98percent parents informed that their wards used smartphones for accessing online
classes and learning material, 1percent used Tablet and 1percent had access to a laptop/desktop
computer.
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Figure 67: Were parents able to provide device to their
child (VI-VI1II)?
Sometimes
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75%

To those parents, who were able to provide device to their wards on regular basis or some of
the times (Figure 67), were also asked about the level of accessibility their wards had to the
device.

While 30percent parents stated that their wards enjoyed full access to a device, almost
63percent stated that their wards only had partial access to the device and had to share it with
other family members or siblings. 3.9 percent said that their wards had no personal access to
the device and almost 3percent parents did not answer this question (Figure 68).

Figure 68: Level of accessibility child has to the device (VI-
VIII)
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The 9 percent parents who could not provide a device to their wards, were further asked how
their wards managed attending online classes without regular access to a device. To this, almost
30percent parents informed that their wards shared device with friends, 13.5 percent said that
they shared device with relatives or neighbours, and 50 percent said that their wards did not
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attend online classes during this period. About 6percent parents also refused to answer this

question (Figure 69).

Figure 69: How students managed online classes without access to
device? (VI-VIII)
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Parents were also asked if their wards had spoken to them about the ‘Happiness Audio’ that
was shared with all students by the schools. Almost 50 percent parents shared that their wards

Figure 70: Has your child spoken to you
about the Happiness Audio? (VI-VIII)
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have spoken to them about the audio on
regular basis but 32 percent said that
their wards had never spoken to them
about it (Figure 70). While 9percent
said that their wards mention the audio
occasionally to them, another 9 percent
parents stated that they had rarely heard
about the audio from their children.
Overall, 58 percent parents of students
of class I-V and 59percent parents of
students of class VI-VIII had most often
heard about the ‘Happiness Audio’
from their wards.

With regard to the quality of online classes, parents were asked to reflect and answer how
satisfied they were with the whole arrangement of the classes through virtual medium.
Responses from parents was mixed to this question. Only about 26percent parents stated that
they were satisfied with the arrangement, while 34percent stated that they were unsatisfied with
the classes and more than 40 percent said that they were neither satisfied nor unsatisfied with

the online classes (Figure 71).
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Figure 71: Parent’s Level of Satisfaction with Online Classes (VI-VIII)
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PARENTS RESPONSE REGARDING MENTAL AND EMOTIONAL WELL-BEING OF STUDENTS
OF CLASS VI-VIII DURING THE PERIOD OF SCHOOL CLOSURE

With regard to mental and emotional well-being of their child, parents of class group of VI-
VIII were also asked questions on the changes they perceived in their child’s behaviour and
daily routine patterns. More than 50 percent parents were concerned that their child had no
fixed routine and no physical activity, 44 percent stated that their child had disturbed sleeping
patterns and 28 percent felt that their child was eating less than his/her usual diet. In terms of
mood patterns, 42 percent stated that their child is more irritable now and 44 percent said that
s/he loses temper quite often. 34 percent also agreed that their child likes to remain alone and
65percent said that their ward does not meet their friends often. 68 percent also said that their
child does not like to go out to play regularly (Table 13).

Table 13: Parent’s response regarding perceived behavioural changes in their child of
class VI-VIII (in percent)

Not
Sure/Don’t

Perceived Behavioural Changes in Children Agree | Disagree | Know

S/he has been eating lots of junk food (Pizza, Burger, Fried

food) 16 75 8

S/he has been eating more than her regular diet 26 69 4

S/he has been eating less than her usual diet 28 64 7

S/he goes to play outside regularly 24 68 7

S/he has been having disturbed sleep pattern (sleeping more or less) | 44 48 7

S/he has no fixed routine 57 40 3

S/he has no physical activity 53 43 2

S/he gets irritated easily 42 53 5

S/he gets angry on small things 44 49 6

S/he meets her friends very often 29 65 5

S/he likes staying alone at home 34 63 2
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Figure 72: Parent's view on sense of
loneliness amongst children (VI-VIII)
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With regard to increasing sense of
loneliness amongst children, almost
28percent parents felt that there was
increased sense of loneliness experienced
by their child, while 11percent were of
the view that the child experienced
loneliness some of the times (Figure 72).
However, a significant proportion of
parents (61.8percent) did not feel that
their child was experiencing an increased
sense of loneliness.

Parents were also asked if they felt that conflict and tension amongst their family members had
increased. About 8percent parents agreed that there had been an increase in conflict and tension
within their households, and 26.8percent said that it had increased but only to a limited extent.
Almost 63percent parents denied any such increase and 2percent parents refused to answer this

question (Figure 73).
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Figure 73: Parent's view on increase in conflict/tension
within families (VI-VI111)

= Refused to Answer = Yes = A Little

Not at all

When father’s and mother’s response to this question was compared, it was found that the
proportion of fathers who refused to answer this question was more than mothers (Table 14).
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Table 14: Response of Father and Mother regarding Increase in Conflict and Tension
within families (VI-VII1I) (in percent)

Response regarding increase in | Father’s | Mother’s
conflict

Refused to Answer 2.44 1.68

Yes 7.62 9.24

A Little 28.35 24.79

Not at all 61.59 64.29
Total 100 100

The survey also attempted to assess the impact that the lockdown, everyone being home and
school being closed had on the mental and emotional well-being of the parents. While almost
43percent parents stated that they did not feel any difference and 28percent felt that presence
of all family members at home had a positive impact on their mental health; around 27percent
accepted that they felt that their own mental and emotional health had suffered a negative
impact due to the lockdown and all family members being home all the time. About 3percent
parents did not answer this question (Figure 74).

Figure 74: Impact on parents of school closure and family members and
children being home at all times (VI-VIII)
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With regard to impact on relationship with children is concerned, only about 11percent parents
stated that their relationship with their child had suffered negative impact during this period. A
significant proportion of parents negated this, with 48percent stating that their relation with
their child had been positively impacted with their child being home all the time, and 40percent
stated that they felt no difference in their relationship with their child (Figure 74). This is
perhaps because the pandemic allowed parents, especially fathers to be at home for much
longer time and observe, interact and spend good amount of time with their children.
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3.2.4 PARENTS RESPONSE REGARDING STUDENTS OF CLASS IX-XI1

This section details out the responses of parents who were surveyed in relation to their wards
in classes IX-XII.

PARENT’S RESPONSE REGARDING CHALLENGES IN ATTENDING ONLINE CLASSES FOR
STUDENTS OF CLASSES IX-XII DURING THE PERIOD OF SCHOOL CLOSURE

Amongst Parents of class group IX-XII, 86 percent stated that their wards attended online
classes regularly while 10 percent said that they only attended it some of the times and only
4percent said that their wards had never attended the online classes. The proportion of parents
reporting non-attendance of online classes in this class group was almost half of the percentage
of parents who reported the same in other two class groups.

Parents whose wards were not attending the classes regularly (4percent) were further asked
how their wards managed learning and education if they were not attending online classes.
41percent parents stated that their wards studied on their own, 9 percent said that they studied
with help of tutor, another 9percent said that their wards studied with help of material provided
from school, 4.5percent said that an older sibling or parent helped the child to study and almost
32percent parents said that their wards did not study at all during this period (Figure 75).
4.5percent of parents of this class group refused to answer this question.

Figure 75: Students managing studies without attending online classes
(IX-XI11)
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Parents of 1X-XII class group were also asked if they were able to provide device to their wards
and if so, then what kind of device was provided. Similar to parents of class group I-V and VI-
VIII, more than 75percent parents stated that their wards had a device at all times, while
11.8percent said that their wards had access to device for online classes only some of the times.

69



Around 11percent parents informed that they could not provide a device to their wards for
attending online classes (Figure 76). Amongst those who had access to a device, 98percent
parents informed that their wards used smartphones for accessing online classes and learning
material, 0.5percent said that their wards used Tablet and 1.5percent had access to a
laptop/desktop computer.

Figure 76: Were Parents able to provide device to their
child (IX-X11)?
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Those parents, who were able to provide device to their wards on regular basis or some of the
times (Figure 76), were further probed to understand the level of accessibility their wards had
to the device.

While 41percent parents stated that their wards enjoyed full access to a device, almost
51.5percent stated that their wards only had partial access to the device and had to share it with
other family members or siblings. 5.7percent said that their wards had no personal access to
the device and 1.4percent parents did not answer this question (Figure 77).

Figure 77: Level of accessibility child has to the device (IX-XII)
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The 11percent parents who could not provide a device to their wards, were further asked how
their wards managed attending online classes without regular access to a device. To this, almost
47percent parents informed that their wards shared device with friends, 19percent said that
their wards shared device with relatives or neighbours, and 24percent said that their wards did
not attend online classes during this period. About 6percent parents also refused to answer this
question (Figure 78).

Figure 78: How students managed online classes without
access to device? (IX-XII)
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With regard to the quality of online classes, parents were asked to reflect and answer how
satisfied they were with the arrangement of the classes through virtual medium. Responses
from parents was mixed to this question. Similar to parents of class group of VI-VIII, only
26percent parents of class group of IX-XII, stated that they were satisfied with the arrangement.
While 33.6percent stated that they were unsatisfied with the classes and 38.9percent said that
they were neither satisfied nor unsatisfied with the online classes (Figure 79).

Fig 79: Parent's Level of Satisfaction with Online Classes (IX-XI1I)
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This distribution of responses clearly indicates that a very significant percentage of parents
have a negative view of the online classes and a significant proportion of parents remain
undecided as the medium is new and the understanding of what is the quality of learning taking
place is not known.

PARENTS RESPONSE REGARDING MENTAL AND EMOTIONAL WELL-BEING OF STUDENTS
OF CLASS IX-X1I DURING THE PERIOD OF SCHOOL CLOSURE

With regard to mental and emotional well-being of their child, parents of class group of 1X-XI1I
were also asked questions on the changes they perceived in their child’s behaviour and daily
routine patterns. 46percent parents were concerned that their child had no fixed routine and
51.9percent stated that their child did not engage in any physical activity. 40percent stated that
their child had disturbed sleeping patterns and 28percent felt that their child was eating less
than his/her usual diet. In terms of mood patterns, 43percent stated that their child is more
irritable now and 41percent said that s/he loses temper quite often. 26percent also agreed that
their child likes to remain alone and 65 percent said that their ward does not meet their friends
often. 72.4percent also said that their child does not go out to play regularly (Table 15).

Table 15: Parent’s response regarding perceived behavioural changes in their child of
class IX-XI1 (in percent)

Not
Perceived Behavioural Changes in Sure/Don’t
Children Agree | Disagree | Know
S/he has been eating lots of junk food (Pizza,
Burger, Fried food) 23.4 72.0 3.0
S/he has been eating more than her regular diet | 22.7 74.5 1.6
S/he has been eating less than her usual diet | 28.3 68.1 2.1
S/he goes to play outside regularly 22.8 72.4 4.1
S/he has been having disturbed sleep pattern
(sleeping more or less) 40.2 55.0 4.4
S/he has no fixed routine 46.0 50.4 3.4
S/he has no physical activity 51.9 43.7 4.3
S/he gets irritated easily 43.2 53.8 25
S/he gets angry on small things 41.1 55.2 3.4
S/he meets her friends very often 29.9 65.0 4.1
S/he likes staying alone at home 26.2 69.4 4.3

With regard to increasing sense of loneliness amongst children, almost 22.8percent parents of
class group of IX-XII felt that there was increased sense of loneliness experienced by their
child, while 18percent were of the view that the child experienced loneliness some of the times
(Figure 80). However, a significant proportion of parents (58.9percent) did not feel that their
child was experiencing an increased sense of loneliness.
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Figure 80: Parent's view on sense of loneliness amongst
children (IX-XI1)

= Yes = No = Sometimes

While many of the responses of the behavioural changes are similar to other class groups, it is
to be noted that during adolescent phase, it is said that physical activity is an important part of
adolescent development. Given the hormonal changes taking place, outdoor and physical
activity play an important role. The pandemic management required no movement and closure
of public parks etc which denied possibilities of outdoor play. Similarly, this age group is also
a time of building friendships, which was limited due to being locked in.

Parents were also asked if they felt that conflict and tension amongst their family members had
increased. While 55.7percent parents denied any such increase in conflict or tension in their
households, 5.4percent agreed and confirmed that there was an increase and 34.3percent said
that conflict and tension had increased but to a limited extent (Figure 81). 4.4percent parents
did not reply to this question.

Figure 81: Parent's view on increase in conflict/tension within
families (IX-XI1)
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When father’s and mother’s response to this question was compared, it was found that unlike
parents of class group of VI-VIII, more mothers refused to answer this question than fathers
(Table 16). It is also interesting to note that both fathers and mothers accepted that conflict
and tension had increased to a certain extent but the percentage of fathers accepting this was
higher than mothers.

Table 16: Response of Father and Mother regarding Increase in Conflict and Tension
within families (IX-XI1) (in percent)

Response regarding increase in | Father’s | Mother’s
conflict

Refused to Answer 341 5.79

Yes 4.02 7.44

A Little 37.77 29.75

Not at all 54.8 57.02
Total 100 100

The survey also attempted to assess the impact that the lockdown, everyone being home and
school being closed had on the mental and emotional well-being of the parents. While almost
45percent parents stated that they did not feel any difference and 26percent felt that presence
of all family members at home had a positive impact on their mental health; around 27percent
accepted that they felt that their own mental and emotional health had suffered a negative
impact due to the lockdown and all family members being home all the time (Figure 82).

Figure 82: Impact on parents of school closure and family members and
children being home at all times (IX-XI11)
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With regard to impact on relationship with children, only about 10percent parents stated that
their relationship with their child had suffered negative impact during this period. A significant
proportion of parents negated this, with 42percent stating that their relation with their child had
been positively impacted with their child being home all the time, and 46percent stated that
they felt no difference in their relationship with their child (Figure 82).
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3.2.5 DISCUSSION

Survey with parents highlighted that almost similar proportion of parents were surveyed for
students of all class groups. However, the percentage of fathers surveyed is higher than
percentage of mothers. With regard to the socio-economic profile of parents, it was found to
be similar to the socio-economic profile of the students who participated in this survey.
Majority worked as casual workers or were self-employed in petty business. Mother’s also
similar to student surveys, were mostly homemakers. In terms of residence and family size too,
it was found that majority parents stayed in one or two room houses with family size of four or
more than four. Hence, similar to the case of students interviewed, here too it appeared that
space crunch could have been a major challenge for most students during the period of school
closure.

With regard to pursuing education through online classes is concerned, a significant proportion
of parents stated that their ward attended online classes. However, this percentage was much
higher for parents whose wards were in classes 1X-XII than those who had wards in classes I-
V or VI-VIII. Amongst students who did not manage to attend online classes, it was found that
a higher proportion of class I-V students were helped by parents and older siblings or worked
with the help of material provided by the school while majority of students in class groups VI-
VIII and 1X-XII studied on their own. It is important to note that a significant proportion of
these students who could not attend online classes across class groups did not study at all. This
proportion was highest for the class group of IX-XII and is a cause of real concern as the
learning loss must have been tremendous for these students. Specific strategies to identify and
bring these students across class groups back to the education system should thus, be given
highest priority.

With regard to access to device it was seen that provision of device by parents was higher for
class group of I-V instead of VI-VIII and IX-XII. However, full access to the device was more
amongst students of class IX-XI1 than the other two class groups. Partial accessibility was more
than 50percent amongst all class groups but was highest for students of class I-V. No access to
device was reported by parents from all class groups ranging from 2percent for class I-V to
upto 6percent for class IX-XII. For those who had no device, significant proportion of parents
of class IV-VIII and 1X-XII reported that their wards shared device with friends and family,
while more than 50percent parents of class group I-V reported not attending online classes as
an impact of non-availability of device.

Parents of class group I-V were found to be more satisfied with online classes than those whose
wards were in classes VI-VIII and IX-XII. However, the proportion of unsatisfied parents
remained significantly high and in parity across all class groups.

With regard to mental and emotional well-being, parents across class groups were found to be
worried about lack of routine and physical activity in their ward’s daily lives. They also were
of the view that their wards were eating less, had disturbed sleeping patterns and had become
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more irritable and temperamental since school closure. Some were also found to be concerned
about the increase in sense of loneliness amongst their wards.

Parents were also quizzed regarding their own mental health. While a significant proportion
reported job loss and loss of income due to covid, only a small proportion confirmed an increase
in conflict and tension at home. Comparison of mother and father response also showed that
more mothers denied any such increase than fathers. This should however be considered with
the fact that surveys are not always the best method to capture such sensitive issues and may
be more probing is required through appropriate methodologies to understand the extent of
impact that covid-19 had on households and the mental and emotional well-being of its
residents, especially children.

Most parents across class groups were however, of the view that their relationship with their
children had improved during this period of school closure. This matches the findings from the
student survey too where most had said that they felt supported by their parents and did not see
any negative impact on their relationship.

3.3 FINDINGS FROM THE SURVEY CONDUCTED WITH TEACHERS

3.3.1 PROFILE OF TEACHERS ACROSS CLASS GROUPS

Teachers have played a very important role in enabling online learning. They had to almost
overnight get equipped with the use of technology to deliver their classes, whether in terms of
forming groups of students on WhatsApp, organizing classes online, ensuring attendance and
most importantly delivering the content in an online mode. Table 17 shows that a total of 1772
teachers were surveyed in this study across Delhi*® as against the planned sample of 1680. For
teachers of class group VI to VIII, a significant difference between the planned number of
teachers and the actual covered is observed in the sample because of the presence of the highest
number of “temporary teachers” in most schools for this class group. For the study, only regular
employed teachers were to be considered and hence the number of teachers covered in this
category is lower than the planned sample.

Table 17: Actual and Planned Sample Size of Teachers

Class Group Total Planned Teachers Actual Sample Teachers
Class | to V 560 524 (30%)

Class VI to VIII 560 384 (22%)

Class IX to XII 560 862 (49%)

Total 1680 1770 (100%)

18 2 Teachers refused to state the classes they taught and that’s why total number of teachers across classes is 1770
while the total teachers surveyed during the study is 1772.
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A further break up of teachers covered in the survey according to the types of school
management reveals that around 74 percent of teachers were interviewed from Government
schools while 15 percent and 11 percent were from private/DOE aided and aided schools
respectively (see Figure 83). This distribution follows from the sample design that sought to
cover a higher number of government school teachers and smaller number of teachers from
private and aided schools.

Figure 83: Distribution of Teachers by Types of School Management (In

Percentages)
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Figure 84, 85 and 86 show the demographic and socio-economic characteristics of the teachers
surveyed in the study. Panel A of Figure 84 displays that most of the teachers (64 percent) in
the sample were female compared to 36 percent male. An attempt is made to analyse the gender
profile of the teachers across the types of school management and it is observed that the
majority of the teachers in Government schools are male whereas, in private and aided schools
number of female teachers was larger compared to male (see Table 18).

Figure 84: Demographic Profile of the Teachers
Panel A: Gender Profile (In Percentages) Panel B: Marital Status (In Percentages)

| S
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Table 18: Gender-wise distribution of teachers across school management types (In

Percentages)
Types of School | Teachers
Management Male Female Total
Aided 6 13 11
Government 89 66 74
Private/DOE Unaided 5 21 15
Total 100 100 100

Panel B of Figure 84 portrays the marital status of the teachers interviewed in the study. It is
important to note that majority of the teachers (8 out of 10) were married while around 16

percent were unmarried.

Panel A of Figure 85 describes that more than 70 percent of teachers have three to five members
in their family while around 23 percent have reported that they have more than five members
in their family. Panel B of Figure 85 represents that 56 percent of the teachers reported having
2 children while 27 percent stated that they have only one child. Another 10 percent of teachers
have reported having no children which could be a choice or that they are younger and yet to

have children. 8 percent of teachers have reported having more than 2 children which indicates

greater care responsibilities, and expenses for these teachers.

Panel A: Number of Family Members

Figure 85: Demographic Characteristics of the Teachers (In Percentages)
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In the sample, 72 percent of teachers live in 3 or more than 3 rooms and only 4 percent of
teachers live in one room (see Figure 86).
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Figure 86: Demographic Characteristics of the Teachers
Types of Residences (In Percentages)
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The unpredictability of the pandemic and precariousness around school opening and teaching
methodology created worry among parents, teachers as well as students regarding their quality
of learning and future. A UNICEF report on school closure impact on the education system in
India reflected that most teachers did not perceive remote learning as an effective method of
teaching; rather they felt that their own growth was curtailed and they were falling behind
19(UNICEF, 2021). Additionally, other variables such as the location of teachers, gender,
unpaid care work increased the burden for teachers to maintain the quality of teaching leading
to an immense amount of stress. A study based on teachers in Spain found that a high
percentage of teachers showed anxiety and depressive symptoms after reopening the school
post lockdown (Ozamiz-Etxebarria, , N., Idoiaga Mondragon, , & N., Buen, 2021)?°. Another
study based in Poland found that lockdown negatively impacted the coping mechanisms of
teachers 2*(Jakubowski and Sitko-Dominik, 2021).

Since the teachers in the sample teach various classes starting from Class | to Class XII, the
following sections discuss the changes in the system of schooling owing to school closure and
shift to online classes and the mental and emotional well-being of each of the three separate
class groups, i.e Class 1 to V, Class VI to VII and Class IX to XII.

19 UNICEF. (2021). Rapid Assessment of Learning During School Closures in the Context of COVID-19. Delhi:
UNICEF.

20 0zamiz-Etxebarria, , N., ldoiaga Mondragon, , & N., Buen. ( 2021). Prevalence of Anxiety, Depression, and
Stress among Teachers during the COVID-19 Pandemic: A Rapid Systematic Review with Meta-Analysis.
. Brain Science.

21 Jakubowski TD, Sitko-Dominik MM (2021) Teachers’ mental health during the first two waves of the COVID-
19 pandemic in Poland. PLoS ONE 16(9): e0257252. https://doi.org/10.1371/journal.pone.0257252
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3.3.2 FINDINGS FROM THE SURVEY CONDUCTED WITH TEACHERS OF CLASS | TO V:

IMPACT OF SCHOOL CLOSURE AND SHIFT TO ONLINE CLASSES ON TEACHERS:

In addition to assessing the impact of the pandemic on students and their families, the survey
also attempted to capture the experience of teachers in terms of shifting to online mode owing
to school closure and the impact on their day-to-day life during the pandemic. Out of the
teachers surveyed in the study, around 27 percent teach in Classes | to V along with other
classes too. Table 19, shows that most of them (98 percent) expressed that they preferred a
face-to-face mode of teaching in comparison to an online mode irrespective of the schools they
teach.

Table 19: Teachers Response regarding Preferred Method of Teaching by School
Management for Class | to V (In Percentages)

Types of Management | Face to face Online Total
Aided 96.3 3.7 100
Government 98.7 1.0 100
Private/DOE Unaided 96 4 100
Total 98.1 1.7 100

The question was also asked whether shifting to online classes has been taxing on the teachers
and 61 percent of them believed that the online education system was burdensome for them
(see Table 20). There could be several reasons for this including the school curriculum not
matching the requirements of digital platforms, challenges in technological access (especially
for elderly teachers), availability of resources, connectivity, increased household work, and
taking classes online from their home space. However, 39 percent replied that they are okay
with the online classes.

Table 20: Teachers Response regarding Whether the shift to online classes has been
taxing for Teachers of Class | to V? (In Percentages)

Type of

School

Management | Yes Moderately No Total
Aided 16.7 38.9 44.4 100
Government 29.4 30.4 40.0 100
Private/DOE

Unaided 33.3 37.3 29.3 100
Total 28.6 32.3 38.9 100

Figure 87 describes that 85 percent teachers felt that the shift to online education mode has
been comfortable and they could easily adapt to the new education system but around 15
percent found the shift to online mode very uncomfortable and could not adjust to it.
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Figure 87: Teachers’ Experience of taking online classes for Students of
Class | to V by School Management (In Percentages)
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The teachers were also asked several questions that would indicate the status of their emotional
and mental well-being. While the answers to most questions suggested that the teachers were
able to deal with the changes during this period in a calm and composed manner, the responses
did indicate that the shift to online mode had created more stress for them than when they were
coming to school on regular basis.

Table 21 presents the gender-wise break-up of the mental and emotional well-being of teachers
and 34 percent female teachers compared to 25 percent male teachers said that they do not feel
cheerful and in good spirits on most occasions. Similarly, 27 percent female teachers stated
that they do not feel fresh and rested in the mornings compared to 23 percent male teachers. 23
percent female and 21 percent male teachers said that they don’t feel relaxed and calm. It
indicates there is a larger gender gap when it comes to reporting feeling cheerful and in good
spirit as well as in feeling rested in the morning. This could be because in most instances female
teachers are likely to have to also take care of the housework and other care responsibilities.
There is a much smaller gender gap in the reporting of feeling relaxed and calm.

Table 21: Assessing Mental and emotional Well-Being of Teachers by Gender of Class I
to V (In Percentages)

Markers for Male Teachers Female Teachers
mental and Not Not
emotional well- Sure/Don’t Sure/Don’t
being Agree | Disagree Know Agree | Disagree Know
FEBEREBTLIETEI | cm oyl m 6.6 603 | 338 5.6
good spirits
Wakeupfeeling | oo | 594 5.4 682 |27.1 42
fresh and rested
FAUCE 753 | 205 2.4 715 | 226 5.3
relaxed
Can calm myself
89.2 6.0 3.6 88.6 8.9 2.2

down when scared
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Can think of a
solution when in 95.2 2.4 1.8 92.5 5.0 2.0
trouble

Can control my
temper

Know how to react
in an unexpected 88.6 7.8 2.4 84.4 8.1 6.4
situation

89.2 7.8 2.4 89.7 7.0 3.1

While around less than half of the teachers have been in a negative emotional and psychological
state due to the aforementioned issues, more teachers perceived that they were able to better
cope with stressful situations during the pandemic. More than 90 percent teachers perceived
themselves to be able to find solutions during the pandemic and 89 percent shared that they
were able to control their anger. Around 89 percent teachers were able to calm themselves
when they felt scared and more than 80 percent teachers knew how to respond to unexpected
situations. The crisis presented many unprecedented situations for teachers in terms of
additional responsibility of modifying, adjusting and delivering their work in a completely new
mode but additionally, it was even more challenging considering the health crisis at a global
level.

TEACHER’S PERCEPTION ON SCHOOL CLOSURE AND SHIFT TO ONLINE CLASSES: CHANGES
IN THE SYSTEM OF SCHOOLING

Figure 88 presents that 21 percent of students of classes | to V had attended more than 75
percent classes during last year but further segregation by types of school management
indicates that private schools reported a larger attendance rate (more than 75 percent) of
students compared to government schools. Around 38 percent students had an attendance
between 50-75percent and 33 percent students attended 25-50 percent of online classes during
the year.

Figure 88: Teacher's view on attendance of Online Classes
of Class | to V students
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It is important to note that the digital gap was the major challenge in attending online classes
for students of classes | to V in government schools. As 6 out of 10 students in government
schools suffered either from non-availability of a device at home during school hours or limited
access to a device compared to 3 students out of 10 in Private/DOE Unaided schools (see Table
22).

Table 22: Teacher’s perception regarding students of Class I to V reasons for not
attending online classes by School Management (In Percentage)

Type of Refus | Poor Limit | Non- Difficulty | Attenti | Not Limit | Total
School edto | internet | ed availabi | in on motiva | ed
Manage Answ | connecti | inter | lityofa | understan | spanis | ted by | acces
ment er vity net device ding seento | parents | sto
data | at home be low | tojoin | devic

from 8 in e

amto7 online

pm mode
Aided 6 25 10 48 0 0 2 10 100
Governme | 1 24 12 36 2 1 1 23 100
nt
Private/ 4 57 4 21 1 0 1 11 100
Unaided
Total 2 29 10 35 2 1 1 20 100

Table 22 states that according to the teachers, for students of class | to V who were unable to
attend online classes, the main challenge was non-availability and limited access to a device
during class hours. Around one-third of students were not able to join online classes because
of poor internet connectivity and 10 percent could not join because of limited internet data.

Panel A of Figure 89 depicts that 68 percent teachers stated that Class I to V students were able
to turn in their homework on time during the period of online classes. While 27 percent said
that students submitted only some of the times and 4 percent complained of non-receipt of
completed homework from the students.

Panel B of Figure 89 shows the teachers perception on the impact of online classes on students
performance and 45 percent teachers believed that the online classes have negatively impacted
the academic performance of the students of class | to V. However, 37percent teachers were
also found to be quite satisfied with the online classes and thought that these classes have had
a positive impact on the performance of the students.
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Figure 89: Teachers Response regarding Impact of online classes on academic performance and
homework of students of Class | to V

Panel A: Completed Homework during the online | Panel B: Impact of online classes on Students
classes academic performance
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Concerning the happiness curriculum, 88 percent of teachers of class | to V agreed that the
happiness classes were conducted online on regular basis in their schools (see Figure 90).

Figure 90: Were Happinsess classes conducted
online for class I-V?
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TEACHER’S PERCEPTION ON MENTAL AND EMOTIONAL WELL-BEING OF STUDENTS OF
CLAass I TOV

To build an understanding of the mental and emotional well-being of students of class | to V,
teachers were asked questions regarding any change they may have observed in the general
emotion of the children during the pandemic and school closure. Teachers were of the view
that school closure and shift to online classes harmed the emotional and mental well-being of
Student’s of class I to V. Figure 91 shows that 45 percent teachers who teach class I to V stated
that the mental and emotional well-being of children had worsened since the pandemic and the
lockdown, while 34 percent were of the view that the school closure and shift to online classes
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had a positive impact on the children. This could be linked to the fact that parental involvement
in children’s education and academic progress increased significantly during this period.

Figure 91: Teacher's perception of the mental and emotional well-being
of Student’s of class I to V
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Figure 92 states that teachers also shared concerns about the emotional well-being of their
students and around 34 percent of them felt that the students most often seemed happy while
23 percent thought that students seemed anxious and worried on most occasions.

Figure 92: Teacher's perception of Class I to V student's general
emotions during pandemic and school closure (In Percentages)
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Teachers were also asked to point out the positive and negative outcomes of the online mode
of teaching. Table 23 shows that the online mode had significantly increased the involvement
of parents of Class I to V’s everyday school activity.
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Table 23: Teachers Response regarding Positive outcome of online mode

Indicators Percentage
Parents’ involvement 54

More time in hand 15

Students’ attendance 13

Increased participation 10

Refused to Answer 8

Total 100

Table 24 states that about the negative outcome of online mode, teachers of class | to V felt
that it had significantly increased the screen time for themselves and around 18 percent teachers
also stated that they found it more difficult to balance work and personal life while teaching in
an online mode as their home space had now also converted into their workspace.

Table 24: Teachers Response regarding Negative outcome of online mode

Indicators Percentage
Increased screen time 26
Difficulty in balancing work and personal life 18

Extended working hours 16
Managing Hybrid form of teaching 12

Poor learning Outcomes 9

Increased Drop out 8

Burn out 7

Refused to Answer 4

Total 100

3.3.3 FINDINGS FROM THE SURVEY CONDUCTED WITH TEACHERS OF CLASS VI To VIII

IMPACT OF SCHOOL CLOSURE AND SHIFT TO ONLINE CLASSES ON TEACHERS:

Out of the total sample, around 30 percent of teachers in the study teach in Classes VI to VIII
along with other classes too. On being asked whether they preferred the online or face-to-face
teaching platforms, most of the teachers (98 percent) expressed that they preferred a face-to-
face mode of teaching in comparison to an online mode irrespective of the schools they teach
(see Table 25).

Table 25: Class VI-VIII Teachers Response regarding Preferred Method of Teaching by
School Management

Types of Management | Face to face Online Total
Aided 96.3 3.7 100
Government 98.7 1.0 100
Private/DOE Unaided 96 4 100
Total 98.1 1.7 100
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Table 26 shows the responses of the teachers on the question of whether shifting to online
classes has been taxing on them or not. 68 percent teachers alleged that the online education
system was burdensome for them while, 32 percent answered that they are okay with the online
classes. But it is worthwhile to mention that the online education system was much more taxing
for the private/ DOE Unaided school teachers compared to government and aided school
teachers.

Table 26: Teachers Response regarding Whether the shift to online classes has been
taxing for Teachers of Class VI to VIII?

Type of School

Management Yes | Moderately No Total
Aided 29.8 | 29.8 40.4 100
Government 414 | 248 33.8 100
Private/DOE Unaided 42.3 | 36.6 21.1 100
Total 40.1 | 276 32.3 100

Figure 93 describes that 85 percent teachers felt that the shift to online education mode has
been comfortable and they could easily adapt to the new education system but around 15
percent found the shift to online mode very uncomfortable and could not adjust to it.

Figure 93: Teachers’ Experience of taking online classes for Students of
Class VI to V111 by School Management
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The teachers were also asked some questions that would specify the condition of their mental
and emotional wellness and it indicates that mostly they were able to deal with the changes.
However, the shift to online mode was stressful for them compared to regular offline classes.
Table 27 presents the gender-wise break-up of the mental and emotional well-being of teachers
and also shows the gender gap between the female (54 percent) and the male (63 percent)
teachers feeling cheerful. Similarly, 29 percent female teachers compared to 27 percent of male
teachers stated that they do not feel fresh and rested in the mornings, while another 25 percent
female teachers compared to 23percent of male teachers said that they don’t feel relaxed and
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calm. It clearly indicates the gendered difference in mental and emotional wellness of teachers

during the pandemic.

Table 27: Assessing Mental and emotional Well-Being of Teachers by Gender of Class VI
to VIII (In Percentages)

Markers for

Male Teachers

Female Teachers

mental and Not Not
emotional well- Sure/Don’t Sure/Don’t
being Agree | Disagree | Know Agree | Disagree | Know
Felt cheerful and in

good spirits 62.8 32.4 4.7 53.8 40.7 5.1
Wake up feeling

fresh and rested 66.9 21.7 4.1 62.7 29.2 5.9
Felt calm and

relaxed 69.6 23.0 1.4 71.2 25.0 3.8
can calm myself

down when scared | 89.9 8.8 14 87.7 9.8 1.3
Can think of a

solution in trouble | 91.2 8.1 0.7 93.6 4.2 1.7
Can control my

temper 92.6 6.8 0.7 92.4 4.7 2.5
Know how to react

in an unexpected

situation 89.9 6.8 2.7 86.0 6.4 6.4

Most teachers were also able to cope with stressful situations during the pandemic. More than
90 percent teachers reported that they were able to find solutions during the pandemic and 92
percent shared that they were able to control their anger. Around 88 percent teachers were able
to calm themselves when they felt scared and more than 85 percent teachers knew how to
respond to unexpected situations.

TEACHER’S PERCEPTION ON SCHOOL CLOSURE AND SHIFT TO ONLINE CLASSES: CHANGES

IN THE SYSTEM OF SCHOOLING

Figure 94 shows that 20 percent of students of classes VI to VIII had attended more than 75
percent classes during last year but further segregation by types of school management
indicates that the attendance rate (more than 75 percent) among students was good in private

schools compared to government schools.
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Figure 94: Attendance of Online Classes of Class VI to VII|I
students
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It is important to note that like students of Class | to V, the digital gap was the major challenge
in attending online classes for students of classes VI to VIII too in government schools. As 5
out of 10 students in government schools suffered either from non-availability of a device at
home during school hours or limited access to a device compared to 3 students out of 10 in
Private/DOE Unaided schools (see Table 28). Around 37 percent students had an attendance
between 50-75percent and 35 percent students attended 25-50 percent of online classes during
the year.

Table 28: Teacher’s perception regarding students of Class VI to VIII reasons for not
attending online classes by School Management (In Percentage)

Type of | Refus | Poor Limit | Non- Difficulty | Attention | Not Limite | Total
School ed to | internet | ed availability | in span is | motivate | d
Manage | Answ | connect | intern | of a device | understan | seen to be | d by | access
ment er ivity et at home | ding low in | parents to

data from 8 am online to join device

to 7 pm mode

Aided 4.3 31.9 10.6 404 0.0 4.3 0.0 8.5 100
Govern
ment 2.3 22.3 9.8 415 1.5 11 11 20.4 100
Private/
DOE
Unaided | 1.4 52.1 11.3 21.1 0.0 5.6 0.0 8.5 100
Total 2.4 29.0 10.2 37.6 1.0 2.4 0.8 16.7 100

Table 28 states that students of class VI to VIII who were unable to attend online classes, the
main challenge was non-availability and limited access to a device during class hours. 29
percent students were not able to join online classes because of poor internet connectivity and
10 percent could not join because of limited internet data.

Panel A of Figure 95 describes that 60 percent teachers stated that Class VI to VIII students
were able to turn in their homework on time during the period of online classes. While 33
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percent said that students submitted homework sometimes and 7 percent teachers complained
of not receiving homework from the students. Panel B shows the teacher’s perception of the
impact of online classes on student’s performance and 47 percent teachers thought that online
classes negatively impacted the academic performance of the students in class VI to VIII.
However, 37 percent believed that online classes have had a positive impact on the performance
of the students.

Figure 95: Teachers Response regarding Impact of online classes on academic performance and
homework of students of Class VI to V111

Panel A: Completed Homework during the | Panel B: Impact of online classes on Students
online classes academic performance

N —

= Yes = Sometimes = Not at all = For the better = Forthe worse = No Impact

About the happiness curriculum, 74 percent teachers agreed that the happiness classes were
conducted online on regular basis in their schools for students of Class VI to VIII (see Figure

96).
Figure 96: Teachers response regarding Happiness
Classes for class VI to VIII
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TEACHER’S PERCEPTION ON MENTAL AND EMOTIONAL WELL-BEING OF STUDENTS OF
CrLAass VI To VIII

Teachers of Class VI to VIII were asked a few questions to know about the mental and
emotional well-being of students during the pandemic and school closure. Figure 97 reveals
that more than half (53 percent) of the teachers alleged that school closure and shift to online
classes harmed the emotional and mental well-being of Student’s of class VI to VIII. Only one-
third teachers believed that school closure and shift to online classes had a positive impact on
the children and the positive impact could be due to increasing parental involvement in
children's education.

Figure 97: Teacher's perception of the mental and emotional well-being of
Student’s of class VI to VIII (In Percentages)

= Improved = Worsened = No Change

Figure 98 states teacher’s perception regarding students general emotions and well-being.
Around 34 percent of them felt that the students seemed worried while 31 percent stated that
the students most often looked happy. If one adds up the worried, anxious, sad and angry there
is a much greater number of students (63percent) who are perceived by the teachers as showing
behavior that needs attention.
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Figure 98: Teacher's perception of Class VI to VIII
student’s general emotions during pandemic and school
closure (In Percentages)
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Table 29 and 30 shows teachers responses to the positive and negative consequences of online
education. Table 29 shows that the online mode had significantly increased parental
involvement for students of class VI to VIII while another 24 percent teachers felt that due to
the shift to online education, they had more time on their hands.

Table 29: Teachers Response regarding Positive outcome of online mode for Class VI to
VI

Indicators Percentage
Parents’ involvement 41

More time in hand 24

Students’ attendance 13

Increased participation 12

Refused to Answer 9

Total 100

Table 30 shows the negative outcomes of online mode for students of class VI to VIII and
teachers felt that online education had significantly increased the screen time for themselves.
16 percent teachers also specified that they found it more difficult to balance work and personal
life while teaching in an online mode as their home space had now also been converted into
their office.
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Table 30: Teachers Response regarding Negative outcome of online mode for classes VI
to VI

Indicators Percentage
Increased screen time 33
Difficulty in balancing work and personal life 16

Extended working hours 13
Managing Hybrid form of teaching 11

Poor learning Outcomes 10

Burn out 9

Increased Drop out 6

Refused to Answer 3

Total 100

3.3.4 FINDINGS FROM THE SURVEY CONDUCTED WITH TEACHERS OF CLASS IX TO Xl

IMPACT OF SCHOOL CLOSURE AND SHIFT TO ONLINE CLASSES ON TEACHERS:

Out of the total sample, around 43 percent of teachers teach in Classes IX to XII along with
other classes too. Table 31 represents that on being asked whether they preferred the face-to-
face or online mode of teaching, most of the teachers (98 percent) stated that they preferred
face-to-face teaching compared to online classes across all types of schools.

Table 31: Teachers Response regarding Preferred Method of Teaching by School
Management (In Percentages)

Types of Management | Face to face Online Total
Aided 99.0 1.0 100
Government 98.3 1.7 100
Private/DOE Unaided 98.3 1.7 100
Total 98.6 15 100

Table 32 shows the impact of the shift to online classes on teachers of class 1X to XII. 63
percent teachers stated that the shift to online classes was strenuous for them and teachers of
private schools found it more difficult to manage online classes compared to government and
other school teachers.

Table 32: Teachers Response regarding Whether the shift to online classes has been
taxing for Teachers of Class IX to XI1? (In Percentages)

Types of Management | Yes Moderately No Total
Aided 31.6 32.6 35.8 100
Government 32.0 29.1 38.9 100
Private/DOE Unaided 35.0 385 26.5 100
Total 324 30.7 36.9 100
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Figure 99 describes that 85 percent teachers felt that the shift to online education mode has
been comfortable and they could easily adjust to the new education system but around 15
percent found the shift to online mode very uncomfortable and could not adjust to it.

Figure 99: Teachers’ Experience of taking online classes for
Students of Class IX to XI1 by School Management (In

Very Comfortable

Moderately Comfortable

Percentages)
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The teachers were also asked a few questions about their mental and emotional wellbeing over
the last one year and they said that the shift to online education was stressful for them compared
to offline classes. Table 33 shows the sex-wise division of the mental and emotional well-being
of teachers and a larger number of female teachers expressed their dissatisfaction with online
teaching compared to male teachers. 28 percent female teachers stated that they do not feel
fresh and rested in the mornings while another 25 percent female teachers said that they don’t
feel relaxed and calm. It indicates the gendered gap in the mental and emotional wellness of

teachers during the pandemic.

Table 33: Assessing Mental and emotional Well-Being of Teachers by Gender of Class IX
to XI1 (In Percentages)

Markers for | Male Female

mental and Not Not
emotional well- Sure/Don’t Sure/Don’t
being Agree | Disagree | Know Agree | Disagree | Know
Felt cheerful and in

good spirits 63.9 315 4.6 59.3 34.8 5.8
Wake up feeling

fresh and rested 71.3 25.0 3.1 66.4 28.1 4.3
Felt calm and

relaxed 70.4 24.7 4.0 70.5 24.9 45
Can calm myself

down when scared | 88.9 7.1 2.2 88.3 8.2 3.0
Can think of a

solution in trouble | 95.7 2.8 15 93.1 5.2 1.1
Can control my

temper 93.5 3.4 15 89.6 7.3 2.6
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Know how to react
in an unexpected

situation 87.7 8.3 2.5 84.6 9.1 5.6

More than 90 percent teachers said that they were able to find solutions during the pandemic
and around 90 percent shared that they were able to control their anger. Around 88 percent
teachers were able to calm themselves when they felt scared and more than 85 percent teachers
knew how to react to unexpected situations.

The gender gap between male and female teachers of class IX to XII is smaller compared to
the gender gap between male and female teachers of class VI — VII when it comes to whether
they felt cheerful or woke feeling relaxed or felt calm and relaxed.

TEACHER’S PERCEPTION ON SCHOOL CLOSURE AND SHIFT TO ONLINE CLASSES: CHANGES
IN THE SYSTEM OF SCHOOLING

Teachers were asked about their perception of students performance in online education and
Figure 100 shows that 19 percent of students of classes X to XII had attended more than 75
percent classes last year but further segregation by types of school management indicates that
attendance rate (more than 75 percent) among students was higher in private schools compared
to government and other schools. It is important to note that like students of Class I to V and
VI to VIII, the digital gap was the major challenge in attending online classes for students in
government schools, as they mostly belonged from the marginalised sections of society.

Figure 100: Teacher's response regarding attendance in Online Classes
of Class IX to XII students
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It is well understood from the types of school management by attendance rate that more
students in government schools suffered either from non-availability of a device at home during
school hours or limited access to a device compared to students in Private/DOE Unaided
schools (see Table 34). Around 47 percent students had an attendance between 50-75percent
and 28 percent students were able to attend 25-50 percent of online classes during the year.
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Table 34: Teacher’s perception regarding students of Class IX to XII reasons for not
attending online classes by School Management (In Percentage)

Types of Refused | Poor Limited | Non- Difficulty | Attention | Not Limited
Management | to internet internet | availability | in unders | spanis motivated | access Total
Answer | connectivity | data of a device | tanding seen to by to

at home be low parents device

from 8 am inonline | to join

to 7 pm mode
Aided 4.2 37.9 12.6 13.7 2.1 2.1 11 26.3 100
Government | 2.5 30.0 145 28.3 0.5 15 15 21.2 100
Private/DOE
Unaided 5.1 56.4 8.6 16.2 0.0 2.6 2.6 8.6 100
Total 3.0 345 135 25.1 0.6 1.7 1.6 20.1 100

Table 35 states the reasons for not being able to attend online classes for students of class IX
to XII and it is observed that non-availability and limited access to a device during class hours
were the major challenges faced by the students. 34 percent students were not able to join
online classes because of poor internet connectivity and 13 percent could not join because of
limited internet data.

Figure 101 presents the academic performance of the students and whether they were able to
complete the homework or not. Panel A of Figure 20 describes that 63 percent teachers stated
that Class I1X to XII students was able to turn in their schoolwork on time during the period of
online classes. While 31 percent said that students submitted assignments sometimes and 6
percent teachers were winged of not receiving homework from the students. Panel B of Figure
102 shows that 48 percent teachers mentioned the negative impact of online classes on the
academic performance of Class IX to XII students. However, 38 percent believed that online
classes have had a positive impact on the performance of the students.
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Figure 101: Teacher’s response regarding impact of online classes on academic performance and
homework of students of Class IX to XI1

Panel A: Completed Homework during the | Panel B: Impact of online classes on Students

online classes academic performance
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About the happiness curriculum, 68 percent teachers agreed that the happiness classes were
conducted online on regular basis in their schools for students of Class IX to XII (see Figure
102). However, this was not an official mandate for this class group.
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Figure 102:Were happiness classes conducted online for Class IX-XI11?
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TEACHER’S PERCEPTION ON MENTAL AND EMOTIONAL WELL-BEING OF STUDENTS OF
CrLAass IXTO XII

Teachers who take classes IX to XII were asked a few questions to know about the mental and
emotional well-being of students during the pandemic and school closure. Figure 103 reveals
that more than half (57 percent) of the teachers alleged that school closure and shift to online
classes harmed the emotional and mental well-being of student’s of class X to XII. However,
27 percent teachers believed that school closure and shift to online classes had a positive impact
on the children and the positive impact could be due to increasing parental involvement in
children's education and spending time with them.

Figure 103: Teacher's perception of the mental and emotional well-being
of Student’s of class IX to XII (In Percentages)

~

= Improved = Worsened No Change

Figure 104 states teacher’s perception about the well-being of students and 36 percent of them
felt that the students were worried during the pandemic and school closure while 28 percent
stated that the students most often looked happy. Going by the teachers perception it appears
that 70 percent of older students experience worry, anxiety, sadness or anger whereas the
comparative figure for the students of VI — VII was 63 percent. This is plausible as the older
children were concerned about further studies and may have pressures related to economically
supporting the family in the difficult times of the pandemic.

98



Figure 104: Teacher's perception of Class VI to V111 student's general
emotions during pandemic and school closure (In Percentages)
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Table 36 and 37 shows teachers answers about the positive and negative consequences of
online education. Table 36 shows that the online mode had significantly increased parental
involvement for students of class 1X to XII while another 28 percent teachers felt that due to
the shift to online education they had more time on their hands.

Table 36: Teachers Response regarding Positive outcome of online mode

Indicators Percentage
Parents’ involvement 33

More time in hand 28

Students’ attendance 15

Increased participation 12

Refused to Answer 11

Total 100

Table 37 shows the negative outcomes of online mode for students of class IX to XII and
teachers felt that online education had significantly increased the screen time for the students.
16 percent teachers also specified that they found it more difficult to balance work and personal
life while teaching in an online mode as there is no difference between their home and

workplace.

Table 37: Teachers Response regarding Negative outcome of online mode
Indicators Percentage
Increased screen time 33
Difficulty in balancing work and personal life 16
Managing Hybrid form of teaching 14
Extended working hours 13
Poor learning Outcomes 12
Increased Drop out 6
Burn out 6
Refused to Answer 2
Total 100
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3.3.5 IMPACT OF CoVID19 PANDEMIC AND BEREAVEMENT IN FAMILIES OF TEACHERS:

The Covid-19 pandemic was not only a health crisis but also an economic crisis as many
families have lost their livelihood and family members owing to the pandemic. The present
survey captures the questions on disease and bereavement for teachers as well along with
students and parents. Figure 105 presents that more than half of the teachers said that no one
in their family was infected with COVID-19 virus while around 48 percent reported that their

family members were infected by the virus.

Figure 105: Whether anyone in the family infected with
COVID-19 or not?
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A follow-up question was also asked to the 48 percent teachers who had confirmed that there
was covid illness in their family about whether they had recovered or not and if there is any
bereavement in the family. Table 38 shows that majority (93 percent) of those whose reported
illness replied that everyone is safe and fine in their family now while 6 percent of them

reported bereavement in their family.

Table 38: Whether the Family Members have recovered or not? (In Percentages)

Indicators Class | to V Class VI to VIII Class IX to XII Total
Yes, everyone is fine 93 92 92 93
No, we had bereavement in

the family 7 8 6 6

No, they are still unwell 0 0 1 0
Don’t Know/Can't Say 0 0 1 0
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3.3.6 DISCUSSION

This chapter discusses the impact of school closure and the shift to online classes on teachers,
their perception of changes in the system of schooling, mental and emotional well-being of
students for all three class groups i.e. Class | to V, Class VI to VIII and Class I1X to XII. In the
survey, majority of the teachers were married and female.

The findings disclose that most of them preferred a face-to-face teaching platform compared
to online and at the same time they believed that online education was burdensome for them
irrespective of the classes they taught. A gendered gap is observed among male and female
teachers in terms of feeling cheerful and remaining in good spirits which may be because
female teachers were primarily responsible for unpaid household chores compared to male
teachers. Across all the class groups, private schools reported a higher attendance rate for
online education compared to government schools because students in government schools
faced difficulties in accessing a device and poor internet connectivity was another major
challenge faced by them. Teachers across all the class groups reported that more than 60 percent
of the students were able to complete homework during the online classes but they do believe
that the mental and emotional well-being of the students had worsened since the pandemic and
lockdown. Survey with parents also reveals that they were dissatisfied with the quality of online
education and parents with wards in higher classes were more disappointed compared to
parents of Class | to V.

One of the positive outcomes of online education that has been pointed out by the teachers was
the increasing involvement of parents in their children’s education for the three class groups.
Findings from the Students and Parents survey also pointed out that students reported the
encouragement that they received from their parents in education and parents also felt that
lockdown and Covid-19 allowed them to spend quality time with their families. However,
online education has significantly increased the screen time not only for students but also for
teachers who found it difficult to balance their professional and personal life as their home
space converted into their work space as well.
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CHAPTER 4-COMBINED ANALYSIS

This study, through an extensive survey of 9087 students, 1753 parents and 1770 teachers
22across 28 educational zones of Delhi attempts to assess the impact that almost two years of
physical school closure and shift to online classes had on the mental and emotional well-being
of students, teachers and parents. The survey tried to capture this impact through a
comprehensive approach that not only looked at the direct consequence of school closure but
also took into account the broader context of a social and economic crisis that emerged due to
the large-scale pandemic and the measures that were adopted to curtail its spread. This section
seeks to provide a combined analysis along the key themes of the study viz, the socio-economic
conditions of the students and parents, impact on schooling from the perspective of students,
teachers and parents, impact of the pandemic and lockdown on emotional well-being and
mental health of students, teachers and parents. It also attempts to analyse the effect of the
pandemic and shifting to online education on teachers. The section also tries to offer a snapshot
of the impact of the pandemic on employment and bereavement in the families.

4.1 SOC10-ECONOMIC CONDITIONS OF STUDENTS AND PARENTS

The study emphasizes the views of the students who are the primary focus of the education
system as evident from the size of the student sample. Among the students, across all the classes
approximately 75 percent or more go to government schools and the rest either go to private or
government-aided schools. The type of residence and number of people staying together point
to a large number of members staying in one or two-room houses. Secondly, the occupation of
father for nearly 40 percent -50 percent students across all the class groups in government and
aided schools falls under the category of casual work. This percentage is significantly low (15-
17 percent) for students across class groups of private schools included in the study. Majority
of fathers of private school students were to be engaged in businesses or worked as
professionals.

With regard to occupation of mothers, majority of student respondents across class groups and
type of school management have responded it to be as that of homemaker. Very small
percentage of students (7-5 percent in government schools, 3-6 percent in aided schools and 1-
2 percent in private schools across class groups) mentioned domestic work as occupation of
their mothers.

About 30-35 percent students have also reported job loss of father indicating a precarious
situation for a significant number of students. However, the reporting of job loss by parents
themselves is slightly higher at 44 percent and another 39 percent of parents reported wage
cuts. Only 11 percent parents reported that their paid work was not impacted by the pandemic.
While there is a difference in reporting of job loss between parents and students, it is important
to consider here that parent respondents and student respondents of the study were not related.

22 2 teachers refused to state the classes they taught and that’s why total number of teachers across classes is 1770
while the total teachers surveyed during the study is 1772.
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The gendered nature of work is also evident from the data sets of both students and parents.
The home maker role is assigned to the mother as indicated by over 75 percent responses across
all categories of classes, whether it is government, aided or private managed schools and is
seen as largely responsible for the unpaid domestic work. As part of building a more equal
society, this data points to the need to challenge some of these gender roles through a more
gender-sensitive curriculum.

4.2 IMPACT ON SCHOOLING — A COMBINED PERSPECTIVE

More than 90 percent of children across all categories of classes and school management type
have indicated that they missed face-to-face schools and did not prefer the online schooling
mode. Similarly, across the school management categories and classes 96 -98 percent of
teachers have stated that their preferred mode of teaching is face to face. It is obvious that
neither students nor teachers prefer the online mode of schooling. Even two years of online
schooling had not been able to dent their preference for offline schools.

As schools could not open due to the pandemic, the study seeks to understand how the students
managed the online classes. Having stated that they preferred face to face classes data about
attendance for the online classes is quite high as indicated by teachers. The percentage of
teachers stating that students were present for more than 75 percent of the time is the highest
at 47 percent for private school, followed by aided schools at 38 percent and the least for
government schools at 13 percent.

When the students were asked if they were able to attend all days of their online schooling
during the last week preceding school closure 62 percent of boys and 67 percent of girls
answered in the affirmative.

Majority students, (over 90percent) have stated that their teachers shared learning material with
them and between 80-86percent of students have reported that their teachers kept in touch them
during the school closure.

Attendance in an online learning mode is closely linked to the availability of a device. Though
the students and teachers mostly adapted well to the sudden closure of schools and shift to
online classes, many found it difficult to ensure consistency in learning due to lack of full
access to a device during class times and poor internet connectivity.

Majority students used smart phone to access online classes and study material while only 1
percent said that they used tablet or some other device. The most common platform used for
connecting was zoom and whatsapp. Hence access to a device and access to internet
connectivity was an important factor that affected student learning. While on average across
classes more than 60 percent of boys and girls attended classes, of those who were not able to
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attend regularly, more than one third of them stated they did not have stable internet
connectivity and about 15-20 percent of them stated that they did not have a device at home.
The poor economic conditions of some these families could also be a key factor in not being
able to afford a device and internet connectivity for all the children.

A gradation can be observed in the full accessibility of a device for children depending on their
age. 26 percent of parents of children of class I -V, 30 percent of parents of class VI- VII and
41percent of parents of class 1X to XII have reported full accessibility to device to participate
in online classes. The rest had either partial access or no personal access to a device.

The implication of the non-availability of device meant that the children either shared a device
to attend the classes. 54 percent of parents of class | — V reported that their children did not
attend class as a result of non-availability of full access to device, the corresponding figures for
class VI-VIII was 50 percent and for class X1 to XII was only 24percent. This confirms what
was reported through field observations that older children were given preferential access to a
device to attend online classes.

The teacher’s perception of reasons for not attending classes complements the fact that access
to internet and device were critical for ensuring attendance to online classes. Across all classes
the teacher’s observation was that of those who could not attend classes, 54-55 percent of
teachers stated that students could not do so due to access to device and 38-39 percent of
teachers attributed non attendance to internet related issues.

A large section of students across class groups have stated that they were able to follow the
teacher and the concepts taught. However, this should be understood as their perception and
the actual learning should be assessed based on assessment. The percentage of students
reporting that they were not able to follow the concepts through the online classes comprising
of 31percent boys of class VI-VIII and 37 percent of boys of class IX - XII and 29 percent girls
of class VI-VIII and 30 percent of girls of class IX - XIlI is also important to take into
consideration.

Of those who did not attend classes regularly between 22 percent to 32 percent of parents of
children across the three class groups, have stated that the children just did not study. The
percentage for children of classes XI — XI1 is at 32 percent which is a cause of great concern.

Thus, looking at from the students own sharing as well as from that of the parents there is a
severe learning loss for students due to the closure and online learning mode.

Teachers have also pointed out that learning has been negatively affected. Even though a large
majority of teachers across all the three classes have reported that homework was completed
by students during online classes, nearly 45-48 percent teachers have stated that online classes
have had a negative impact on the students’ academic performance 37-38 percent teachers
across class groups who felt that the online classes had enhanced the academic performance of
the students.
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33 percent of parents of class I-V children have indicated that they are not satisfied with the
online classes and the corresponding figures for parents of class VI — VIII and class IX — XII
IS 34 percent.

All the voices, be they of students, parents or teachers, point to the challenges of online learning
and the need for face to face classes. For children of income poor families, an already existing
learning poverty would only be exacerbated through this mode causing severe learning loss.

The study sought to understand the routine of children during school closure especially as the
Covid pandemic required that everyone’s mobility had to be curtailed. Both students and
parents have stated that there was no particular routine that was followed during period of
closure of schools and online classes. Playing outside and meeting friends was obviously
reported by very few students due to the covid restrictions. The two activities that received
maximum responses were reading books and completing homework. 37 percent of students
from VI — VIII and 30 percent of students from XI-XII reported reading books and the
respective figures for completing homework was 23 percent and 25 percent.

The fact that gender roles start playing out at a young age is seen by the fact that 5 percent boys
compared to 11 percent girls of class VI-VIII and 7 percent boys of class XI-XII compared to
13 percent girls reported helping at home as one the activities they had to engage in.

4.3 IMPACT ON EMOTIONAL WELL BEING AND MENTAL HEALTH — A COMBINED
PERSPECTIVE

Various age appropriate questions were put to the three class categories of students to assess
their emotional wellbeing and mental health in response to the closure of schools and online
schooling. Parents and teachers were asked to share observations on behaviour changes they
observed among their children and students respectively.

70 percent of students of class | — V reported that they always felt happy and cheerful during
past one year, slightly less 30 percent students reported always feeling either sad and angry and
few more than 30 percent of students on this class reported always feeling scared being at home
in the past one year.

Approximately 70 percent of students of class VI-VIII and class IX to XII reported to feeling
cheerful and in good spirits and felt motivated and excited. And about 48-52 percent of students
of these classes reported feeling irritated and frustrated. Thus, although a majority of students
reported to being in positive spirits, there is a significant spread of students across classes
reporting to feelings that can have an adverse effect on their emotional well being and mental
health. There is a clear gender divide between boys and girls where about 4-5 percent points
more girls report to feeling frustrated across the older classes. Gender specific strategies to
address their emotional well being and mental health must be undertaken.
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School closure and online classes did lead to stress which was reported equally by boys and
girls of class VI-VIII for stress related to studies and stress related to exams, though more
number of students found exams to be stressful (65 percent) compared to those who felt stressed
by studies (58 percent). More students of higher classes i.e. IX — Xl shared that they felt stress
due to studies (65 percent) and exams (74 percent) compared to the lower classes. Given that
studies occupy a significant portion of time and mental engagement, shifting to the new and
unfamiliar online mode of learning is bound to cause stress. It may be recalled that a significant
number of students did not have full access to a device through which they could access the
online classes. Other contributing factors could be having to join online classes while being in
crammed living quarters.

79.5 percent students of classes VI-VIII and 78 percent students of classes 1X to XII declined
that there were increased disagreement with their parents, as compared to 15-16 percent
students across both these class groups who shared that there was an increase in disagreements
with their parents during the period of school closure. There wasn’t much difference between
boys and girls on this parameter. However, more boys than girls disagreed that there was an
increase in disagreements with siblings whether it was class VI- VII1 or IX — XII. A follow up
question confirmed that students (nearly 90 percent or more) received encouragement and
support from parents and siblings in the difficult times of the pandemic.

Families appear to have provided a safety net for a majority of the students during the stressful
times of the pandemic. However, the smaller number of students who fall outside the majority
response cannot be ignored and hence the education systems must develop appropriate
measures to support those who did not feel encouraged or supported by families or siblings.

Parents were asked to offer their observations on a range of behaviours of their children. They
have observed changes such as increased consumption of junk food, eating less or more than
regular diet, going out to play, wanting to meet friends often or wanting to stay at home. For
both sets of classes, VI — VIII and XI — XII these changes were reported by 25- 30 percentage
of parents. However, behaviours such as having disturbed sleep pattern, having no fixed
routine, having no physical activity, getting irritated easily and getting angry on small things
is reported by 40-50 percent of the parents. These latter behaviours observed by parents are of
concern from the perspective of impact on emotional well being and mental health in the long
run.

For instance routines offer the chance to build self-confidence, curiosity, social skills, self-
control, communication skills. On the other hand no routines add to anxiety and uncertainty
especially among young children.

While many of the responses of the behavioural changes are similar across both the class

groups, it is to be noted that during adolescent phase, it is said that physical activity is an
important part of adolescent development. Given the hormonal changes taking place, outdoor
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and physical activity play an important role. The pandemic management required no movement
and closure of public parks etc which denied possibilities of outdoor play.

Similarly, this age group is also a time of building friendships, which was limited due to being
locked in. It would remain to be explored if there was an increase in online friendships as the
students had access to internet and smart phones allowing for access to social media sites. More
indepth conversations may reveal nuances of how the students adapted to use of internet to
make friends. Field observations point to an increased exposure of young children to
pornographic material through easy access to internet and smart phones.

28 percent of parents of children from class VI-VI1I and 22 percent of parents of children from
class IX — XII shared that they observed an increased sense of loneliness in their children. As
pointed our earlier, in the case of emotional well being and mental health smaller set of
evidence cannot be ignored as for those set of students it can possibly have an impact on their
overall learning outcomes.

A small percent of parents, whether mothers or fathers acknowledged that there was an increase
in conflict and tension with families. More percent of parents (62-71 percent) of younger
children i.e classes I -V and VIl and V111 denied there being an increase in conflict and tension
as compared to parents (55-57 percent) of class XI-XII. There is clear distinction between
mother’s and father’s perception as more mothers have refused to answer or have
acknowledged existence of conflict.

Although the above observation seems to suggest that there was no increase in conflict and
tension, when the parents were asked if there was a positive, negative or no impact on their
mental and emotional health on account of school closure and children being at home all the
times, nearly quarter of the parents said that there was a negative impact and another quarter
said that there was a positive impact. About 40 percent of parents stated that there was no
difference on their mental and emotional health.

Between 40-46 percentage of parents across class group reported that there was no difference
between their relation with their children and between 42 — 49 percentage of parents across
class groups felt that there was a positive improvement in their relationship with their children.

Students of class 1-V reported practicing mindfulness a component of the Happiness
curriculum. 72 percent students have stated that they practiced mindfulness. It may be noted
that it is the government schools that had introduced the Happiness curriculum and the sample
from these schools comprises nearly 3/4" of the students.

Parents were asked if their wards spoke to them about the Happiness audio. The happiness
curriculum was designed and implemented for nursery to class VIII. 52 percent of parents of
class I-V children and 50 percent of parents of class VI-VIII children affirmed that their
children had spoken about the Happiness audio.
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88 percent teachers of Classes I-V, 74 percent teachers of classes VI-VIII reported that
Happiness classes were conducted. Interestingly 68 percent of teachers of class IX- XII also
reported that Happiness classes were conducted. For the higher classes Happiness related
activities are conducted through the Entrepreneurship Management Curriculum.

Overall there are clear signs of negative impact of school closure and prolonged online classes
on the students emotional well being and mental health. On the positive side is the finding that
students feel that they have been supported by parents and siblings and slighter higher set of
parents feel that there is an improvement in their relationship with children. Families therefore
seem to have provided a supportive environment to most children in the trying times of the
pandemic. While there is evidence of Happiness curriculum related activities and classes being
conducted, the study did not explore if these activities played a role in promoting emotional
well being and mental health.

4.4 OVERALL IMPACT ON TEACHERS

Teachers are critical to education endeavour and therefore their own emotional well
being and mental health are important to study. In terms of the gender-wise distribution
of the teachers across the types of school management, most of the government school teachers
were found to be male whereas, in private and aided schools, number of female teachers who
participated in the survey was higher.

72percent of teachers lived with 3-5 family members and 56 percent of teachers had 2 children.
Compared to the students and parents, 34 percent of teachers lived in 3 room homes and 38
percent lived in homes with more than 3 rooms and only 24 teachers lived in 2 room residences.
This indicates some amount of ease in their being able to conduct the online classes while
working from home due to the pandemic.

More teachers of private (37 percent) and aided schools (39 percent) stated that they found it
moderately taxing to switch to the online mode than the government teachers (30 percent). And
overall 29 percentage of teachers definitely found the shift quite burdensome. Across all
management types 39 percent of teachers said they were very comfortable in adapting to the
online teaching mode, 46 percent were moderately comfortable and 15 percent were not at all
comfortable in taking online classes.

Teachers were asked how they felt during the school closure and through the online teaching
period. There was a clear gender gap between with 34 percent female teachers not feeling
cheerful and in good spirits compared to 25 percent male teachers saying the same of classes |
-V. Similar trends is observed in other classes as well. On all other parameters such ability to
calm oneself when scared, ability to find a solution, ability to control ones temper, both male
and female teachers showed high level of confidence and parity of response. 89 percent male
teachers concurred on the ability to know how to react in an unexpected situation compared to
84 percent female teachers.
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Teachers of classes IX — XII reported increased screen time (33 percent) as the most significant
negative fall out of the online teaching mode, followed by difficulty in balancing work and
personal life (16 percent) followed by managing hybrid form of teaching (14 percent), extended
working hours (13 percent) and poor learning outcome (12 percent). While the percent vary
slightly the ranking remains the same for teachers of classes I-V and classes I1X — XII.

As per the teacher’s observations the most positive outcome of school closure and online mode
of schooling, is the increase in parental involvement. The highest increase was reported by
teachers of classes I-V (54 percent), followed by teachers of classes VI — VI (41 percent) and
by teachers of classes 1X-XII (33 percent). Younger children may have needed more support
to manage online classes and completion of worksheets compared to older children.

This study has brought out various facets of the emotional well being and mental health of
students, parents and teachers. Some factors like the socioeconomic conditions cannot be
addressed directly by the education system, but these realities can be taken into account through
activities designed under the Happiness Curriculum. Students can be encouraged to speak about
their lives and become more open and accepting of their emotions and experiences. The most
important theme emerging is managing the learning loss and bringing back routine to the
learning process. While access to smart phone and internet became compulsory for education,
it would be critical to help students wean away from them and in particular if they have been
exposed or addicted to harmful sites. The next section offers recommendation in more detail
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CHAPTER 5-RECOMMENDATIONS

This study offers evidence to the Government of Delhi regarding the impact that the pandemic
had on the mental and emotional well-being of the students and teachers, which in turn could
be used to recognize the needs and expectations as the schools reopens. It also provides an
avenue to assess the extent to which the programmes put in place were effective and to prepare
to meet the challenges that still remain. It also offers an understanding of the socio-economic
conditions of the parents and their views on their children’s education and emotional mental
well-being.

Based on the findings, this section offers recommendations for consideration and action

1. The socio-economic conditions of the family has a direct impact on learning outcomes.
Students have to be encouraged to speak about their lives and become more open and
accepting of their emotions and experiences they have gone through during this difficult
period. This can be done by creation of safe spaces within class rooms through circle
time, story sharing and role plays. This would help them to become more reflective and
empathetic about themselves and their peers

2. School closure has led to a significant gap in learning. Efforts must be put into place to
assess the gap and support teachers to initiate bridging classes in order to reduce the
fall in learning levels.

3. Online schooling should only be considered in completely unavoidable circumstances,
as overwhelming majority of students, teachers and parents have stated in different
ways that face-to-face learning is the most preferred form of learning. However,
keeping disaster and crisis in mind, tools facilitating online education should be made
available to all and training modules should be created so that teachers are prepared if
any such change or shift in future is required.

4. Students of Government schools have missed more attendance compared to private and
aided schools. Thus, government schools would have to put in additional efforts to help
identify the learning loss and then organise additional inputs to make up for the loss.

5. Students have acknowledged that their teachers were in touch with them and shared
learning material. Teacher’s efforts and commitment to support students should be
appreciated.

6. Online classes have also led to increased screen time and social media exposure for
most children. Schools need to take this seriously and ensure that children are educated
and well-informed about the problems and concerns that surround social media and
internet.

7. Non availability of device and unstable internet connectivity have been cited as the
most significant reason for not being able to continuously access online classes. It is
thus recommended that going forward, government could consider providing each child
a tab on its own cost which allows only pre-loaded apps to be opened. This way the
parents expenses could be saved to an extent and most importantly the students would
not have access to other possible harmful or undesirable content from the internet.
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10.

11.

12.

13.

14.

15.

Older children were given preferential access to the smart phone for online classes by
the parents. A possible solution could be that the online classes could be scheduled in
different shifts for classes, 1-V, VI-VIII and IX -XIlI.

Bereavement due to Covid is reported by few students, parents or teachers. Dealing
with grief should be introduced as part of the Happiness Curriculum as the pandemic is
still not officially declared over and it may take a while before the herd immunity is
fully developed across the global population.

Parents have observed behaviour changes among their children which clearly indicate
that they are due to emotional changes being experienced by the children. Lack of
routine and disturbed sleep pattern are the more significant changes that need to be
addressed. Students themselves have reported feeling sad and angry or scared at times.
Given that teachers have observed a positive trend in parents engagement with their
children and the students themselves have stated that their families and siblings were
supportive, programmes could be devised to actively engage family members and
students in case there is further need of conducting online classes. SMCs could be
engaged to create this bridge between parents and teachers. Educational and VVocational
Guidance Bureau (EVGB) can also be utilised for this purpose.

Even though majority parents and students stated that there was no increase in conflict
and tension within their households, one needs to acknowledge that surveys are not the
best methods to probe and discuss issues linked to family dynamics. More research
which adopts methods of qualitative and participatory research should be conducted to
understand what kind of changes took place within families and how it impacted young
children in terms of their emotional well-being.

In order to shift gender roles to bring about greater equality between boys and girls and
men and women, the socialization and messages that get passed through schools and
media play a very important role. More girls reported helping in housework compared
to boys. Teachers should be provided training to pick up on such gender differences
and encourage young boys and girls to challenge stereotypes and build more egalitarian
communities.

Older students have been more stressed about exams compared to the younger children.
Special sessions to support them with exams, bridging sessions to fill the learning gaps
would be helpful. Older children especially, XI-XII are also likely to be concerned
about further studies, choice of stream and vocations. Specific sessions for vocational
counselling could be organized to familiarise them with the wide range of short-term
courses that can lead to skill training and better job prospects.

Keeping the challenges that students have had to face in mind, more activities within
the happiness curriculum are developed which could help students reflect on their
experiences of these last two years and are able to come to terms with the sense of loss
and uncertainty that they have had to deal with. Through story session, play activities,
role plays, students can be encouraged to talk and share. Counsellors from the
Educational and Vocational Guidance Bureau (EVGB), Directorate of Education can
be used to guide students through these new realities.

Happiness curriculum seems to be well embedded and both teachers and parents have
acknowledged that they are conducted quite regularly. The government should certainly
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16.

17.

18.

invest in some longitudinal studies to track the impact of the curriculum on not just
learning outcomes but also overall emotional well-being and mental health even after
students pass out from school.

Most teachers were able to adjust to the online mode of teaching, however it has led to
an increase in their screen time and difficulty in balancing work and personal life.
Teachers should be supported to address their emotional well being and mental health,
though workshops and streamlining their work hours.

Students have reported lower levels of women working as domestic worker compared
to parents themselves. It would be important to cover topics like dignity of labour and
recognizing women’s role in the economy in the curriculum in age appropriate ways.
Women’s unpaid work remains largely invisible and unaccounted for and causes time
poverty for the women and emotional stress as indicated by the less number of female
teachers stating that they feel cheerful and happy or calm and relaxed compared to their
male counter parts. Policy makers need to acknowledge that the differential and unequal
burden of unpaid care that fall in most cases on women.
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This appendix follows the groups/tools that were covered in the study i.e. students, teachers and parents.

APPENDIX

e The student data tables are further sub divided into class I to V, class VI to XII and presented in Table
Nos. from 1 to 29.

The teachers data Tables presented in Table Nos from 30 to 52
The Parents data Tables presented in Table Nos from 53 to 74
e Socio Economic Profiling of Students, Teachers and Parents is presented in Tables from 75 to 89

Student Data Tables

l1CLAssITOV

Table 1: Students distribution by management type

School Percentage
Management

Type

Aided 12
Private/DOE

Unaided 15
Government 73

Total 100

Table 2: Students distribution by Classes

Class Number | Percentage
Class 1 554 19

Class 2 578 20

Class 3 597 20

Class 4 601 20

Class 5 624 21

Total 2,956 100

Table 3: Students distribution by Gender

Class Boy Girl Total
Refused | 1 1 2

to

answer

1 288 266 554

2 298 280 578

3 312 285 597
4 317 284 601

5 327 297 624
Total 1,543 1,413 2,956
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Table 4: Students distribution by Disability

Disability | Number | Percentage
No 2,942 99.5

Yes 14 0.5

Total 2,956 100

Table 5: Do you practice mindfulness? (in %)

Refused to answer | No Yes Total
Boy 0.97 29.6 | 69.5 100
Girl 0.85 25.2 | 74.0 100
Total 0.91 275 | 71.6 100

Table 6: Have you missed going to school during the lockdown? (In %)

Refused to answer | No | Yes Total
Boy 0.19 6.22 | 93.58 100
Girl 0 5.45 | 94.55 100
Total 0.1 5.85 | 94.05 100

Table 7: Have you been able to go for play with friends during lockdown? (In %)

Refused to answer | Daily | Sometimes | Never Total

Boy |0.32 25.02 | 28.13 46.53 100

Girl | 0.28 23.64 | 27.67 48.41 100

Total | 0.3 24.36 | 27.91 47.43 100

Table 8: 1 have been spending time/playing with my siblings and families? (In %)

Refused to answer Daily | Sometimes | Never | Total

Boy | 0.65 77.38 | 16.33 5.64 100

Girl | 0.42 79.55 | 15.57 4.46 100

Total | 0.54 78.42 | 15.97 5.07 100

Table 9: While answering the following statements, please select on the basis of how have you mostly felt

over the period of last one year (In %)
A) | have felt happy and cheerful at home

Refused to
Answer Always | Sometimes | Never Total
Boy 0.26 73.6 17.2 8.9 100
Girl 0.35 70.8 19.6 9.3 100
Total 0.3 72.3 18.4 9.1 100
B) | have felt sad and angry being at home during lockdown
Refused to
Answer Always | Sometimes | Never Total
Boy 1.81 27.0 40.3 30.9 100
Girl 1.77 21.7 43.0 27.5 100
Total 1.79 27.4 415 29.3 100
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C) | feel scared being at home
Refused to
Answer Always | Sometimes | Never Total
Boy 4.34 29.8 25.0 41.0 100
Girl 5.02 33.6 23.5 37.9 100
Total 4.67 31.6 24.3 39.5 100
Table 10: What did you do when you were scared? (In %)
Told my | Told my | Told my | Did not  do | other | refused to
parents Siblings friends anything S answer
Boy 85 9 3 3 1 4
Girl 86 12 2 3 0 3
Total 85.6 10.4 2.5 2.8 0.6 3.1

1.2 STUDENTS CLASS VI TO Xl

Table 11: Students distribution by management type

School Management | Number | Percentage
Type

Aided 725 12
Private/DOE 888 14
Unaided

Government 4,518 74

Total 6,131 100

Table 12: Students distribution by Classes

Class Number | Percentage
Refused to |1 0.02
Answer

Class 6 838 14
Class 7 918 15
Class 8 1,204 20
Class 9 727 12
Class 10 956 16
Class 11 482 8
Class 12 1,005 16
Total 6,131 100

Table 13: Students distribution by Gender

Absolute Numbers

Class Boy | Girl Total
Refused to answer | 1 0 1
Class VI 410 | 428 838
Class VII 451 467 918
Class VIII 596 | 608 1,204
Class IX 355 372 727
Class X 473 | 483 956
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Class XI 260 222 482
Class XlI 500 505 1,005
Total 3,046 | 3,085 6,131

Table 14: Students distribution by Disabilit

Disability | Number
Refused to
Answer 1 0.02
Yes 21 0.3
No 6,109 99.6
Total 6,131 100

Table 15: Did any of your parents lose job?(In %)

Job Loss Class VI to VIII Class IX to XII

Boy Girl Total Boy Girl Total
Refused to
Answer 0.1 0.5 0.3 0.6 0.4 0.5
Yes, my father 35.1 31.7 33.4 35.1 33.1 34.1
Yes, My mother 2.6 2.3 2.5 2.4 3.3 2.8
Yes, both Parents | 2.5 2.3 2.4 1.7 2.3 2.0
Yes, my guardian | 0.5 1.1 0.8 0.9 1.0 0.9
No 58.8 61.4 60.1 59.1 60.0 59.5
Don’t know 0.3 0.7 0.5 0.3 0.0 0.2
Total 100 100 100 100 100 100

Table 16: When your school was closed due to COVID-19, did your teachers take any online classes or
share any learning materials? (In %)

Class VI to VIII Class IX to XII

Boy Girl Total Boy Girl Total
Refused to | 0.4 0.2 0.3 0.1 0.0 0.1
Answer
No 6.8 4.5 5.6 2.6 2.3 25
Yes 92.8 95.3 94.1 97.2 97.7 97.4
Total 100 100 100 100 100 100

Table 17: In the last week of school closure, which platforms were used for the online classes or for sharing
learning materials? (In %)

Class VI to VIII Class IX to XII

Boy Girl Total Boy Girl Total
Refused to Answer 4.7 1.9 3.3 1.2 0.9 1.0
Whatsapp 32.3 23.7 27.9 21.6 21.3 215
Zoom/Webex/Teams/ Google | 58.8 71.3 65.1 74.6 74.5 74.6
Meet/Skype
E-Mail/ Google Classroom 2.1 2.3 2.2 15 2.2 1.9
Other 2.2 0.8 15 1.0 1.1 1.0
Total 100 100 100 100 100 100

117



Table 18: Did any of your teachers contact you through call, whatsapp, or message about schoolwork when

the school was closed? (In %)

Class VI to VIII Class I1X to XII

Boy Girl Total Boy Girl Total
Refused to| 1.1 0.2 0.64 0.19 0.13 0.16
Answer
Yes 81.0 86.4 83.8 88.0 89.7 88.9
No 10.3 7.6 8.9 5.5 4.36 492
Sometimes 7.6 5.8 6.7 6.3 5.82 6.06
Total 100 100 100 100 100 100

Table 19: Did you receive any books, assignments or learning materials from your teachers when schools

were closed? (In %)

Class VI to VIII Class I1X to XII

Boy Girl Total Boy Girl Total
Refused to | 1.0 0.3 0.6 0.3 0.2 0.2
Answer
Yes 83.1 86.6 84.9 88.7 90.8 89.7
No 8.1 6.8 7.4 5.7 4.7 5.2
Sometimes 79 6.3 7.1 5.4 4.4 4.9
Total 100 100 100 100 100 100

Table 20: Sometimes you might have had to miss online classes for various reasons. In the last week of
school closure, were you able to attend online classes or access learning materials that were shared? (In %)

Class VI to VIII Class IX to XII

Boy Girl Total Boy Girl Total
Refused to | 1.0 0.1 0.6 0.1 0.3 0.2
Answer
Yes, all days 62.5 67.5 65.0 62.7 69.0 65.8
Yes, somedays 29.2 27.0 28.1 34.3 28.4 31.4
No 6.7 5.3 6.0 25 2.2 2.3
Don’t Remember | 0.6 0.2 0.4 0.4 0.2 0.3
Total 100 100 100 100 100 100

Table 21: What was the reason why you were not able to attend the online classes (In %)

Class VI to VIII Class 1X to XII

Boy Girl Total Boy Girl Total
Refused to Answer 3.8 2.8 3.3 1.2 1.3 1.2
There is no device at home 26.9 19.6 23.4 17.9 20.8 19.2
There is no device during class time 24.8 23.2 24.0 24.7 24.4 24.6
Internet connectivity is poor 24.0 32.8 28.2 31.0 34.1 32.4
Limited internet data available 9.0 10.2 9.6 8.2 7.4 7.8
I don't understand online classes 28 4.3 35 35 27 31
I 'had work at home 6.6 5.1 5.9 11.0 8.8 10.0
I did not want to attend class 2.2 1.9 2.1 2.6 0.4 1.6
Total 100 100 100 100 100 100
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Table 22: Some students find it hard to understand concepts through online classes or materials shared via
whatsapp whereas some are able to understand well. Are you able to understand concepts through online

classes or materials shared by your teacher? (In %)

Class VI to VIII Class IX to XII

Boy Girl Total Boy Girl Total
Refused to Answer 2.9 0.5 1.7 0.4 0.8 0.6
Yes, most of the
times 64.7 70.1 67.5 63.4 69.2 66.3
Yes, sometimes 23.1 22.0 22.5 30.8 24.3 27.5
No 9.3 7.4 8.3 5.5 5.8 5.6
Total 100 100 100 100 100 100

Table 23: Why do you think you are not able to understand concepts well through online classes or

materials? There are no right or wrong answers. We just want to understand your view. (In %)

Class VI to VIII Class 1X to XII

Boy Girl Total Boy Girl Total
Refused to answer 11.1 14.0 12.5 9.9 11.6 10.7
I was not able to understand teacher 18.2 14.3 16.3 21.2 14.7 18.3
I was unable to speak and discuss my doubts 16.8 20.2 18.5 18.1 18.9 185
I had to help at home and didn't have full focus 6.2 8.1 7.1 5.1 6.2 5.6
I don't enjoy the class 8.5 8.3 8.4 7.4 6.2 6.8
I don't have quiet space/room/separate room to attend | 6.2 5.2 5.7 3.6 5.7 4.6
online class
I didn't have good internet connectivity 32.9 29.8 | 314 34.7 36.7 | 35.6
Total 100 100 100 100 100 100

Table 24: Some students prefer this online mode of learning but others like going to school. Which mode of

education do you prefer the most? (In %)

Class VI to VIII Class IX to XlI

Boy Girl Total Boy Girl Total
Refused to Answer 0.1 0.0 0.0 0.1 0.1 0.1
| prefer attending school online 2.7 2.1 2.4 4.6 2.1 3.3
| prefer going to school 92.8 93.1 92.9 91.0 93.1 92.1
I like both online and in-person mode work 35 45 4.0 3.2 4.4 3.8
I dislike both attending online and offline
class 1.0 0.4 0.7 1.1 0.4 0.8
Total 100 100 100 100 100 100

Table 25: Since you did not have to go to school during the period of online classes, what did you do? There
are no right or wrong answers. (In %)

Class VI to VIII Class IX to XII
Boy Girl Total Boy Girl Total
Refused to Answer 0.1 0.1 0.1 0.1 0.1 0.1
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I was not doing anything in particular 9.8 9.5 9.7 12.6 7.4 10.0
I was sleeping 2.6 2.2 2.4 3.1 3.4 3.2

I was playing outside the house 8.8 55 7.1 7.4 3.0 5.2

I met with friends 1.9 1.9 1.9 2.3 0.7 15

| was using the mobile 5.8 3.6 4.7 11.3 7.0 9.2

I played video games 8.6 3.2 5.9 7.1 3.2 5.1

| read books (school/comic) 33.2 40.9 37.1 26.4 33.8 30.1
| attended online classes or completed

homework 23.6 22.2 22.9 22.7 28.6 25.6
I was helping at home 55 10.9 8.2 7.0 13.0 10.0
Total 100 100 100 100 100 100

Table 26: Questions on mental well-being

We will read out a few statements now and you can choose if you strongly agree, strongly disagree or are

undecided. There are no right or wrong answers. Please think about the last month of school closure /online classes

when you answer these guestions:

A) felt cheerful and have remained in good spirits (In %)

Class VI to VIII Class 1X to XII

Boy Girl Total Boy Girl Total
Refused to Answer 0.1 0.4 0.2 0.2 0.6 0.4
Agree 70.4 72.6 715 69.5 70.1 69.8
Undecided 3.4 2.3 2.9 3.6 3.0 3.3
Disagree 26.1 24.6 25.3 26.7 26.2 26.5
Don’t Want to Talk About it | 0.1 0.1 0.1 0.0 0.2 0.1
Total 100 100 100 100 100 100

B) feltirritated and frustrated (In %)

Class VI to VIII Class IX to XII

Boy Girl Total Boy Girl Total
Refused to Answer 0.2 0.1 0.1 0.3 0.1 0.2
Agree 44.8 49.4 47.1 49.8 53.6 51.7
Undecided 5.0 5.0 5.0 4.6 4.5 4.5
Disagree 50.0 45.5 47.7 45.3 41.8 43.6
Don’t Want to Talk Aboutit | 0.1 0.0 0.0 0.1 0.0 0.0
Total 100 100 100 100 100 100

C) felt motivated and excited (In %)

Class VI to VIII Class 1X to XIlI

Boy Girl Total Boy Girl Total
Refused to Answer 0.3 1.1 0.7 0.3 0.3 0.3
Agree 69.2 73.0 71.1 68.1 71.3 69.7
Undecided 3.6 2.9 3.3 3.5 3.6 3.6
Disagree 26.6 23.0 24.8 27.9 24.6 26.2
Don’t Want to Talk About it | 0.2 0.1 0.1 0.2 0.3 0.2
Total 100 100 100 100 100 100
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D) been getting sufficient meal to eat at home (In %o)

Class VI to VIII Class 1X to XII

Boy | Girl | Total | Bay | Girl Total
Refused to Answer 0 0.13 | 007 | O 0 0
Agree 85.4 | 85.2 | 853 | 854 | 873 86.4
Undecided 25 |37 |31 18 |21 1.9
Disagree 116 | 104 | 11.0 |12.6 | 104 115
Don’t Want to Talk About it 0.5 0.5 0.5 0.2 0.2 0.2
Total 100 | 100 | 100 100 | 100 100

E) My parents and siblings encourage and help me to do things | wish to

do (In %)
Class VI to VIII Class 1X to XII
Boy | Girl | Total | Boy | Girl | Total
Refused to Answer 01 103 |02 01 |01 |01
Agree 91.1 1 90.2 [ 90.6 | 92.7 | 92.3 | 92.5
Undecided 24 123 |24 13 |20 |16
Disagree 64 |72 |68 58 |56 |57
Don’t Want to Talk About it 01 |00 |00 02 |01 |02
Total 100 | 100 | 100 | 100 | 100 | 100
F) I have missed meeting my friends in school (In %)

Class VI to VIII Class IX to XII

Boy Girl Total Boy Girl Total
Refused to Answer 0.1 0.3 0.2 0.3 0.0 0.1
Agree 85.8 83.4 84.6 86.3 87.0 86.7
Undecided 1.9 2.6 2.2 1.6 2.0 1.8
Disagree 12.2 13.7 13.0 11.8 10.9 11.4
Don’t Want to Talk About it | 0.1 0.0 0.0 0.0 0.1 0.1
Total 100 100 100 100 100 100

G) | generally feel stressed about my studies in school (In %)

Class VI to VIII Class 1X to XII

Boy Girl Total Boy Girl Total
Refused to Answer 0.5 0.2 0.3 0.5 0.4 0.4
Agree 57.6 58.1 57.8 63.1 68.7 65.9
Undecided 2.1 4.0 3.0 2.3 3.3 2.8
Disagree 39.6 375 38.5 34.0 27.7 30.8
Don’t Want to Talk About it | 0.3 0.3 0.3 0.1 0.0 0.0
Total 100 100 100 100 100 100

H) When my exams are approaching, | feel more stressed about my studies and marks (In %)
Class VI to VIII Class I1X to XII
Boy ‘ Girl ‘ Total Boy ‘ Girl ‘ Total
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Refused to Answer 0.6 0.1 0.3 0.7 0.4 0.6
Agree 64.1 64.9 64.5 72.0 75.9 74.0
Undecided 2.3 3.1 2.7 14 2.1 1.7
Disagree 33.0 31.6 32.3 25.9 215 23.7
Don’t Want to Talk Aboutit | 0.1 0.2 0.2 0.0 0.1 0.1
Total 100 100 100 100 100 100

Class VI to VIII Class I1X to XII

Boy Girl Total Boy Girl Total
Refused to Answer 0.3 1.4 0.9 0.9 1.1 1.0
Agree 15.3 16.2 15.8 16.5 17.1 16.8
Undecided 2.4 4.0 3.2 2.8 3.2 3.0
Disagree 81.1 78.0 79.5 79.2 78.2 78.7
Don’t Want to Talk About it | 0.8 0.4 0.6 0.7 0.3 0.5
Total 100 100 100 100 100 100

1) I have more disagreements with my parents since schools have been closed due to COVID (In %)

J) I have more disagreements with my brother or sister or friends since schools have been closed due

to COVID (In %)

Class VI to VIII Class IX to XII
Boy | Girl | Tota | Boy | Girl | Tota
| |
Refused to Answer 082 226 | 156 |1.2 0.82 | 1.01
Agree 25.0 | 28.7 | 26.8 | 21.6 | 27.3 | 245
2 9 6 4
Undecided 3.3 3.86 | 358 |3.23 | 494 | 4.08
Disagree 70.1 | 649 | 675 | 73.4 | 66.5 | 69.9
7 1 8 9
Don’t Want to Talk About it 0.69 | 0.27 | 047 | 051 |0.32 | 0.41
Total 100 | 100 | 100 | 100 | 100 | 100

K) There has been more conflict and tension/ladai-jhagra at home since schools have been closed due to

COVID (In %)

Class VI to VIII Class 1X to XII

Boy Girl Total Boy Girl Total
Refused to Answer 0.8 1.7 1.3 0.9 11 1.0
Agree 8.6 11.3 10.0 9.4 94 9.4
Undecided 7.0 8.2 7.6 7.2 6.4 6.8
Disagree 82.6 78.1 80.3 82.1 82.9 82.5
Don’t Want to Talk Aboutit | 1.0 0.7 0.8 0.3 0.3 0.3
Total 100 100 100 100 100 100

Table 27: When there is conflict and tension at home, do you feel fearful? (In %)

Class VI to VIII Class I1X to XIlI

Boy Girl Total Boy Girl Total
Refused to Answer 0.6 0.7 0.6 0.2 0.3 0.2
Agree 59.5 60.5 60.0 72.0 65.5 68.8
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Undecided 35.3 34.3 34.8 255 31.9 28.7
Disagree 1.0 0.8 0.9 0.4 0.4 0.4
Don’t Want to Talk About it | 3.6 3.7 3.6 1.9 2.0 1.9
Total 100 100 100 100 100 100

Table 28: Did anyone in your family got severely infected with Covid-19 virus? (In %)

Did anyone in your
family got severely
infected with Covid-19
virus Class VI to VIII Class 1X to XII
Boy Girl Total Boy Girl Total
Refused to Answer 0.1 0.0 0.0 0.0 0.1 0.1
Yes 7.2 10.1 8.7 10.6 12.9 11.7
No 92.4 89.8 91.1 89.4 87.0 88.2
Don't Know / Can’tsay | 0.3 0.1 0.2 0.1 0.1 0.1
Total 100 100 100 100 100 100
Table 29: If yesin Q. 23, have they recovered now? (In %)

Class VI to VIII Class 1X to XIlI

Boy Girl Total Boy Girl Total
Refused to Answer 0.0 0.7 0.4 0.0 0.0 0.0
Yes, everyone is fine 93.3 92.8 93.0 90.4 93.6 92.2
No, we had bereavement in the family 5.7 6.6 6.2 9.6 6.4 7.8
No, they are still unwell 1.0 0.0 0.4 0.0 0.0 0.0
Total 100.0 100.0 100.0 100.0 100.0 100.0

Teachers Data Tables

Table 30: Teacher’s distribution by management type

School Management | Number | Percentage
Type

Aided 196 11
Private/DOE 263 15
Unaided

Government 1,313 74

Total 1772 100

Table 31: Teacher’s distribution by Gender

Gender Number | Percentage
Male 638 36

Female 1,134 64

Total 1,772 100
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Table 32: Teacher’s distribution by Marital Status

Marital Status Number | Percentage
Refused to Answer | 24 1
Unmarried 280 16
Married 1,459 82
Divorced/Widowed | 9 0.51
Total 1,772 100
Table 33: Number of Children Teachers have
Number
of
Children | Number | Percentage
0 140 9.74
1 382 26.56
2 804 55.91
3 93 6.47
4 12 0.83
5 4 0.28
6 3 0.21
Total 1,438 100

Table 34: Classes taught by the teachers

Classes

Taught Number | Percentage
ClassItoV | 533 26.7

Class VI to

VIl 602 30.1
Class IX to

Xl 862 43.2
Total 1997 100

Table 35: Number of Family Members Teachers have

Number

of

Family

Members | Number | Percentage
0 17 0.96
1 9 0.51
2 68 3.84
3 243 13.71
4 654 36.91
5 375 21.16
6 231 13.04
7 72 4.06
8 31 1.75
9 33 1.86
10 16 0.9
11 9 0.51
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12 7 0.4

13 4 0.23
14 1 0.06
17 1 0.06
18 1 0.06
Total 1,772 100

Table 36: What is your preferred teaching platform? (in %)

Platform
Class I to | Class VI to | Class IX to | Total
\Y VIII XII
Refused to| 0 0 0 0
Answer
Face to face 98 98 98 98
Online 2 2 2 2
Total 100 100 100 100

Table 37: Do you feel the shift to online classes has been taxing on the teachers? (In %)

Class 1 to | Class VI to | Class IX to | Total
V VIl Xl
Refused to| 0 0 0 0
Answer
Yes 29 40 32 33
Moderately 32 28 31 31
No 39 32 37 37
Total 100 100 100 100

Table 38: The shift of education to online mode has been comfortable for some teachers and difficult for

some teachers. How has the experience of taking classes online been for you? (In %)

Class I to | Class VI to | Class IX to

V VIII Xl Total
Refused to Answer 1 0 0 1
Very Comfortable 39 38 40 39
Moderately Comfortable | 46 47 45 46
Not at all comfortable 15 15 15 15
Total 100 100 100 100
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Table 39: While answering the following statements, please select on the basis of how have you mostly felt
over the period of last one year (In %)

Class I to V Class VI to VIII Class IX to XII
Ref
use Ref
Refus Di | Not dto Di | Not use Di | Not
ed to sa | Sure/D | An sa | Sure/D | d to sa | Sure/D
Answ | Agr | gre | on’t sw | Agre | gre | on’t Ans | Agr | gre | on’t
er ee e Know er e e Know wer | ee e Know
I have felt
cheerful and in
good spirits 1 62 |31 |6 0 57 38 |5 0 61 34 |5
I wake up feeling
fresh and rested 1 69 26 |5 2 64 29 |5 1 68 27 | 4
I have felt calm
and relaxed 1 73 |22 | 4 0 71 24 |5 0 70 25 | 4
When | am scared
I can calm myself
down 1 89 |8 3 1 89 9 1 1 89 8 3
If I am in trouble |
can think of a
solution 1 93 |4 2 0 93 6 1 0 94 4 1
I can control my
temper 0 90 |7 3 0 92 5 2 1 91 6 2
If something
unexpected
happens | know
how to react 1 86 |8 5 1 88 7 5 1 86 9 4

Table 40: Did anyone in your family got severely infected with Covid-19 virus? (In %)

ClassIto | Class VI | Class IX
V to VIII to XII Total
Yes 46 46 50 48
No 53 54 50 52
Don’t  Know/Can't
Say 0 0 0 0
Total 100 100 100 100
Table 41: Have they recovered now? (In %)
ClassIto | Class VI | Class I1X | Total
V to VIII to XIlI
Refused to Answer 0 0 0 0
Yes, everyone is fine 93 92 92 93
No, we had bereavement in the family 7 8 6
No, they are still unwell 0 0 0
Don’t Know/Can't Say 0 0 0
Total 100 100 100 100
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Table 42: How many students in your class are able to join online classes? (In %)

Class1to | Class VI | Class IX

Vv to VII to XII Total
Less than
25% 9 8 6 7
25-50% 33 35 28 31
50-75% 38 37 47 42
More than
75% 21 20 19 20
Total 100 100 100 100

Table 43: Which among the following options are valid for students who are not joining online classes: (In

%)
Class I to | Class VI to | Class IXto | Total
V VIII Xl
Refused to Answer 2 2 3 3
Poor internet connectivity 29 29 34 32
Limited internet data 10 10 13 12
Non-availability of a device at home from 8 am to 7 | 35 38 25 31
pm
Difficulty in understanding 1 1
Attention span is seen to be low in online mode 2 2
Not motivated by parents to join 1 1
Limited access to device 20 17 20 19
Total 100 100 100 100
Table 44: Were the students able to turn in homework during the online classes? (In %)
Class I | Class VI | Class IX | Total
toV to VIII to XI1
Refused to Answer 1 0 0 0
Yes 68 60 63 64
Sometimes 27 33 31 30
Not at all 4 7 6 6
Total 100 100 100 100

Table 45: Did the students’ academic performance get impacted with the shift to online classes? (In %)

Class | Class VI | Class Total
ltoV | toVIII IX to
X1l

Refused to Answer 1 1 1 1
For the better 37 37 38 38
For the worse 45 47 48 47
No Impact 17 15 13 15
Total 100 100 100 100
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Table 46: Were the Happiness Classes being conducted online in your school during the school closure? (In

%)
Class

Class | Class VI | IX to

ltoV | toVII Xl Total
Refused to Answer 1 1 2 1
Yes 88 74 68 75
Sometimes 15 14 12
Never 9 15 11
Not Applicable (Select for Private schools or schools where happiness
curriculum is not followed) 1 1 1 1
Total 100 100 100 100

Table 47: Could you see a change in the mental and emotional well-being of students during the school

lockdown? (In %)

Class 1 to v | Class VIto VIII | Class IX to XII
Refused to Answer | 2 1 )
Improved 34 30 27
Worsened 45 53 57
No Change 19 16 14
Total 100 100 100

Table 48: What according to you has been the general emotion among students during this pandemic and
school closure? (In %)

Class | to v | Class VIto VIII | Class IX to XII
Refused To Answer | 1 0.3 0.9
Happy 34 31.0 27.6
Sad 12 11.9 12.0
Worried 25 34.4 35.9
Anxious 23 16.1 17.9
Angry 1 1.0 14
Excited 5 5.2 4.2
Total 100 100 100

Table 49: What according to you is working well through the online mode that you would like to see

continued? (In %)

Class | Class Class IX to XI1
ltoV | VI to
VI
Refused to Answer 8 9 11
Students’ attendance 13 13 15
Increased participation 10 12 12
Parents’ involvement 54 41 33
More time in hand 15 24 28
Total 100.0 | 100 100
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Table 50: What according to you is challenging about the online mode of teaching during the Pandemic?

(In %)
challenging about the online mode of teaching | Class | to | Class VI | Class IX
during the Pandemic \ to VIII to XIlI
Refused to Answer 4 2.5 1.8
Extended working hours 16 13.2 12.5
Burn out 7 8.8 6.1
Difficulty in balancing work and personal life | 18 15.9 15.6
Increased screen time 26 32.9 32.8
Managing Hybrid form of teaching 12 11.0 13.5
Poor learning Outcomes 9 9.8 11.5
Increased Drop out 8 6.1 6.3
Total 100.0 100.0 100.0
Table 51: Number of Family Members by Types of Residence (In %)
Family Types of residence
Member
Refused to | One Two Three More than 3 Rooms | Total
Answer Room Room Room
Live alone |0 1 7 5 4 17
1-2 0 6 33 19 19 77
3-5 4 43 346 473 406 1272
More than | 1 17 47 99 242 406
5
Total 5 67 433 596 671 1772
Table 52: Distribution of teachers by Gender and Management type (In %)
Class 1 to V Class VI to Class IX to Total
VIII Xl
Mal | Femal | Total | Mal | Femal | Total | Mal | Femal | Total | Male | Fem | Total
e e e e e e ale
Aided 3 14 10 8 15 12 7 13 11 6 14 11
Governmen | 96 66 75 90 | 56 69 85 |70 75 89 66 74
t
Private/DO | 1 20 14 2 29 18 8 17 14 5 21 15
E Unaided
Total 100 | 100 100 | 100 | 100 100 | 100 | 100 100 | 100 | 100 | 100
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PARENTS DATA TABLES

Table 53: Distribution of Parents by Gender (In %)

Gender | Absolute Percentage
Numbers

Male 1,034 59

Female 719 41

Total 1,753 100

Table 54: While answering the following statements, please select on the basis of how your child has mostly
been over the period of last six months (In %)

Class Ito V Class VI to VIII Class IX to XII Total
Ref | A|D | Not |Ref | A|D |Not |Ref | A|D | Not |Ref | A| D | Not
use | g |is |Sure |use [ g |is | Sure |use | g |is | Sure |use | g |is | Sure
dto|r |a |[/Don|dto|r |a |/Don|dto|r |a |/Don|dto|r |a |/Don
Ans |e | g |t Ans e | g |t Ans e | g |t Ans e | g |t
wer |e|re|Kno |wer [e|re|Kno |wer |e|re|Kno |wer |e|re]| Kno
e | w e | w e | w e | w
S/he has been | O 7 14 0 117 |8 2 2|17 |3 1 2|7 1|5
eating lots of 4 6|5 3|2 014
junk food
(Pizza, Burger,
Fried food)
S/he has been | 0 216 |5 1 2|16 |4 1 2|7 |2 1 217 |3
eating  more 718 69 31|15 5|0
than her
regular diet
S/he has been | 0 3|6 |4 0 216 |7 1 216 |2 1 316 |5
eating less than 510 8|4 818 114
her usual diet
S/he goes to | 0 316 |3 1 216 |7 1 27 |4 1 216 |5
play  outside 017 418 3|2 6|9
regularly
S/he has been | 1 414 13 1 4 14 |7 0 4|5 |4 1 415 1|5
having 719 48 0|5 411
disturbed sleep
pattern
(sleeping more
or less)
S/he has no |0 514 |5 0 514 |3 0 415 1|3 0 514 |4
fixed routine 311 710 610 214
S/he has no |0 513 |3 2 514 |2 0 514 |4 1 514 |3
physical 9|7 313 2 |4 511
activity
S/he gets | O 415 |1 0 4|5 |5 1 45 |2 0 415 |3
irritated easily 3|6 2|3 314 34
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S/he getsangry | O 415 |2 1 414 |6 0 415 1|3 0 415
on small things 2|6 419 115 2|3
S/he meets her | O 3|16 |4 1 2|16 |5 1 3|6 |4 1 316
friends  very 1]4 915 0|5 0|5
often

S/he glikes | 0 217 |2 1 3|16 |2 0 2|6 |4 0 2|7
staying alone at 0|7 413 69 710
home

Table 55: Distri

bution of Parents by Class (In %)

Class Freq. | Percent
Class | to V 622 35
Class VI to VIII | 566 32
Class IX to XIl | 565 32
Total 1,753 | 100

Table 56: Has your child been feeling lonely during the Covid lockdown? (In %)

Refused to answer Yes | No | Sometimes Total

ClassltoV |0 24 |62 |14 100
Class VI to | 0 28 |62 |10 100
VI
Class IX to| O 23 |59 |18 100
Xl
Total 0 25 |61 |14 100

Table 57: Has y

our child been attending online classes? (In %)

Refused to answer Yes | No | Sometimes | Total
ClassltoV | 0.64 83 |8 8 100
Class VI to | 0 80 |8 11 100
VI
Class IX to| O 86 | 4 10 100
Xl
Total 0.23 83 |7 10 100

Table 58: Is your child eager to attend the online classes? (In %)

Yes | No | Sometimes Total
ClassltoV | 75 9 16 100
Class VI to | 79 4 17 100
VI
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Class IX to | 83 7 11 100
Xl
Total 79 7 14 100

Table 59: How the child managed studies during this period? (In %)

Refused | Studied | Studied Studied with the help of study | Studied with help | Did
to on with help | material/ worksheets provided | from older | not
answer | his/her of tutor by school sibling/ parent study
own
Class | 2 6 15 25 23 29 100
ltoV
Class | 4 33 15 15 11 22 100
VI to
VIl
Class | 5 41 9 9 5 32 100
IX to
XII
Total | 3 23 14 18 15 27 100
Table 60: Do you have a device to provide the child for attending online classes? (In %)
Refused to answer Yes | No | Sometimes Total
Classltov |0 81 11 100
Class VI to | 0.35 74 16 100
VIl
Class IX to |0 77 |11 |12 100
XII
Total 0.11 78 |9 13 100
Table 61: What kind of device your child uses for attending online classes? (In %)
Refused to answer | Laptop/Desktop Smartphone Tablet | Other | Total
Class I to V 99 100
Class VI to 98 100
VIl
Class IX to |0 1 98 0 0 100
Xl
Total 0 1 98 1 0 100
Table 62: How did your child managed online classes? (in %)
Refused | Shared Shared Device with | Attended classes from | Did not attend | Total
to device with | relatives/ neighbours | paid centres/ cyber cafes | online classes
Answer | friends
Class | 16 16 14 0 54 100
ltoV
Class | 6 31 13 0 50 100
VI to
VIl
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Class | 6 47 19 3 24 100

IX to

Xll

Total |9 32 16 1 41 100

Table 63: How much accessibility the child has to the device? (in %0)
Refuse | Full Partial accessibility | No personal access | No personal access | Tota
d  to | accessibilit | (Shares with | (Goes to | (Goes to cyber ||
answer |y siblings/parents/other neighbours/relative | café/any other paid

family members) S) centre)

Clas | 3.12 25.62 68.8 2.13 0.33 100

slto

V

Clas | 2.86 30.23 62.97 3.4 0.54 100

s VI

to

VI

Clas | 1.43 41.35 51.52 4.99 0.71 100

s IX

to

Xl

Tota | 2.49 32.22 61.31 3.47 0.52 100

I

Table 64: How satisfied are you with the way learning is structured for students in the online mode (In %)

Refused to answer | Satisfied | Neither satisfied nor unsatisfied | Unsatisfied | Total
ClassltoV | 1.13 30.71 35.05 33.12 100
Class VI to | 0.53 25.62 40.11 33.75 100
Vil
Class IX to | 1.06 26.37 38.94 33.63 100
Xl
Total 0.91 27.67 37.93 33.49 100
Table 65: Has your child spoken to you about Happiness audio from school? (In %)

Refused to answer Yes No Often | Rarely | Total
ClassltoV | 0.64 51.93 | 35.53 | 6.43 5.47 100
Class VI to | 0.35 49.65 | 32.33 | 9.01 8.66 100
VI
Class IX to | 2.12 36.64 | 41.42 | 7.96 11.86 | 100
Xl
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Total

\ 1.03

\ 46.26 \ 36.39 \ 7.76 | 8.56

|1oo \

Table 66: Have there been increase in conflicts/tension (ladai-jhagra) within the family during
lockdown/pandemic? (In %)

Refused to Answer Yes | A Not at all | Total
Little

ClassltoV | 3.05 9.16 | 19.29 | 68.49 100
Class VI to | 2.12 8.3 26.86 | 62.72 100
VI
Class IX to | 4.42 5.49 | 34.34 | 55.75 100
Xl
Total 3.19 7.7 26.58 | 62.52 100

Table 67: During the lockdown, the presence of complete family 24*7, has it in anyway impacted your
mental health? (In %)

Refused to | Yes, No, I have not felt any | Yes, Total
Answer Positively difference Negatively
ClassltoV | 2.57 24.92 43.41 29.1 100
Class VI to | 2.65 27.74 42.93 26.68 100
Vil
Class IX to | 1.59 26.19 45.49 26.73 100
Xl
Total 2.28 26.24 43.92 27.55 100

Table 68: Due to the pandemic children are at home, in what way has this impacted your relationship with
your child: (In %)

Refused to | Yes, No Yes, Total
Answer positively difference negatively
Class 1to V 1.45 45.5 4421 8.84 100
Class VI to | 1.77 48.06 39.58 10.6 100
VIl
Class IX to | 1.77 42.12 46.02 10.09 100
Xl
Total 1.65 45.24 43.3 9.81 100

Table 69: What has been the overall impact of the COVID19 pandemic on your paid work employment?

(In %)
Absolute Percentage
Numbers

Refused to Answer 30 2

It took away my family source of income 779 44

Huge wage cuts/Fall in income 683 39

Harassment from employer/contractor increased 20

Harassment from police/public increased 50 3

There was no impact, work continued 191 11

Total 1,753 100

Table 70: Who does majority of unpaid household/domestic chores in your family? (In %)

Gender Refu | Sel | Spo | Daughter/D | Son/ | Mother/ Father/F | Rela | Servant/ | To
sed |f use | aughter in | Son | Mother- ather-in- | tive | Maid tal
to law in in-law law
Ans Law
wer
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Male Response | 6 42 | 45 3 1 2 1 0 10
0
Female 6 66 | 16 7 1 3 0 1 10
Response 0
Total 576 | 51. | 32.9 | 4.62 1.08 | 2.57 0.51 029 |04 10
85 |2 0
Table 71: online classes and children being home increased care burden at home
Absolute Percentage
Numbers
Refused to Answer 1 0.06
Yes 452 25.78
No 1,083 61.78
Sometimes 217 12.38
Total 1,753 100
Table 72: Did anyone in your family got severely infected with Covid-19 virus?
Absolute Percentage
Numbers
Yes 74 4.22
No 1,678 95.72
Don’t Know/Can't Say 1 0.06
Total 1,753 100
Table 73: If yesin Q. 15, have they recovered now
If yes in Q. 15, have they recovered now | Absolute Percentage
Numbers
Yes, everyone is fine 63 85.14
No, we had bereavement in the family 11 14.86
Total 74 100
Table 74: online classes and children being home increased care burden at home? (In %)
Refused to | Yes No Sometimes
Answer
Male Response 0 25 61 14 100
Female 0 27 63 10 100
Response
Total Response | 0 26 62 12 100
Socio Economic Profiling
STUDENTS CLASS I TO V
Table 75: Parents and Guardian’s Occupation (In %)
Occupation
Fathers Mothers Guardian’s
Occupation Occupation Occupation
Refused to Answer 0.78 0.2 11.54
Driver 11.06
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Table 77: Total Number of Family Members (In %)

Number | Percentage

3 170 5.75
4 1,029 34.81
5 927 31.36
6 403 13.63
7 187 6.33
8 89 3.01
9 55 1.86
10 49 1.66
11 16 0.54
12 12 0.41
13 6 0.2
14 5 0.17
15 4 0.14
16 1 0.03

Guard/Gate Keeper/Security Worker 4.3 0.3

Domestic Worker/Housemaid 6.87 5.89

Support Staff (Peon/Cleaner/ Aaya etc.) 12.82 2.33 7.69

Delivery packaging 3.42

Gardener 0.61 3.85

Petty Business/Thela/ Khoka/ Road Side Stall of Tea, Juice,

Tobacco etc. 20.87 2.54 11.54

Big Business/Factory Owner/Big Shop Owner 6.8 0.47

Basic Professionals (school teachers, Associates, data entry

etc.) 9.98 3.01 3.85

High profile Professionals (Engineers, Doctors, Lawyers

etc.) 4.16 1.12

Homemaker 0.44 77.47 11.54

Not Working 1.18 3.79 3.85

Don’t Know/Can’t Say 9.47 1.08 30.77

Not Applicable 0.74 0.17 11.54

Daily Wage Labourers 6.43 1.32 3.85

Total 100 100 100
Table 76: Types of Residence (In %)

Types of Residence

Number | Percentage

Refused to Answer | 13 0.44

One Room 1,134 38.36

Two Room 935 31.63

Three Room 488 16.51

More than 3 Rooms | 386 13.06

Total 2,956 100
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18 1 0.03
20 1 0.03
25 1 0.03
Total 2,956 100
Table 78: Total Number of Siblings (In %)
Number | Percentage
0 233 7.88
1 1,258 42.56
2 980 33.15
3 313 10.59
4 111 3.76
5 34 1.15
6 19 0.64
7 4 0.14
8 4 0.14
Total 2,956 100

STUDENTS CLASS VI 1O XII

Table 79: Parents and Guardian’s Occupation (In %)

Fathers Mothers Guardian’s
Occupation | Occupation | Occupation

Refused to Answer 0.49 0.2 16.53
Driver 11.29 0.1 4.55
Guard/Gate Keeper/Security Worker 6.36 0.38 2.48
Domestic Worker/Housemaid 5.69 4.47 7.85
Support Staff (Peon/Cleaner/ Aaya etc.) 12.41 2.89 10.33
Delivery packaging 2.54 0.57 2.07
Gardener 0.93 0.21 0.41
Petty Business/Thela/ Khoka/ Road Side Stall of Tea, Juice, Tobacco etc. | 20.45 1.97 6.2
Big Business/Factory Owner/Big Shop Owner 10.75 0.9 3.72
Basic Professionals (school teachers, Associates, data entry etc.) 11.16 3.95 10.74
High profile Professionals (Engineers, Doctors, Lawyers etc.) 4.68 0.96 0.83
Homemaker 0.44 76.46 4.96
Not Working 1.13 4.16 3.72
Others 0.06 0.83
Don’t Know 1.22 0.41 5.81
Not Applicable 3.67 1.18 16.12
Daily wage labourers 3.83 0.72 1.65
Skilled Worker 3.08 0.51 1.24
Total 100 100 100
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Table 80: Types of Residence

Number | Percentage

Refused to Answer | 5 0.08
One Room 2,323 37.98
Two Room 2,003 32.74
Three Room 886 14.48
More than 3 Rooms | 900 14.71
Total 6,117 100

Table 81: Total Number of Family Members
Total Number of Family Members | Number | Percentage
2 21 0.34
3 301 4.92
4 1,874 30.64
5 1,989 32.52
6 1,005 16.43
7 438 7.16
8 177 2.89
9 106 1.73
10 74 1.21
11 53 0.87
12 27 0.44
13 11 0.18
14 7 0.11
15 17 0.28
16 5 0.08
17 5 0.08
18 1 0.02
19 1 0.02
20 1 0.02
21 1 0.02
24 1 0.02
25 2 0.03
Total 6,117 100
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Table 82: Number of Siblings

Number of Siblings Number | Percentage
0 292 4.77
1 2,203 36.01
2 2,092 34.2
3 977 15.97
4 351 5.74
5 136 2.22
6 40 0.65
7 19 0.31
8 5 0.08
9 1 0.02
11 1 0.02
Total 6,117 100

PARENTS DATA TABLES

Table 83: Occupation profile

Respondent's | Spouse's Guardian’s
Occupation | Occupation | Occupation

Refused to Answer 0.34 0.17 11.11
Driver 11.01 1.25

Guard/Gate Keeper/Security Worker 8.04 0.97 4.44
Domestic Worker/Housemaid 9.36 4.73 13.33
Support Staff (Peon/Cleaner/ Aaya etc.) 16.6 2.57 8.89
Delivery packaging 3.37 0.29 2.22
Gardener 0.68 0.17 4.44

Petty Business/Thela/ Khoka/ Road Side Stall of Tea, Juice, Tobacco etc. | 22.65 3.82 13.33

Big Business/Factory Owner/Big Shop Owner 4.28 0.91

Basic Professionals (school teachers, Associates, data entry etc.) 5.76 1.71 6.67

High profile Professionals (Engineers, Doctors, Lawyers etc.) 0.74 0.11

Homemaker 7.36 75.13 11.11

Not working 1.31 491 8.89
Others 0.23 0.34

Don’t know 0.23 0.11 4.44

Not Applicable 1.65 0.91 11.11
Daily Wage Labourers 6.39 1.88

Total 100 100 100
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Table 84:Types of Residence

Types of Residence
Number Percentage

1 879 50.14

2 655 37.36

3 140 7.99

4 79 4.51

Total | 1,753 100
Table 85: Number of Family Members

Total

Number

of Family

Members | Number | Percentage

1 1 0.06

2 5 0.29

3 79 4.51

4 471 26.87

5 649 37.02

6 339 19.34

7 118 6.73

8 54 3.08

9 14 0.8

10 9 0.51

11 1 0.06

12 5 0.29

13 1 0.06

14 1 0.06

15 5 0.29

24 1 0.06

Total 1,753 100
TEACHERS

Table 86: Number of Children

Number

of

Children | Number | Percentage
0 140 9.74
1 382 26.56
2 804 55.91
3 93 6.47
4 12 0.83
5 4 0.28
6 3 0.21
Total 1,438 100
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Table 87: Marital status

Marital Status Number | Percentage
Refused to Answer | 24 1
Unmarried 280 16

Married 1,459 82
Divorced/Widowed | 9 0.51

Total 1,772 100

Table 88: Types of Residence

Number of rooms in the house No Percentage
Refused to Answer 5 0.28

1 67 3.78

2 433 24.44

3 596 33.63

4 671 37.87
Total 1,772 100

Table 89: Number of Family Members

Total Number of

Family Members | Number | Percentage
0 17 0.96
1 9 0.51
2 68 3.84
3 243 13.71
4 654 36.91
5 375 21.16
6 231 13.04
7 72 4.06
8 31 1.75
9 33 1.86
10 16 0.9
11 9 0.51
12 7 0.4
13 4 0.23
14 1 0.06
17 1 0.06
18 1 0.06
Total 1,772 100
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ANNEXURES

PLANNING DEPARTMENT

GOVERNMENT OF NATIONAL CAPITAL TERRITORY OF DELHI

CHILDREN’S SURVEY QUESTIONNAIRE (GRADE 1-5)

Surveyor ID

Could you please confirm that you want to take part in the survey?

Yes

No

Annexure 1

[1] Description identification of sample Children

2. Guard/Gate Keeper/Security
Worker

3. Domestic Worker/Housemaid

4. Support Staff (Peon/Cleaner/
Aaya etc.)

5. Delivery packaging

6. Gardener

1 Unique Child ID
2. Unique School ID
3. State/UT/: 4. Name of informant
5. District: 6. Name of School
7. Zone 8. Grade/: Sec/:
Any disability (if any):
. 1.Yes
5 Gender: (1) Boy/(2) Girl/(3)Other Lo, 2 No
If yes, then type
11.
Parent’s Occupation
(@)
Father
1. Driver
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(b)

10.

11.
12.
13.
14,

15.

Mother

1.
2.

10.

11.
12.
13.
14.

15.

Petty Business/Thela/ Khoka/
Road Side Stall of Tea, Juice,
Tobacco etc.

Big Business/Factory Owner/Big
Shop Owner

Basic Professionals (school
teachers, Associates, data entry
etc.)

High profile Professionals
(Engineers, Doctors, Lawyers etc.)
Homemaker

Not working

Don’t know

Not Applicable (only select this
option if father is deceased)
Others ( ) Please
specify

Driver

Guard/Gate Keeper/Security
Worker

Domestic Worker/Housemaid
Support Staff (Peon/Cleaner/ Aaya
etc.)

Delivery packaging

Gardener

Petty Business/Thela/ Khoka/ Road
Side Stall of Tea, Juice, Tobacco
etc.

Big Business/Factory Owner/Big
Shop Owner

Basic Professionals (Teachers,
Associates etc.)

High profile Professionals
(Engineers, Doctors etc.)
Homemaker

Not working

Don’t know

Not Applicable (only select this
option if mother is deceased)
Others ( ) Please
specify

Guardian/Relative/care provider (Only fill
this option if either of the parents is

deceased)
1. Driver
2. Guard/Gate Keeper/Security
Worker
3. Domestic Worker/Housemaid
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10.

11.
12.
13.
14,

15.

Support Staff (Peon/Cleaner/ Aaya
etc.)

Delivery packaging

Gardener

Petty Business/Thela/ Khoka/ Road
Side Stall of Tea, Juice, Tobacco etc.
Big Business/Factory Owner/Big
Shop Owner

Basic  Professionals (Teachers,
Associates etc.)

High profile Professionals
(Engineers, Doctors etc.)
Homemaker

Not working

Don’t know

Not Applicable (Select this option if
there is no guardian)

Others ( ) Please
specify

Type of your residence
One room house

12. Two room House
Three room house
More than 3 rooms

13. Total Number of Family Members
14. Number of Siblings

15. Name of the Surveyor

16. Mobile Number of the Surveyor

1. Have you missed going to school during the lockdown?

1.Yes
2.No

2. Have you been able to play and spend time with friends during lockdown?

1. Daily
2. Sometimes

3. Never

3.1 have been spending time/playing with my siblings and families?

1. Daily

2. Sometimes
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3. Never

4. Do you practice mindfulness in school? (To close eyes, sit quietly and focusing on ones breathing)
1. Yes

2.No

While answering the following statements, please select on the basis of how have you mostly felt
over the period of last one year

5.1 have felt happy and cheerful at home
1. Always
2. Sometimes

3. Never

6.1 have felt sad and angry being at home during lockdown
1. Always
2. Sometimes

3. Never

7.1felt Scared Being at home
1. Always
2. Sometimes

3. Never

8. If Always or Sometimes in Q 7, What did you do when you were scared?
1. I told my parents

2.1 told my siblings

3.1told my friends

4.1didn’t do anything

5. Other
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Surveyor ID

PLANNING DEPARTMENT

Annexure 2

GOVERNMENT OF NATIONAL CAPITAL TERRITORY OF DELHI
CHILDREN’S SURVEY QUESTIONNAIRE (GRADE 6-12)

Could you please confirm that you want to take part in the survey?

Yes

[1] Description identification of sample Children

17. Guard/Gate Keeper/Security

Worker

18. Domestic Worker/Housemaid
19. Support Staff (Peon/Cleaner/

Aaya etc.)
20. Delivery packaging
21. Gardener

22. Petty Business/Thela/ Khoka/
Road Side Stall of Tea, Juice,

Tobacco etc.

23. Big Business/Factory Owner/Big

Shop Owner

24. Basic Professionals (Teachers,

Associates etc.)

25. High profile Professionals
(Engineers, Doctors etc.)

26. Homemaker

1 Unique Child ID:
2.
Unique School ID
3. State/UT: 4. Name of informant
5. District: 6. Name of School:
7 Zone: 8. Grade: Sec:
Gender: 1. Boy/2. Girl/3. Other Any disability (if any): 1. Yes
9. 10.
2. No
If yes, then type
1 Parent’s Occupation
(a) Father
16. Driver
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217.
28.
29.

30.

Mother

16.
17.

18.
19.

20.

21.
22.

23.
24,
25.
26.
217.
28.
29.

30.

Not working

Don’t know

Not Applicable (only select this
option if father is deceased)

Others ( ) Please
specify

Driver

Guard/Gate Keeper/Security

Worker

Domestic Worker/Housemaid
Support Staff (Peon/Cleaner/
Aaya etc.)

Delivery packaging

Gardener

Petty Business/Thela/ Khoka/
Road Side Stall of Tea, Juice,
Tobacco etc.

Big Business/Factory Owner/Big
Shop Owner

Basic Professionals (Teachers,
Associates etc.)

High profile Professionals
(Engineers, Doctors etc.)
Homemaker

Not working

Don’t know

Not Applicable (only select this
option if mother is deceased)
Others ( ) Please
specify

Guardian/Relative/care provider (Only fill
this option if either of the parents is
deceased)

16.
17.

18.
19.

20.
21.
22.
23.
24.
25.
26.

217.
28.

Driver

Guard/Gate Keeper/Security
Worker

Domestic Worker/Housemaid
Support Staff (Peon/Cleaner/
Aaya etc.)

Delivery packaging

Gardener

Petty Business/Thela/ Khoka/
Road Side Stall of Tea, Juice,
Tobacco etc.

Big Business/Factory Owner/Big
Shop Owner

Basic Professionals (Teachers,
Associates etc.)

High profile Professionals
(Engineers, Doctors etc.)
Homemaker

Not working

Don’t know
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29. Not Applicable (Select this if there
is no guardian)

30. Others ( ) Please
specify

12.

Did any of your parents/guardian lose job?
1. Yes, my father
Yes, my mother

Yes, both Parents

2

3

4. Yes, my Guardian
5. No

6

| don’t know

13

Type of residence

One room house
Two room House
Three room house
More than 3 rooms

14.

Total Number of Family Members

15.

Number of Siblings

16.

Name of the Surveyor

17.

Mobile Number of the Surveyor

w

When your school was closed due to COVID-19, did your teachers take any online classes or share any
learning materials?
1. Yes
2. No

In the last week of school closure, which platform was most used for the online classes or for sharing
learning materials? [Notes to the surveyor: DO NOT read out the responses and record only one option.
In case they reply more than one, ask them to choose their most preferred response]

1 | Whatsapp

Zoom/Webex/Teams/
Google Meet/Skype

3 | E-Mail/ Google Classroom
4 | Other

Did any of your teachers contact you through call, whatsapp, or message about schoolwork when the
school was closed?

1. Yes
2. No

3. Sometimes
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4. Did you receive any books, assignments or learning materials from your teachers when schools were

closed?
1. Yes
2. No

3. Sometimes

5. Sometimes you might have had to miss online classes for various reasons. In the last week of school
closure, were you able to attend online classes or access learning materials that were shared?

Yes, all days

Yes, somedays

No

Hlw i

Do not remember

6. If noin Q5, What was the reason why you were not able to attend the online classes?
[Notes to the surveyor: DO NOT read out the responses and record only one option. In case they reply more than
one, ask them to choose their most preferred response]

There is no device at home

There is no device during class time

Internet connectivity is poor

Limited internet data available

| don't understand online classes

DD wW [N |-

| had work at home

7 | Idid not want to attend class

8 | Other

7. Some students find it hard to understand concepts through online classes or materials shared via
whatsapp whereas some are able to understand well. Are you able to understand concepts through
online classes or materials shared by your teacher?

1 | Yes, most of the times
Yes, sometimes
3| No

8. If Noin Q7 then, Why do you think you are not able to understand concepts well through online classes
or materials? There are no right or wrong answers. We just want to understand your view. [Notes to
the surveyor: DO NOT read out the responses and record only one option. In case they reply more than
one, ask them to choose their most preferred response]
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1. | I was not able to understand teacher

2 | I'was unable to speak and discuss my doubts

3 | I had to help at home and didn't have full focus

4 | I don't enjoy the class

| don't have quiet space/room/separate room to
attend online class

6 | I didn't have good internet connectivity

7 | Other

9. Some students prefer this online mode of learning but others like going to school. Which mode of education
do you prefer the most?

| prefer attending school online

| prefer going to school

1
2
3 | I like both online and in-person mode work
4

| dislike both attending online and offline class

10. Since you did not have to go to school during the period of online classes, what did you do? There are no right

Oor wrong answers.

[Notes to the surveyor: DO NOT read out the responses and record only one option. In case they reply more than
one, ask them to choose their most preferred response]

| was not doing anything in particular

| was sleeping

I was playing outside the house

| met with friends

| was using the mobile

| played video games

| read books (school/comic)

| attended online classes or completed homework

O 0 [ N[(OojUu[d]Jlw|N|F

| was helping at home

=
o

Any other : <type>

Questions on mental well-being

We will read out a few statements now and you can choose if you strongly agree, strongly disagree or are

undecided. There are no right or wrong answers. Please think about the last month of school closure /online

classes when you answer these guestions:

11. I have felt cheerful and have remained in good spirits

Agree

Undecided

Disagree
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12. I have feltirritated and frustrated
Agree
Undecided
Disagree
13. | have felt motivated and excited
1 | Agree
2 | Undecided
3 | Disagree
14. |have been getting sufficient meal to eat at home
1 | Agree
2 | Undecided
3 | Disagree
15. My parents and siblings encourage and help me to do things | wish to do
1 | Agree
2 | Undecided
3 | Disagree

16.

| have missed meeting my friends in school

1 | Agree

2 | Undecided

3 | Disagree

17.

| generally feel stressed about my studies in school

1| Agree

2 | Undecided

3 | Disagree

18. When my exams are approaching, | feel more stressed about my studies and marks
1| Agree
2 | Undecided
3 | Disagree

19. | have more disagreements with my parents since schools have been closed due to COVID

Think about a time before COVID when schools were open.

Which of the following statements do you aqgree or disagree with?

1 | Agree

2 | Undecided

3 | Disagree

4 | Don’t Want to talk About
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20. | have more disagreements with my brother or sister or friends since schools have been closed due to

CovID

Agree

Undecided

Disagree

Alw|n |-

Don’t want to Talk About

21. Since covid, the stress and tension amongst my family members has increased?

1 | Agree

2 | Undecided

3 | Disagree

4 | Don’t Want to Talk About it

22. When there is conflict at home, do you feel fearful?

1. Yes
2.No
3. Don’t Know

4. Don’t Want to talk about it

Other questions

23. Did anyone in your family got severely infected with Covid-19 virus?

1.
2.
3.

Yes
No
Don’t Know/Can'’t say

24. Ifyesin Q. 23, have they recovered now?

1.

2.
3.
4

Yes, everyone is fine

No, we had bereavement in the family
No, they are still unwell

Don’t Know/Can'’t say
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Annexure 3
PLANNING DEPARTMENT

GOVERNMENT OF NATIONAL CAPITAL TERRITORY OF DELHI

PARENT’S SURVEY QUESTIONNAIRE

Surveyor ID

The Delhi Government, through the Institute of Social Studies Trust (ISST) is conducting a survey to assess
the impact of the Covid-19 pandemic and resultant school closure on students, teachers and parents to
recognize their needs and meet their expectations when schools reopen. In this regard, I would like to ask
you some questions about how the crisis impacted you and your family. The questions would take about
10-12 minutes. Any data and research findings shared in the public domain will be anonymized and the
information will not be used for anything other than this study. All responses will be confidential. Your
participation is strictly voluntary and if you feel any discomfort in answering any question you can stop the
survey at any time. If you have any questions about this survey, you may ask me now or alternatively can
also call my supervisor later at <011 4768 2222>.

00. Could you please confirm that you want to take part in the survey?

a. Yes
b. No
[1] Description identification of sample Parent
1. Unique Parent ID
2 Unique School ID
3. Unique Child ID
4 State/UT : 5. Name of informant
6. District: 7.
Name of Child
8. Zone: 9. Name of School your child goes to
10. Gender: 1. Male/2. Female/3. Other 11. Grade of your Child
12. Parent’s Occupation
Self
31. Driver
(@) 32. Guard/Gate Keeper/Security
Worker
33. Domestic Worker/Housemaid
34. Support Staff (Peon/Cleaner/
Aaya etc.)
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(b)

35.

36.

37.

38.

39.

40.

41.

42.

43.

44,

45.

Spouse

10.

11.
12.
13.
14.

15.

Delivery packaging

Gardener

Petty Business/Thela/ Khoka/
Road Side Stall of Tea, Juice,
Tobacco etc.

Big Business/Factory Owner/Big
Shop Owner

Basic Professionals (Teachers,
Associates etc.)

High profile Professionals
(Engineers, Doctors etc.)
Homemaker

Not working

Don’t know

Not Applicable (select this option
only if father is deceased)
Others ( ) Please
specify

Driver

Guard/Gate Keeper/Security
Worker

Domestic Worker/Housemaid
Support Staff (Peon/Cleaner/
Aaya etc.)

Delivery packaging

Gardener

Petty Business/Thela/ Khoka/
Road Side Stall of Tea, Juice,
Tobacco etc.

Big Business/Factory Owner/Big
Shop Owner

Basic Professionals (Teachers,
Associates etc.)

High profile Professionals
(Engineers, Doctors etc.)
Homemaker

Not working

Don’t know

Not Applicable (select this option
only if mother is deceased)
Others ( ) Please
specify

Guardian/Relative/care provider (Only fill
this option if either of the parents is
deceased)

1.

Driver
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Worker

Aaya etc.)
5. Delivery packaging
6. Gardener

Tobacco etc.

Shop Owner

Associates etc.)
10. High profile Professionals
(Engineers, Doctors etc.)
11. Homemaker
12. Not working
13. Don’t know

specify

2. Guard/Gate Keeper/Security

3. Domestic Worker/Housemaid
4. Support Staff (Peon/Cleaner/

7. Petty Business/Thela/ Khoka/
Road Side Stall of Tea, Juice,

8. Big Business/Factory Owner/Big

9. Basic Professionals (Teachers,

14. Not Applicable (select this option
only if there is no guardian)
15. Others ( ) Please

13. Total Number of Family Members
Type of residence
One room house
14.
Two room House
Three room house
More than 3 rooms
15. Name of the Surveyor
16. Mobile Number of the Surveyor

While answering the following statements, please select on the basis of how your child has mostly been
over the period of last six months

S/he has been eating lots of junk food
(Pizza, Burger, Fried food)

1.Agree

2.Disagree

3.Not sure/ Don’t know

S/he has been eating more than her regular
diet

S/he has been eating less than her usual
diet

S/he goes to play outside regularly

S/he has been having disturbed sleep
pattern (sleeping more or less)

S/he has no fixed routine
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S/he has no physical activity
S/he gets irritated easily

S/he gets angry on small things
S/he meets her friends very often
S/he likes staying alone at home

1. Has your child been feeling lonely during the Covid lockdown?
1. Yes
2. No
3. Sometimes

2. Has your child been attending online classes?
1. Yes
2. No
3. Sometimes
3.If Yes to Q 2, Is your child eager to attend the online classes?
1. Yes

2. No
3.  Sometimes

OR

3.If No to Q 2, How the child managed studies during this period?
1.Studied on his/her own

2.Studied with help of tutor

3. Studied with the help of study material/ worksheets provided by school
4.Studied with help from older sibling/ parent

5.Did not study

4.Do you have a device to provide the child for attending online classes?
1.Yes
2. No

3. Sometimes

5.If yes in Q. 4, What kind of device your child uses for attending online classes?

a. Laptop/Desktop
b. Smartphone

c. Tablet

d. Other

OR
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5.

1.

2.

3.

4,

If No in Q 4, How did your child managed online classes?
Shared device with friends

Shared Device with relatives/ neighbours
Attended classes from paid centres/ cyber cafes

Did not attend online classes

6. How much accessibility the child has to the device?

1.
2.
3

4,
5

Full accessibility

Partial accessibility (Shares with siblings/parents/other family members)
No personal access (Goes to neighbours/relatives)

No personal access (Goes to cyber café/any other paid centre)

Others

7. How satisfied are you with the way learning is structured for students in the online mode?

1. Satisfied
2. Neither satisfied nor unsatisfied
3. Unsatisfied

8. Has your child spoken to you about Happiness audio from school?

Yes
No
Often
Rarely

PR

9. Have there been increase in conflicts/tension within the family during lockdown/pandemic?

1. Yes

2. A little

3. Not at all

10. During the lockdown, the entire family was home at all times. Has this impacted your mental and
emotional health?

1. Yes, Positively

2. No, I have not felt any difference

3. Yes, Negatively

11. Due to the pandemic children are at home, has this impacted your relationship with your child:

1. Yes, Positively

2. No difference
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3. Yes, Negatively

12.What has been the overall impact of the COVID19 pandemic on your paid work employment?
[Notes to the surveyor: DO NOT read out the responses and record only one option. In case they reply more

than one, ask them to choose their most preferred response]

It took away my family source of income

Huge wage cuts/Fall in income

Harassment from employer/contractor increased
Harassment from police/public increased

There was no impact, work continued

ok wNeE

Any other )

13. Who does majority of unpaid household /domestic chores in your family?

Self

Spouse

Daughter/Daughter in law
Son/Son in Law
Mother/Mother-in-law
Father/Father-in-law

Relative (co.oovvvveeniiiiannn. )
Servant/ Maid

Others (specify)

CoNoO~wWNE

14. Has online classes and children being home increased care burden at home?

1. Yes
2. No
3.  Sometimes

15.Did anyone in your family got severely infected with Covid-19 virus?
1. Yes

2. No

3. Don’t Know/Can’t say

46. Ifyes in Q. 15, have they recovered now?
a. Yes, everyone is fine

b. No, we had bereavement in the family

c. No, they are still unwell

d. Don’t Know/Can’t say
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Annexure 4
PLANNING DEPARTMENT
GOVERNMENT OF NATIONAL CAPITAL TERRITORY OF DELHI

TEACHER'’S SURVEY QUESTIONNAIRE

Surveyor ID

The Delhi Government, through the Institute of Social Studies Trust (ISST) is conducting a survey to assess
the impact of the Covid-19 pandemic and resultant school closure on students, teachers and parents to
recognize their needs and meet their expectations when schools reopen. In this regard, [ would like to ask
you some questions about how the crisis impacted you. The questions would take about 10-12 minutes.
Any data and research findings shared in the public domain will be anonymized and the information will
not be used for anything other than this study and all responses will be confidential. Your participation is
strictly voluntary and if you feel any discomfort in answering any question you can stop the survey at any
time. If you have any questions about this survey, you may ask me now or alternatively can also call my
supervisor later at <011 4768 2222>.

Could you please confirm that you want to take part in the survey?
Yes

No

[1] Description identification of sample Teacher

1

Unique Teacher ID

Unique School ID
State/UT 4 Name of Teacher

District: 6 Name of School
Zone: 8 Gender: 1.Male/2.Female/3.0ther

NS 0| w N

Marital Status

9. 1. Unmarried

2. Married

3. Divorced/Widowed
10. Number of Children

11 Total Number of Family Members

Type of residence

1. Oneroom house

12 2. Two room House
3. Three room house
4. More than 3 rooms
13 Name of the Surveyor

14 Mobile Number of the Surveyor
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2.  What grades are you taking teaching for?

3. Type of school you teach in?
1. Govt
2. Govtaided
3. Private

4. Whatis your preferred teaching platform?

1. Face to face

2. Online

5. Do you feel the shift to online classes has been taxing on the teachers?

1. Yes

2. Moderately

3. No

6. The shift of education to online mode has been comfortable for some teachers and difficult for
some teachers. How has the experience of taking classes online been for you?

1. Very Comfortable

2. Moderately Comfortable

3. Notatall comfortable

7. While answering the following statements, please select on the basis of how have you mostly felt
over the period of last one year

[ have felt cheerful and in good spirits 1.Agree 2.Disagree 3.Not Sure/Don’t

Know

I wake up feeling fresh and rested

I have felt calm and relaxed

When I am scared I can calm myself down

If I am in trouble I can think of a solution

I can control my temper

If something unexpected happens [ know
how to react

8.

9.

Did anyone in your family got severely infected with Covid-19 virus?
1. Yes
2. No
3. Don’t Know/Can't say

If yesin Q. 7, have they recovered now?
1. Yes, everyone is fine
2. No, we had bereavement in the family
3. No, they are still unwell
4. Don’t Know/Can’t say

10. How many students in your class are able to join online classes

1. Lessthan 25%
2. 25-50%
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11.

12.

13.

14.

15.

16.

17.

18.

3. 50-75%/
4. More than 75%

Which among the following options are valid for students who are not joining online classes:

1. Poor internet connectivity
2. Limited internet data
3. Non-availability of a device at home from 8 am to 7 pm
4. Difficulty in understanding
5. Attention span is seen to be low in online mode
6. Not motivated by parents to join
7. Limited access to device
Were the students able to turn in homework during the online classes?
1. Yes
2. Sometimes
3. Notatall

Did the students’ academic performance get impacted with the shift to online classes?
1. For the better
2. For the worse
3. Noimpact

Were the Happiness Classes being conducted online in your school during the school closure?
1. Yes
2. Sometimes
3. Never
4. Not Applicable (Select for Private schools or schools where happiness curriculum is not
followed)

Could you see a change in the mental and emotional well-being of students during the school
lockdown?
1. Improved

2. Worsened

3. No Change
What according to you has been the general emotion among students during this pandemic and
school closure?

1. Happy

2. Sad

3. Worried

4. Anxious

5. Angry

6. Excited

7. Any other, Specify.......cccooniene

What according to you is working well through the online mode that you would like to see
continued?
1. Students’ attendance
Increased participation
Parents’ involvement
More time in hand
Other, Specify.....ccoceovvvrneenrenn.

I EARN

What according to you is challenging about the online mode of teaching during the Pandemic?
1. Extended working hours
2. Burnout
3. Difficulty in balancing work and personal life
4. Increased screen time
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NG

Managing Hybrid form of teaching
Poor learning Outcomes
Increased Drop out

Other, Specify
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